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pUface ' . ^ * 

The Bristol Township School District has had a comprehensive program 
for handicapped pupils for some time; Included in it has belen a work 
experience program for educable and trainable retarded pupils (with- 
out remuneration), and the opportunity to participate in some voca- 
tional school programs. Throughout this experience, it was evident 
that many of these pupils have a combination of mental, physical and 
emotional handicaps which inhibit their ability to meet success upon 
entry into thfese i^xisting vocational training' programs • Seldom is 
a training si^tuation developed to meet their needs. As a result', 
the pupil fades frustration, boredom, failure, and withdrawal from 
the vocational training program or loss of job from the work experi- 
ence situatijon; the already weak self-image receives another setback 
and^the cycle of failure and frustration continues. 

This project was undertaken , to satisfy that need. Courses of study 
and training manuals for "a model program have been developed. They 
utilize availstble school district service facilities, valuable train- 
ing stations which are seldom used for that purpose. Implementation 
of the program is designed for paraprofessionals, under supervision, 
to carry out, 

I am. proud to present the product of many hours of work by a dedi- | 
Gated staff. It is s<i)mething which 'can be used to help retarded 
pupils , become productive citizens who reap the benefits and Joys of 
dignified work, o 

Special acknowledgments are ^extended to: ^ 

Project supervisor and 

coordinator: Joan Henry 

I Supervisor of Special Education 

Connie Walker 

Teacher , Special Education 
V/illiam V^atkins 
Teacher, Special .Education 
Training Program Supervisors: 
Oxfeteria: Ethel Maywhort, Cafeteria Manager 

Child Care:- Nina Lindley and Gerry Marell 

Shipping & Receiving: Pat Dennen 

Maintenance: William Smith 

Sincere thanks are extended to Gary Bovman, Supervisor of Practical 
Arts and VEMUS, for his. interest and guidance; to Robert Blocklinger 
for the photography work in the manuals; and tbMarge Rumf ord' s 
trainable class for collating and binding the manuals for distribu- 
tion, . ' 

The Bristol Township School District offers these programs for general 
use. They can help satisfy vocatidnal^needs of retarded children. 



Frank D, Grieco 

Director of Pupil Personnel 



Introduction 



It has always been easy to identify the service personnel in any 
public, school who take a sincere interest in the . total prograinming for . 
that buildiilg. Berhaps without realizing it, they are the ones who help 
students (and staff) develop pride in maintaining the school, they raake 
it a pleasure to be served 'in' the cafeteria, and so,, as students mature, 
they, somehow sense that "work" is not only important in terms of^earning 
a living and/or serving others, but that it can be a happy experience. 

Utilizing these persorjiel as model employers, this project i^ras 
designed to create an "in-school" pre -vocational training program byt 

■1. creating vocational training settings within the school 
. district for those students who were_clearly not ready to 
assume 'a role in a more traditional work e>:perience program. 

2. training these paraprof essional supervisors to become sensitive 
fo the social, emotional, and educational heeds of these students. 

3.. writing training manuals so that clacsroom teachers could prepare 
students to understand the roles of employees in food services, ^ 
■ child care^ shipping and receiving and maintenance positions 
and how these skills are -also needed by any- homeiriaker or homeowner. 

We learned that many of the students involved in the project did 
not understand how to complete the simplest specific tasks or even why 
it was. necessary, and so, these manuals reflect o\xc thinking about what 
it is students ought : 'to know and understand about each vocatibnal* area.. 
We used a format of daily lesson plans, many with separate student activity 
sheets which can be ^'eproduced using, image tone, transparencies or mimeo 
electronic scanatone stencils. They are color coded to each of the training 
areas. . ' ^ 



white .food services unit" 

gre.en. .maintenance unit 

blue..ct ...-.shipping & receiving imit 

•buff.. ..child care unit 

yBilow -..teaching the, pre-schooler unit 



Perhaps public schools have -not yet realized the vast opportunities 
which lie within their province to be part of the answer to the "challenge 
of preparing the retarded student for a satisfying and productive career. 
"We hope these manuals will be helpful to other professionals involved in 
program planning for the vocational training of the handicapped. 



Joan Henry 

Supervisor of Special Education 



Le'sson One 



TEACHING THE P-RE-SCHOOLER Who Is The Pre-Schooi Child? 



GENERAL CONCEPT ; - 

1. To understand who the pre-school child is and the 
readiness level of pre-school children. 



BEHAVIORAL OBJECTIVES ; 

0 1. ■ The student will" define the ages, and readiness level 
of pre-school children • 

READINESS EXPERIENCES: 

- ■ — - — o , 

1.' Who is a pre-school age child¥^'- ; 

2 . Why are they called, ''pre'-school"^? ,' 

3. ;What do you think- they do at this age? 

4.. How does a pre-school age child differ from you? 

5. What do you think a pre-school boy might like to, do 
best? , ■ . • 

, 6. What do you think a pre-school girl might like to do 
■ best? ■ ■ . ■ , 



LEARNING. EXPERIENCES : 

1. fjist the ages of pre-school chilcjren and discuss the 
general development and needs of each age. 

2. Watch a film strip about pre-schpol age, children..- 
(one -example* .• . "Focus on Children", 26 minutes, 
Dept. of Child Development , Iowa State University, 
AimeS", Iowa) . . 

3. Visit a nursery school, day care center ./and kinder-^ 
garten class. Discuss what was seen at; each level 

4. Summarize the difference between kinde/rgarten and 
primary ch i Idr en . 

STUDENT ACTIVITIES : • ■ * 

.1. Have each child bring in photographs^ of themselves 
when they were 3,4 or 5 years old. Have them show 
the class their pictures-^and tell hov; they have 
changed . . * . ■ 

■ ■■' ■ 



( 2 ) 
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TEACHING THE PRE-SCHOOLER; Who_Is The Pre-School Child? (Cont 



2 . Role playing (have students demonstrate how a child 
of 3 , 4 or 5 might behave) " ■ ' 

3. Make a collage-of pre-school children doing various 
activities . ' ■ • ■ . 

4. ■ Make a collage of pre-school children of different 
• ' na^tionalities different sizes, etc.- . '. 



{ 3 ) 
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Lesson Two 



TEACHING THE PRE-SCHOOLER: Awareness Of Body Parts 



GENERAL CONCEPT : . 

r. Teaching young children awareness , of their body parts" 
and» how they work. . ' 



■ BEHAVIORAL OBJECTIVES ' _ . > 

'' l' The student will be aware of his own body parts and 
'. 'functions and will be able to teach young children 
the" same skills. 



• READINESS"EXPERIENGES :: 

' ' /l. What are. the parts of our. body? 

' * 2.. How' do we use the parts of ' our body? . ^ 

.3. Why is it important for young .children to know their 
body parts?' 

LEARNING, EXPERIENCES : ^ '. . ° .. . : ' 

1. ^ Using diagrams, show the body parts and discuss their 
. . . functions'. ■ ' " _ 

2. Discuss growth. Compare and contrast, using magazine 
• pictures and photographs. i' • •■ > 

3. Peabody kit ■ 

. ; 4. Read and discuss books such .as, "My Book About Me^" , 
by Dr . Seus.'s . 

STUDENT ACTIVITIES : ^ ■ . ° 

Students can describe activities which they have en- 
ioved with pre-school children. They could perform the 
following activities- in. the classroom as practice for an 
experience working with young children, either as a vol- 
unteer in the local school distrj^ct kindergarten orfppec- 
ial education program or as a baby >.;Sitter . 

1 Have each st^adent demonstrate an activity and tell 
what parts of the body they are using and how they 
are using the: body. " 

■'2-. "Simon Says" game ' .- • 



TEACHING THE PRE-rSCHOOLER ;' Awareness of Body Parts ' (Cont . ) 

3. Have s'tudents maXe diagrams of a young child » 

4, -' Teach , the game "Hokey Pokey" and play it for fun. 
5\ Play the game "Statues": 

6,. - Trace the child '-^ body shape on a large piece of 
paper, calling attention to height ,^ -shapev etc . 

7. People puzzle (D. L. M., 3505 North Ashland Ave., 
Chicago, 111: 60657) 

•8. Game "What Did I Touch" * ' 

9-. Peabody Kit (primary kit) -,,'tLanguage .naming activity 

10.. Mirror identification: - Child^l^ws s^elf in mirror,: 
points Out and. names own body parts. 



Lesson Two 



TEACHING THE PRE-SCHOOLER; Awareness Of Body Parts 



Answers ''to Student Activity 2a, Number 1* 



!♦ . stomaoh 

2 • mouth 

3. ankles 
« 

4 . fingers " 

5 . arms. 

6. feet 

7. heart 

8. ears 

9. nose 



10. ey^s^ 

11. head 

12 . hands 

13 . toes 



14 
15 
16 
17 



aegs 
hair 
brain 
neck 



TEACHING THE PRE-SCHOOLER: Awareness Of- Body Parts 



Name 



1, Review the following body parts and fill in the answers 
to the puzzle below: 




Student Activity .2a 



'if: 



Lesson Three 



TEACHING THE RE - SCHOOLER ; Importance Of Personal Cleanlir|,e,^^^^^^^^^^ ^ 
^ — . , Caring* "For Oneself ^ 

■■ ' ■ -c ' " ■ . ■ • • •• ^Wm^' • 

GENERAL CONCEPT: ... , ,:j ;^ 

1, Teaching nursery school children the importance ot|j,;v,' • 
personal cleanliness and how to care for oneself ' 



BEHAVIORAL OBJECTIVE ; ■ ' \ ■ ' I \, 

1. The student will be able, to understand why and h<^^.^^^^^^^ 
\ 'we must teach young children personal cleanliness 



READUvIESS EXPERIENCES ; 

1. Why/is it important to ke^p clean? 

2. How could a teacher make a daily health schedule 
children?' . . * • ■'vi^vis:"-^''.',; 

3; How can adults, ^et examples for children? . ;. 

LEARNING EXPERIENCES : . ' . ^ / '^0^^^ 

1. List the basic skills a child needs to know to car^'V^ 



for himself. 



!;\.vvy;;: \ 



2. Have many cleaning products on display and discuss^.^ 
the use of each. 

3., With a large rubber doil, have the student disCussiP 
and demonstrate the procedure of bathing .a child, v.;.; 



STUDENT ACTIVITIES ; ^ > . .■ " . ' 

1. Make posters on personal cleanliness that nursery i^-^f^:' 
children would understanc^. ■ .i/'v^'l':;.: 

- ■ 'y- ■■/'•■ V.' 

2. A bulletin board could be constructed by students ■^^f-^iZ-^ii^y 
on good health habits for ' adolescents . . 

3 Role play - 'Have students pretend to be baby sitteti:;;;; 
with a child who 'does not want to take a bath at bt^x^'ly^. 
time or wash before dinner. What games could be p,l^>;'fc. 
■ ' to make a child' want -to have good health • habits? />.3;:;,!:';" 



TEACHING THE PRE-SCHOOLER: Importance Of Personal Cleanliness . 

■ And Ca,ring For Oneself (Cont,)' 



Name • ' 

1, Write a complete sentence / using each word belo.w^ Tell 
why you could use these each day. 

1. soap , . , - ' .4, comb . 

2.. nail brush ' ; 5. nail clippers 

3. tooth paste '5. washcloth 

3. 

4.. . " «y 

5. •■ ' ■ • 

6 - / • 
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Student Activity 3a O 



Lesson Four " . 

TEACHING THE PRE-SCHOOLER ; Being Able To Dress Oneself 

GENERAL CONCEPT ; i 
*1.; Being able, to dress oneself 

BEHAVIORAL' OBJECTIVE ; ' ' ' ' ■ 

' 1 The student will be able to teach a nursery school 
child;. to put on and take off clothing and fasten 
■ own clothing, using buttons, snaps, zippers, hooks, 
buckles, and lace shoes. 

READINESS 'EX PERIENCES : 

1. Why do you think it is important for yo.ung children . 
to dress, themselves? ■ . ' 

2. Do you- think young children want to be able to dress 
themselves? - • 

3. ' How long do you think it takes to- teach a young child 

to dress himself? 

LEARNING EXPERIE NCES'; 

1. ■ List the skills a child needs to have in order to 
dress himself. 

■ • 2 ' Discuss each one and decide how you could go about 
teaching the skill. Using, "Dressy Bessy" , role 
play with another student how you, might go about 
helping a child learn to dress himself. • 

STUDENT ACTIVITIES-. ; • ' . 

1. Role play (mother teaching nursery child to button 
coat, etc.) 

2. ?lave students make simple dressing boards using- scrap 
materials and .old zippers, buttons' and snaps. 

'3. Bring" children into the classroom or go out to where 

there are children and have each student teach a child- 
a -specific skill related to dressing. 

" 4 Using a child' size doll, have one student demonstrate 
•to a-nother studenf how he would go about teaching a 
child the various dressing skills. 



19 



TEACHING THE PRE-SCHOOL ER Being Able To Dress Oneself CCon 

5^^ ' Girls might enjoy creating paper dolls to demons tr a te- 
" 'words for items of . clothing ' / 

,6. A collage could be created using pictures of clothing 
. and scraps of material, - L 




0 



.0 
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Lesson Five 


• 


TEACHING 


THE PRE-SCHOOLER: Teaching Manners And Why. We Use 

Them 




GENERAL 


CONCE±'T: 




1. 


Teaching young children what manners are and why we 

use them \ . ■. 




BEHAVIORAL OBJECTIVE: ' ' ■ 




1. 


The student will understand what manners are; their/ 
importance and why it. is important to toach them at 
an early \ age . • • . 




READINESS EXPERIENCES: ' 




1 .• 


What are manners? . 




2. 


Why are they important to us? 




3 . 


Why are th-ey' important t'o youn^g children? 




4 . 


How can adults set examples for" young children? 


• 


5 . ■ 


Do. manners have anything to do "with whether a child 
is balled "spoiled'* or "brat"? . 




LEARNING 


' . / . ■ ' 
-EXPERIENCES : _ * ' ' 




1 . 


What does the word manners' mean?^ Make a„ list of 
situations where, you could use good manners • - 


r 


- 2,. 


List the times when manners are important. Discuss 
why. . , ■ , 


• 


3. 


Discuss how Other people are affected by the way we 
behave , . \ . , 




4.. • 


Discuss how we are affected by having manners or by . 

a lack of having them. • ' • * . 




5 . 


Read books, siich as, "What Do You. Say , Dear "?, * ~ 
to practice reading the book .to younger children. 

V 




STUDENT ACTIVITIES;. ' ' . ' ''^'w, ' , • 




1 . 


Role play examples of poor manners ,and go(^d manneifs • 


• 


.2. 


Provide real experiences, by passing things ajround ' , . . 
the room, as though it was a birthday party in kin- 
dergarten * " 


ERLC 




^ ' < •• '*■'»' 
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TEACHING THE PRE-SCHOOLER : Teaching Manners And Why We Use 
' ' \ ' '. Them (Cont.^) 



3. Make a good manners scrapbook for young children 



JOSLliSI (DICK BLICK) 
P.O. Box 1267 If 
.Galasburg, 111. 61401 
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teaching' THE PRE-SCHOOLER: 


Teaching Manners. And Why We 


Use • ' 


• 








The.m 


« 




• 






Name . 






1; 


Fill in the blanks with 


the correct "Manners " words 


below : ^ • 




V 


Thank vou 




You * re welcome 








- Excuse me 


n" . 


May I 








• Pardon me 




■Please. 






/ 
/ 


1, 


for -fehe 


birthday present 






/ 

/ 

i 


a 

£4 • 


for walking in front of you* 






j 

1 
1 


3. ' 


for 


bothering you. 






/ > 


. * 

4. 


come io 


n? . 




: • 


■/■ 

/ 

./ 














:.5 . Thank you. 












6. 


have 


another piece of candy 


? 


- 




7 . 

"a 


fo 


r 

r the. .ipiece df candy • 












■ V ■ . - 








1 
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student Activity 5a 
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Lesson Six 



TEACHING THE PRE-SCHOOLER ; Teaching Children All Forms Of 

Table Skills 



GENERAL CONCEPT : . . ■ 

1. Teaching nursery school age children all forms of 
table skills, including using proper utensils, man- 
ners, food cutting, drinking from a cup without 
spilling , etc . 



BEHAVIORAL OBJECTIVE : ■ *• 

1. The student will be able to understand why pjxoper 

tabj.e skills are important to young children\ and how 
to "teach these skills to young childreri, ^ 



READINESS EXPERIENCES : ■ * 

1. Why is it important for young children to know and 
understand good table manners? 

" 2\ What are good-table manners? 

3. How can adults set good examples for young children?' 

4. WHy is it important to have good manners? 



LEARNING EXPERIENCES 



List- good table manners and discuss hov/ parents and 
teachers can help teach these skills. 

Stress: 

a, U.sing utensils • 

b'- Chewing correctly with mouth -closed 

c. Drinking slowly from a cup 

d. Remaining at the table untlil all are finished . 



STUDNET ACTIVITIES : 



1. A *role playing activity could 
■manners are not important vers 

one is polite. Which meal seejnife most enjoyable? 
Why? .V 



show a family where 
us a meal where every- 



,Show an. actual child how to cut meat, use a n-apkin, 
etc . * . . ■ ' 

Have a department tea with students taking respon- 
sibility for planning a'r^d serving. - * 



( 14 
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TEACHING. 'THE PRE-SCHOOLER : 



Teaching Children All Forms Of. 
Table Skills (ContJ 



4, Have students draw a diagram of the qorrect way to 
\ ^set a table (silverware, napkin, plate, glass, sal 
ad, plate, etc . .) 



L 25 
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Lesson Seven 

TEACHING. THE PRE-SCHOOLER : Safety On The Playground 



GENERAL CONCEPT; 



Nu^s^ry school safety on the playground. 



bJHAVIOEAL OBJECTIVES : 



1. The student will be, aware of the dangers "to nursery 
school' children on the playground and how tjhey can 
help prevent them » X ^ 



READINESS EXPERIENCES ; . 

1. What .c^-nds "of th^iings do you, find on a nursery school 
playground? 

2° How could these things be dangerous? . ' . 

3, What rules do you think should be in effeict on a 
' . nursery school playground? 'i. 

4, Can children be trusted on- playground equipment with-, 
out supervision? ' ' ' 

LEARNING EXPERIENCES : 

1. Visit a ''nursery, school playground. ■ . 

• . 2, Discuss simple fii"st aid rules and procedures in case 
- of accidents oh the playground. . Have any' children 
' been hurt on your elementary scHbor- playground? How? 

3. -^After visiting' a nursery schopl, have students make 
a list of safety rules to fbllow. 



STUDENT ACTIVITIESV 



Make a bulletin bo^ard for a nursery school, demon- 
strating safe practices to follow. 



2\ 



Make a first aid booklet that . a child could under- 
stand . o ■ 



3- 



Make a list of key people in the school to call, and 
procedures to ^use if an emergency occurs. 




Lesson Seven 



TEACHING THE PRE-SCHOOLER ; , Safety On The Playground 
Answers to Student Activity 7a, Number, ^2.. 



1. 




. 14. 


../slippery when wet 




• caution 


1S\ 


. flammable 


3':' 


' beware o± dog 


16. 


school crossing 


4 . 


prohibited * • 


17. 


right 


5. 


polluted 


18. 


fire escape 


6 . 


walk 


19 . 


keep off 


7 . 


close 


20 . 


emergency 


8. 


fire 


21. 


push 


9. 


fire alarm 


' \ 22 • 


explosives 


10 . 


deep water 


23.. 


drugs " 


11. 


f ire^ alarm 


24. 


fallout shelter 


12. 


out, * 




c 

? construction 


13 . 









TEACHING. THE PRE-SCHOOLER: Safety On The Playground 

. . ' Name 

■Iv Review the following safety terrrts : 



i. 


danger 


11. 


prohibited 


• 21 . 


school crossing 


2 . 


fire 


12 . 


keep off 


2 2 . 


left 


3 . 


emergency 


13 • 


explosives 


23 . 


right 


4 


r] yn rr c: 

SuL -i- H. ^ O 


14 , 


no! 1 Tited 


24 . 


wait 


5 . 


p' ison 


IS* 


beware of dog 


25 . 


fallout shelter 




close 


16 . 


fire alarm 


26 . 


safety zone 


?• 


high voltage 


17. 


, warning 


27 . 


fire alarm ^ . 


. 8. 


push • 


18 . 


flammable ■ 


28 . 


fire escape 


9 . 


walk 


19 . 


caution 


.29. 


slippery when 












wet • 


10 . 


out 


20 . 


construction 


30 . 


deep, water 



2. .Using the above terms, fill in the missing 1 etters in the 
following words j 



ERIC 



• 1. 




a _ t 




,14.. 




_ PP . ; h?1 






> 






e 




2 .. 




an i 




• 15. 


" 1 


"~ m b 


3.- 




ew _ 


_ f 


_/g 16. 


c 


_ 1 r ss 


4 . 




r _ h 


_ b d 








5 . . 




_ 1 _ _ 


_ t _ d . 


18.,,, 




r sc p 


6. 




Ik 




19. 


ee * f 


7.. 




_ OS , _ 




. .20 . 


. m . 


^ ^ _ y 


. 8 . 




re 




21. 


u* 


_ h . ' ' 


9 . 




i * e 


_ 1 _ 


22 . 


X 


O V s 


10 . 




ee 


t / r " 


23 . 




a 

ug _ 


; 11 • 




re 


_ 1 _ _ m 


24 . 




,1 _ o _ t _ ^ _ 


12. 


o 






25 . 




n ^ ir - c ^ i 


13. 




_ ft 










Student 


Activity 7a » 
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TEACHING THE PRE-SCHOOLER : Safety On .The Playground 




, RIGHT WAY TO SWING • , 

. Identify the piece of playground equipment. 
. Is the boy,- using the equipment correctly? 

0 
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TEACHING THE PRE-SCHOOLER; Safe t}^ On The Playground 




. . » - WRONG WAY TO USE A SWING • . ^ 

1. What do you think of this f)icture? 

2. What would you do "if you were helping on this playground? 



ERIC 
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TEACHING THE PRE-SCHOOLER; Safety On The Play.grounS" 



RIGHT WAY TO USE A SLIDE 



1. Identify the piece of 'equipment , 



2. Is the. boy using the slide correctly? 






ERIC 
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TEACHING THE PRE-SCHOOLER ; Sa'fety On The Playground 
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TEACHING THE PRE-SCHOOLER ; Safety On The Playground 




WRONG WAY TO- USE A SLIDE 
1. Why could going down- the slide like . this be dangerous? 
2.. What would be a better way to go down' the slide? 
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lesson Eight 



TEACHING THE PRE-SCHOOLER: Gross Motor Performance 



•GENERAL CONCEPT: 



1, Gross motor performance 



BEHAVIORAL OBJECTI VE: * . 

1. The student will be "able to assist nursery school 
children in activities, such as finger painting, 
easel painting, crayon • drawing and .modeling clay* 

READINESS EXPERIEN CES: j 

1. What kinds' of things should we be able to do before 
we can' use • f in..ger paints, paint brushes, clay, cray- 
ons, etc,? > 

•2. Which things do . you find . the easiest to use? Hardest? 

3. Which do you enjoy doing the most? Which do you re~ 
membea" enjoying the most when you were little? 



LEARNING EXPERIENCES: • • 

• — , t 

1. Talk about the dif f erent activitie?s that can be done 
with the mediums mentioned. 

2. ' Discuss why some children might find it difficult to 

da- some or .all of the activities mentioned, 

3. Bring in finger paints, paper, p^oster paints, brush, 
paper, crayons, modeling clay, etc. Discuss proper 
use of all and let students use each. 

4. What must be done after . all of these activities? 
(Emphasize importance of 'cleaning up). 



STU DENT ACTIVITIES : . • • ■ 

1»^ Prepare coloring books for nursery school children 
to use . . , . 

2v Using supply catalog, have students choose proper 
material for. these activities. 

3. .Role play - demonstrating use of materials to another 
student. - 

. 4. Remembering the unit on. child care, students could 
. discuss why some children are more "artistic", "ca- 
pable" an''3 "creabive" than otht^a-s. 



Lesson Nine 



TEACHING THE PRE~SCrfOOLER : Fine Kotor Performance 



GENERAL CONCEPT : . 
.^^ 1. Pine motor performance 

BEHAVIORAL OBJEQTIVE : * " 

. 1. The student will be able to assist nursery school. 

children with ' activities ^ such as dancing , puz zles , 
finger plays, cutting and lacing. 



READINESS EXPERIENCE S;- 

X. What'dawe need to know* before we can trace, use 
puzzles\do finger plays, use scissors, etc.? 

2. ^Vhat are finger plays? 

3. What do you think fiye-year olds enjoy doing the 
most? • 



LEARNING EXPERIENCES ; 

1, Discuss each activity mentioned and the skills in- 
volved and why sp.me children' might find the activity 
difficult . . ♦ . , 

2. Discuss and. demonstrate the activity that can be 
done with each medium mentioned. 



ST UDENT ACTIVITIES ; . . * 

— — • — ^ ^ . - ^- . • 

1. Have the students make up paper dolls and other 

. , sheets for pre-schoolers to practice cutting skills 

2. Teach finger plays from books.; such as' *'Let's Do 
Finger Plays*', Marion F, Grayson - Robert B. Luce, 
Inc., Washington.. 

3. Students _could mount pages from coloring books with 
broad black lines and then help young children trace^ 
the design using tissue paper. 
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TEACHING THE PRE-SCHOOLER; Fine Motor Performance 




1 • What: do you think is going to happen? 

2. Wliat would you tell the boy to do if you were helping 
in- his classroom? 



ERIC 



Lesson Ten 



TEACHING THE PRE-SCHOOLER ; Teaching Sounds Around Us ' 

• . * 

GENERAL CONCEPT : \ . • 

Vl. Teaching a cKild the different sounds around h 



im 



BEHAVIORAL OBJECTIVE ; ' ' . \ 

• 1. The student will be able to help a pre-schooler 
become familiar with the sounds around him. 

' ^READINESS EXPERIENCES ; * . . ' ' 

^ I 1. ' Name the .sounds' you hear in the .'room. 

2. What morning sounds do you hear? Night sounds? 

3. - What sounds "do we become used to, so that we don't 
- realize they are still present . • • 

LEARNING EXPERIENCES : 

1. Play a sound record, 'such as Vol. I, Training In 
Sound Discrimination ', Concept Records , Box 524 , \ 
North Bellmore, N.Y. Have student identify the 
. -sounds; then practice teaching a lesson * to young 
children. . . - 

2; When might we hear these? Where? How might chil- 
dren react? • .... 

3. Demonstrate rhythm band - instruments and practice 
various activities which could be presented to young 
children. 

STUDENT ACTIVITIES ; 

1. Make pictures of different animals, so that young 
children could tell the noises or sounds they would 
make . 

.2. Play instruments, contrasting the sounds of instru-' 
ments . . 

3. Let^s Listen (Educational Record Sales, 5005^ Touglas 
Street,. Segundo, Cal.) - listening games, teaching 
•imitation and games through records. 

•4. Talking books (show how to operate talking books),. 
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TEACHING THE PRE-SCHOOLER ; . Teaching Sounds Around \Js (Cont . ) 



a 4 Mother Goose Nursery Rhymes ^ Audio Creations, 

j 235 Broadway, Milbrae,. Cal . 

' ■ ■ "■ ■ 

5* Play instruments - ra.ttle, drum, bell,- horn, whistle 
etc. The students could turn when they hear the 
instrument behind their back, or with eyes closed, 
they could bq taught to "hear" and point to the po- 
sition in. t/he room, where instrument is played. 

■ ■ • ■ ' * ^ / 



J 




ERIC 



' ■ • ( 27 ) 



1- 39 



. ■ V/ Lesson Eleven ,; , ■ ° • " 

TEACHING THE PRE-SCHOOLER ; 'Recognition of Farm And Zao Animals 

GENERAL C ONCEPT; ' .... 

1. Recognition of farmland zoo animals- and awareness of 
> the sound they make. ■ , • . ^ ' 



BEHAVIORAL OBJECTIVE : 

« • . * 

1. The student will be able to assist nursery school 
children in identifying -different farm and zoo an- 
, . imals . 

READINESS EXPERIENCES; 



1. Name some farm animals,'. \ 

2. Name some zoo animals. ' "^""^^ 

3. What dp you think is the difference between a farm 
animal and a zoo animal? 

4. Why might we want children to know about these an- 
. imals? - ' 

5. When can animals help .us? 



LEARNING EXPERIENCES: 
— . — 

1. List some farm animals and their function on the 
farm. Use pictures, and recoiuiD depicting farm an- 

^ imal ' s sounds . ^ _ 

2. List some zoo animals using Scott FQrsman and Co • 
, Talk Starters, AtThe Zoo, to illustrate talk. 



STUDENT ACTIVITIES: 

^ ^ , , . . 

1. Teach students children's songs about animals, so' 
they will be able to teach nursery children (Ex. - 
.Farmer In The Dell). o . 

•2. Make '^animal" posters and scrap book for a class- of 
pre-schoolers. .7 

o 

3. Visit a farm, zoo or pet shop and, using a tape re- 
corder, record animal sounds 1 

4» Students could practice using Instructo materials, 
such as: Farm Animals and Babies> Zoo Animals, A 
Day At The Zoo or Visiting The .Farm. " . 



{ 2^7 
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TEACHING THE PRE-SCHOOLE.R ; ' Recognition of Farm And Zoo 
. Animals (Cont*) 



5. 'Students could ask a librarian to show* them books 

abput animals, written for young .children , and could 
practice reading a book.to a child, using creative . 
, sound efiEects to illustrate the animal. 




*. 
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TEACHING THE PRE-SCHOQLER: Recognition of. Farm And Zoo Animals 

Name ' ^ 

1. Review the following animals: 



1. 


bear" 


2.. 


chicken 


3 . 


lion 


4. 


tiger , 


5 . 


pig 


6 . 


kitten. 


7. 


monkey 


8 . 


cow 


9. 


horse 


10. 


zebra • 



11. 


giraffe 


12 ; 


duck 


13 . 


elephant 


14. 


snake ^ 


15 . 


rhinocerous 


1&. 


dog 


17 . 


alligator 


18 . 


pony 


19. 


lizard 


20 . 


mouse 



2. From the above words, list the animals that you would most 
likely fiind on a farm. 



3.. From the above words, list the animals that you would 
probably find at a zoo. 



Student Activity 11a 
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Lesson Twelve* 
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TEACHING THE PRE-SCHOOLER ; Teaching The Concept of Morning^ 

Noon And Night 



GENERAI. CONCEPT -; 

■ " , •. 

Teaching nursery school age children the. concept of 
morning, noon and night 



BEHAVIORAL OBJECTIVE ^ * — 

.1. The student will be able to understand why these' 
concepts .are important for young children^to know 
and how they can teach these concepts to young chil- 
• dren . - . 



READINESS EXPERIENCES ; . 
Iv How do we know when it is morning and night? 
2. What activities would a young child associate, with : 

a . , morning 

b . noon • " . , - ' 

c. evening 

LEARNING EXPERIENCES ; 

1. List typical activities we do during the morning," 

noon-time, and night. Which are also part of a young 
' . child's experiences? 



2» Present the words morning , evening and noon-time., ' 
Have the students 'liiatch the word to a picture shdwr* 
ing an activity which a cfiild could associate with' 
each time . . 



STUDENT ACTIVITIES ; ^ ■ , " 

1. Have students make posters about these times, that 
a nursery school age child will understand. 

2. Students could offer to make a bulletin board^ for 
a kindergarten or nursery school class, showing 
these times . . . 
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Lesson Thirteeji 



TEACHING THE PRE-wSCHOOLER: Sd^asons 



GENERAL CONCEPT: 



Seasons .. 



BEHAVIORAL OBJECTI VE : 

' . ^ . . . 

• 1, The student will be able to assist a^i^ursery school 
chrld' in identifying the four seasons.'^ 

READINESS EXPERIENCES : ' ' ' 

1. What are the four seasons? How. could you help chil- 
dren remember them? - 

2. What kind of weather do we have in each season? 

3. What kinds of activities can be enj.oyed in each sea- 
son? 

14. Whac holidays do children associate with each season? 
■"Adults? 



LEARNING EXPERIENCES ; - - ^ 

_ ^ 1. List each season and discuss activities for each one. 

2. Show typical pictures of each season and have a stu- 
dent identify it 'and tell how they were able to make 
the identification . Do students think • a , young child 
will be able to do this? ^ 

3. What is different about Christmas and. Easter? Elicit 
responses from children, drawing out the weather and 
temperature corfcept.- *• * 



STUDENT ACTIVITIES ; . , ' 

1.. Make a season collage. - 
.^2. Make- a season bulletin board.'. 

3. Have a student do pantomime of a'' typical seasonal 
activity and have other students _ gues.s the' activity 
and . season . 
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TEACHING THE PRE --SCHOOLER: Seasons 

^ ■ ^ : Name 

!• Pill in the blanks with this correct season. 

Winter ' • 

Spring ' • . 

Summer 

Pall 

1'. The leaves turn colors in the • 

2. .The leaves fall from 'the trees -in the 

^ 3. Tulips grow in the . 

4. The trees have, no leaves in the 

'a ■ ■ > ' 

5. "It is very hot in the , , 

6. Leaves sta^rt to grow on the trees .in the 

7. It gets cold and sometimes snows in the " 

8*. We go swimming in the ^ ; . ' 

9.* We go ice-skating in the 

■ 10. Christmas comes in the . : ^. 

11., Basketball is usually played in the 

12. Football is usually played, .in ' the 

13 . Baseball is usually played in the 



Student Activity 13a 
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Liesson Fourteen 

TEACHING THE PRE-SCHOOLER ^ ' Teaching Ninth ' Graders. To Read 

■ _ Orally To Nursery School Children 

GENERAL CONCEPT : 

. I.*- Teaching ninth graders to r^ad orally to nursery 
school children 

• Behavioral objective ; 

1. By developing self-confidence in reading orally, 
students will be able to read to nursery school 
students . 

3 ■ 

READINESS EXPERIENCES ; ^ " , • 

.1. Do you .like to read? • • ' 

2. Why is it important to read? . 

3. What kinds of stories might . nursery school students 
enjoy hearing? 

LEARNING EXPERIENCES : 

1. Read a story with expression to the class. 

2. Have them discuss what they liked about the story. 

.'3. Read a story to the cla^s in a monotone. Have the 
class discuss what was poor about.it. 

4. Prepare a list of stories that a nursery school stu- 
dent might like to hear. 

STUDENT ACTIVITIES : 

,1. Have each child read a story aloud with expression.^" 
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T E A C HI NG THE KINDERG A R T E N CHILD 
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TEACHING THE KINDERGARTEN CHILD ; .Who Is The Kindergarten Child? 



GENERAL CONCEPT ; 

P 

1. To understand who the kindergarten child is and the 
readiness level of most kindergarten children. 

BEHAVIORAL OBJECTIVE ; 

1. The. student will understand the capabilities, inter- 
ests and needs of- the kindergarten child. 

\. •■ 

READINESS EXPERIENCES ; • . . 

1. Who is a kindergarten age child? . ■ 

2. ^hat do you think they can do at this age? 

3. How does a kindergarten child differ. from you? 

4. What do you think a kindergarten boy might enjoy do- 
ing .at this age? 

5. What do you think a kindergarten girl might enjoy 
best at this age? • ■ 

LEARNIJvfG EXPERIENCES : • - ... 

1. Watch a film strip, about, kindergarten age children,^ 
such as "Focus on Children^ , (26 minutes, black and 
white, Dept\ of Child Development, Iowa State Univer- 
sity Aimes , Iowa) . ■ • . ' - 



2. Visit a kindergarten class. Discuss what was' seen. 

3. Summarize difference between a pre-school and^ a kin- 
* dergarte/h youngster. \ . 

STUDENT ACTIVITIES ;- . . ' 

'1.- Have each child bring in^ photographs of themselves 
when they were 5 or 6 years old. Have them show 
the class their pictures and tell how they have 
changed . " 

Students could role play how 5 year olds act. in dif- 
ferent .situations. 

Students coulcj create a ae»llage -of kindergarten chil- 
dren doing various activities. 

Students could create a collage of kindergarten chxl-' 
dren of different nationalities , sizes , etc. " 
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Lesson Two 

TEACHING THE KINDERGARTEN CHILD ;- Conveying Basic Personal Facts 

GENERAL CONCEPT : . ' . ; 

1. Conveying basic personal facts , 

BEHAVIORAL OBJECTIVE : ' 

1. The student will be able to assist a 5 year old in 

. ^ giving his name, age, address and telephone nurfber. 

'"■[ 

READINESS EXPERIENCES : . . 

'1.- When 'do you, as an adult, have to know your age, .ad- 
dres3 and telephone number. 

2. /'When might it be important for a 5 year old to know 

this information? 

3. Do you remember being lo.st as' a child? How were you' 
found? " . ■ ' » 



LEARNING EXPERIENCES : 

1. Present situations when this information is important 
and discuss the stf=ips in. teaching a kindergarten child 
this inf (')rmat:loxi . 

2. Students . could practice playing a game with a child 
where he pretends to be lost and student pretends to 
be a storekeeper or any adult. 



STUDENT ACTIVITIES; 




3. 



Have students • go to .kindergarten and use their own 
method for teachi^ basic' personal information. 

Use Mafax Co. materials, such as Horrah For Me . Have 
students practive working with this , program for pre-^ 
sentation to kindergarten class. 



[^ve students m^ke posters showing places where chil- 
dren>sCOuld be lost. Would children do "different 
things'^if lost in- different places (woods versus 
store', • etc . ) 
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TEACHING ^THE KINDERGARTEN CHILD: \ Conveying Basic Personal .Facts 

Name \ ' » 



Basic Personal Facts 



1.. My name is 



I live at 



3 . I live in the tbwn of 



'4, My zip code is 



5. My telephone number is 



6. Write your name , address and telephone number, as though 
you. were asked to put it on an application. 



Student Activity 2a ♦ . 
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Lesson Three 
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TEACHING THE KINDERGARTEN CHILD ; Family Relationships ' ' 
GENERAL CONCEPT : ' ' . 

' -\ 1. Teaching children to understand the relationship of 
"\. family members • - ■ . 

BEHAVIORAL OBJECTIVE : . . ' . " . 

1. Can name members of faitiily 

READINESS EXPERIEIsfCES : " • . , 

. 1. How many people are in your family?' " 
2.. Ar^ all families' the same size? How can they differ? 

LEARNING EXPER:|:ENCES ; 

.-.1. Discuss" importance of a family. « Read book: Are You 
My Mother ? * . ^ * " " 

2. Discuss, what •4, family is. 

3. Match the name word with the picture of a person in 
their family. ' * ' 

4. Role play each member of the family from the bread- 
winner to chores and inner family kindness. 

" . ■ ^* 

STUDENT ACTIVITIES : ' 

•« ' 

1. Have student bring pictures of their, inmiediate family 
or draw ^ a picture of their family naming each one. 

2. Start a family bulletin board. 

3. Use family and home" cards from the Peabody Language 
"Dev^^lopment Kit. * 

4; Irlstructo - Members Of The Family and My Home And 
• Family . • . ^ 

5. Sesame Street book "- "Who Are The Members Of Your 
Family" • ■ \ , 

6. Sesame Street^ record - Individual Song - "Who Are 
The Members Of My Family"? ■ . . ' 

7. Show students how to draw a family tree. Ifhis may. 
help with the Student Activity whicK^ accomlpanies 

, this lesson . ■ - o ' 

/ ■ ' ■ 

( i) 
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TEACHING THE KINDERGARTEN CHILD ; Family Relationships (Cont.) 



* Dick Blick 

P.O. Box 1267 
..Galasburg, 111, 61401 
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TEACHING THE KINDERGARTEN CHILD: Family Relationships 

Name 



Review the following family words; 



1.. mother 

2 • . father 

3 . s on 

4 . ' daughter 

5. grandmother, 

6. grandfather 

7 . . aunt 

8. .uncle 



9. cousin 

10. niece 

11. nephew 

12 . great-grandmother 

13 . great-grandfather 

14. sister 

15 . brother ■ 



2: 



Using the family wards above, find the. answers to the 
following: 



1 
2. 
3. 
4, 

5 , 

6 . 
7. 

- 8. 

9. 
10. 



Your mother's sister 
Your mother's father 
Youx" mother's son 



Your aunt's daughter 
Your uncle's son 



Your sister's daughter 
Your brother's son 



Your father's grandfather 
Your father's daughter 



Your mother's grandmother 



Student Activity 3a 
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• ^ -Lesson Four" ' ' • 

TEACHING THE KINDERGARTEN CHILD ; Strengthening Ability To 

• • Follow Directions 

GENERAL CONCEPT : 

To strengthen ability to follow directions 
* " - *^ ' . 

BEHAVIORAL OBJECTIVE : 

1. The student will work wi.th ..a kindergartener on 
strengthing ability to follow directions . 

READINESS EXPERIENCES ;- , 

1. Why might it be important for a kindergartener to 
follow directions? When will he use them? 

2. .Have the students name the games they played when 
they were "children . List one which kindergarteners 
might . enjoy • Make up 3 by . 5 card file of games to 
play with the directions clearly explained . ' 

LEARNING EXPERIENCES ; . ' • • . 

1 H^ye students list some directions ^a kindergarten 
' ., • child might have to follow. , ^. ' 

2 . Compile a list and practice - wordjLng them for each 
other . . ■ • " " 

3. Watch the film strip Listen and These S ounds Are 
" About You (Record Film-s trip) Guidance^ Associates., 

Pie as an tvi Lie , N .Y . ^ 

. STUDENT ACTIVITIES ; . ' . 

1* Give directions to various places in the -s'dhool 
building . 

2. Make a map of important places in the school build- 
ing. ' ^ * • 

3. List of directions for kindergarten children - Print 
and illustrate cards with each . 

4. Play a game -- Find The Object. Give each student 4- 
directions to follow. He should end up at the cor- 
rect spot. ' ■ ' 

5. Have each student prepare a game to present to the 
" class. 0 They will be judged by how clearly they ex-' 

plain the rules or directions of the game (may use 
O „ black-board) ., 
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TEACHING. THE KINDERGARTEN CHILD: Strengthening Ability To 

. * Follow Directi-bns 



Name 



1. Prin^t each of these on a large strip of cardboard. Make* 
small pictures to go on each.- 



1. /Wash Your Hands 

2 . Hand Up Your Coat 

3. Put Away The Blocks 

4 . Walk - Don' t Run . 

0 

5. Share Your Toys " 

6. ' "Eat All Youi; Lunch 



A, 
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Student Ac ti,vity 4a 
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Lesson Five 



\ 



\ 

\ 

TEACHING THE KINDERGARTEN CHILD ; Community Awareness \ 

GENERAL CONCEPT ; ' ' 

1. Community awareness 

» 

BEHA VIORAL OBJECTIVE : 

!• . The student will be able to' understand the meaning 
. of basic safety signs (red light, yellow light, green 
light, stop sign, etc.) and be able to understand |Why 
they are important in their daily lives . 

0 

READINESS EXPERIENCES 

1^ IVhat are some safety signs you see on rdadways ^an^d 
streets? * ■ A 

2 . Which signs make the best' impression on you? 

3. Is the meaning always clear even to people who don't 
reajd? i 

4 • Do you think , 'it is important to understand them if 
one doesn't drive? . n 

LEARNING EXPERIENCES : 

1 . List safety signs or draw them and discuss their 
functions. • * • 

. 2. Discuss bicycle safety, signals. 

3. Use flash cards- and have students identify signs on 
sight. 

4. Discuss pedestrian safety. 



STUDENT ACTIVITIES ; 

1. Make your own safety signs". 

2. Practice role playing a teaching situation such as' 
g>iving signals. What do you* do when the light is 
green, etc.? 

3 • Set up a road way in classroom, using safety signs 
made by students and have .kindergarten students use 
' ' the road way and obey signs and signals. 

4. -Have . crossing guard, policeman or. safe^ty patrol 
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TEACHING THE KINDERGARTEN CHILD ; Community Awareness . (Cont . ) 

student come in to speak to the class on how they 
help young children learn safety. 
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Le.sson Five 



TEACHING THE KINDERGARTEN CHILD ; Community Awareness 

. ■ ■ I . 

, . o . . 

Answers to Student Activity 5a, Number "2. 



1. 


gentlemen 




19 . 


f or^ rent 


2. 


for sale 


• 


2 0 . 


private prope 


,3 . 


telephone 




•• 21. 


exit ' 


4. 


post office ^ • 




\22. 


scnool 


5. 


.\ 

cashier 




,23-. 


town 


6 . 


underpass 




24. 


raMroad stat 


7. 


park 




25 . 


airport 


8. 


ladies 




2.6 . 


doctor 


9. 


.'help wanted 




27 . 


, hospital 


10. 


meat market 




28 . 


barber 


11. 


dentist 




^9. 


wet paint 


12 . 


no trespassing 




30 . 


restaurant 




JJ LLiD o L-Up 




o J. • 


no smoking 


14. 


police 




32. • 


quiet zone 


15. • 


•elevator 




^ ■ 33 . 


dead end / 




handle with care 




. 34. 


out of order 


17 . 


Street 




35 . 


reserved 


13. 


bridge 
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TEACHING THE KINDERGARTEN CHILD : Coimnunity Awareness 
1. Review the following community awareness terms: 



1 . 


police 


1*^ 


u[uieu zone 


ZD , 


park • 


2 • 


school 


t A 


wet: pamti 


26 . 


street 


3. 


bus stop 


15 

O 


1. C iD C 1. V t; U 




town 


4 . 


doctor 


16 . 


dead end 


28, 


telephone ' 


5 . 


exit ^ 


17 • 


x. fcj.o udur cin u 


0 Q 


e levator 


6. 


hospital 


18 . 


a c; h 1 p y 


7 n 


ror rent! 


7 . . 


dentist 


19 




jj. • 


for sale 


8. 


no trespassing 


20 . 


railroad station 


32 . 


handle with 




private property 








care 


9. 


21. 


airport .. ' • 


33. 


ladies 


10. 


meat market ' 


22 . 


underpass 


34. , 


gentlemen 


11. 


no smoking 


23 . 


post office - . 


35/ 


help wanted 


12. 


out of order 


24 . 


barber 







2. From the words above, unscramble the following words : 



1. 


tnegelenm 


13. 


sub .tspp " . 


" 25. 


torpira 


2. 


rof laes 


'14 . 


ceilop . 


26 . 


codrot 


3. 


leetphnoe 


15. 


eelavrto 


27. 


pshqilat 


4. 


stop fofcei 


16 . 


nahled thiw 


' 28. 


rbbare 








-reac 






5. 


shaceri 


. 17. 


tsrtee 


29. 


tew aintp 


6." 


drenupsas^ 


18. 


gedirb ' ' 


. 30. 


setruarnta • 


7 . 


krap 


19 . 


rof nter 


31. 


on moskngi 


.8. 


seidal 


20 . 


etavirp 


32. 


. uiteq noez % 


9. 


Ipeh newtde 


'21. 


xtie 


33.. 


ddea nde . 


10. 


aetm ramtek 


22. 


chsloo 


34 . 


uto . f 0 rdreo 


11. 


ndettsi 


23 . 


.wnto 


35.' 


.devresre^ 


12. 


on rtsepssangi 


2 4 . 


daorliar ttasnoi 
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Lesson 



Six 



TEACHING THE KINDERGARTEN CHILD; Recognizing Community Helpers 



GENERAL CONCEPT ; . 

c 

* 1. Being able to recognize community helpers and know- 
ing their service in the community 

BEHAVIORAi; OBJECTIVE : 

I.. The student will be aware of community helpers and 
their functions afid be able to assist five year olds 
in understanding this concept. 

READINESS EXPERIENCES ; 

.1. Who are community helpers? 
•2. Why do we need community helpers? 

3. Why is it important for five year olds to know about 
these helpers? 

4. When do they help us?- As children? As adults? 



LEARNING EXPERIENCES ; 

List community helper^ discuss, their job and when 
we need their help. What qualifications are needed 
for each job? 

Discuss what community helpers would be most impor- 
tant for a five year old to be familiar with. Why? 

Have community helpers come in to speak to students 
and answer questions about their concerns for young 
children. • . 



STUDENT ACTIVITIES ; 

1. Visit where coiomunity helpers work and find out what 
• they like best about their job. 

2. Role play - A child is lost. Who does he ask for 
help and what information does one give operator for 
help. 'Practice dialling operator for help. 

- \ ■ " 

3. Plan a pantomime activity for young children,,. 

'4. Make posters about comraunity helpers* 

". ■ \ ' ■ 

5; Make a "Hat Tree" for us'^ in' a nearby kindergarten • 

\ ' ■ 

so 



1. 

2 .. 

3,' 



TEACHING THE KINDERGARTEN CHILD : Recognizing Coinmunity Helpe 

(Cont J .. * 



^ • Collect hats representing workers in the community. 

6. Have students ask an elementary teacher what mater- 
ials she likes to use to teach these concepts. Praq 
tice using these materials . . 



Lesson Six 

TEACHING THE KINDERGARTEN CHILD; Recognizing Coiranunity 




Answers to Student Activity 6a, Number 2. 



!• 


doctor 


9, 


policeman 


2. 


lifeguard 


.10. 


lawyer 


3% 


grocer 


11. 


social worker 


4, 


garbage collector 


12." 


paper boy 




plumber 


13, 


mailman 




i electrician 


14. 


teacher 


7. 


milkman 


15.. 


food checker 


8. 


fireman 


16. 


telephone man 




/ 




TEACHING THE; KINDERGARTEN CHILD:. ^ Recognizing Community Helpers 

. ' . Name ■ ■ 

!• Review the following community helpers and tell why each 
• . . is important to us . * 

1 . ~ -mi lkman 

2. mailman • 

3 . policeman 
4 . garbage collector 

fireman 

^cial worker 
groce: 
&• * teacher 




9. 


doctor 




10. 


lawyer 




11. 


paper boy- 




12 . 


rife g-uard 




13. ■ 


plumber ^- ^ 




14. 


electrician 




15. 


telephone man 




16 . 


food checker 
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Lesson Sfeven 



TEACHING THE .KINDERGARTEN CHILD; Nutrition In Our Daily Lives 



GENERAL CONCEPT: 



1, Nutrition in our .daily lives 



BEHAVIORAL OBJECTIVE: 



1. The stude'nt will understand what good= nutrition is 
and why it is important to everyone. 



READINESS EXPERIENCES :■ , v . 

1. What does nutrition mean? 
.-^ 2. Why is good nutrition important? • ' ' 

3. What is an exampLe> of a nutritious breakfast, .lunch, 
• or dinner? 

4. IJ/h-at^is "junk foo'd"? ^ * ' 

5. -Why do we calTr -it. " junk food"? 

6. Why do so many families spend so much of thei(jr food 
budget for "junk food'^? 

LEARNIN'G EXPERIENCES ; 

.1. Present the concept of the "basic five" food groups. 
Identify and discuss each group. 



2. Contra'st ," junk food" snacks and nutritious snacks. 

\ 



3.. Discuss the vitamins and minerals in nutritious foods 
and how they help our bodies grow. * . 



STUDENT ACTIVITIES : 

*1. Using old magazines, have students put together proper 
snacks and meals. 

Using restaurant' menus , have them choose their meal; 
least cost and most food value. 

3. Make a "basic five" bulletin board for a kindergarten 
class. . 
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TEACHING TPIE KINDERGARTEN CHILD: ' ISiutrition In Our . Daily^Lives 

- • . .Name ' ' ■ 

1* Review the following types of foods and nutritional terms:* 



1. 


meat 


12. 


cereal 


2. 


bread 


• 13.! 


eggs 


3 . 


"milk 


* 14. 


juice 


'4. 


vegetable 


15. 


poultry 


5. 


fruit ^ 


. 16. 


vitamin 


6 . 


ice cream 


17 • 


iron 


7. 


salad . 


18 • 


minerals 


• 8 • ^ 


cheese 


19,. . 


calorie 


9. 


soup 


20. 


starch . 


10, 


sundae 


21. 


fats 


11.. 


fish 







2. Using, at least 13 of the first 15 words above, plan 3 meals 
. . . breakfast, lunch and "dinner. 



Breakfast 



Lunch 



Dinner 
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TEACHING THE KINDERGARTEN, CHILD ; Different Types Of Clothing 

♦ 

GENERAL CONCEPT ; ■ 

1. Teaching children to identify , different types of 
clothing . 



BEHAVIORAL OBJECTIVE ; ■ 

1. Student will be able to identify different types of 
clothing anoNwhen it is appropriate to wear them. 



READINESS EXPERIENCES: 



1. Tell what the seasons ai^and why it is important to 
change your type of clothr^i^ at various seasons. 

•2. How might a child feel if he Was dressed inappro- 
priately? ' How^.could it. cause problems for him at 
school? - ' 




LEAR NING EXPERIENCES ; 

ir\piscuss why you v;ear clothes. 

2. -Li^X^dif f^^^^t kinds of clothing and what animals it 
comesN^om. * 

3. Is it appmpriate to wear a fur coat in the Summer? 
In what ways^^would inappropriate i::lothing cause prob- 
lems for kindergarten children? 

.4. Why is it important to keep' clothing clean and in 
good repair? 



STUDENT ACTIVITIES : • . . « / ^ 

1. Cut. out pictures of different clothing. 

2. Have each child tell what they have on and if they 
think it's appropriate for the weather . 

3. Cut out pictures of different kinds of weather scenes, 
*^ with people' wearing the appropriate clothing. 

4. Stanwix House, Inc. - Play and Say Cards. 

5. Game: Teacher describes clothing of student; class 
guesses who is wearing it. 



ERIC 
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Lesson Eight ' 



Answers to Student Activity 8a, 




1 

J. • 


1, 


sweater 


9. 


boots 


2 . 


shoes 


10 . 


socks 


3 . . 


blouse 


11. 


slacks 


4 . 


dress 


12 . 


mittens 


5'. 


skirt . ' / 


13. 


jacket 


6 . 


rubbers 


7 14 . 


coat 


7. 


shirt 0 • 


15 . 


pants 


8 . 


shorts 


• 16 . 


hat 




TEACHING^THE KINDERGARTEN CHILD: Different Types Of- Clothing 

Name " . . 



Review the 
the; puzzle 


fol^lowing articles 
bdlow: 


of 


clothing 


and coiTi'Dlptjp 


1. coat 


• 5.- 


, skirt 


9. 


shoes 


13 • sweater 


2. jacket 




dress 


10. 


mittens 


14. shorts 


3 . shirt 


7. 


'■^ pants 


11. 


boots 


rs . rubbe-rs 


4 . , blouse 


8. :^ 


socks 


12'. 


hat 


16 . slacks 




student Activity 8a 



68 



Lesson Nine 



TEACHING THE KINDERGARTEN CHILD : Teaching Young Children 

What Emotions Are 



GENERAL CONCEPT ; " * ^. ^ 

1. Teaching young children what emotions are and how 
and when we usually express these- emotions 



BEHAVIORAL OBJECTIVE ; 

1* The student will be able to identif^^ basic emotions 
and their possible causes. 



READINESS EXPERIENCES : 

1. ■ What does the word "emotion" mean to you?*' 

2. How do Amotions help us understand ; others? 

3*.* How might young children's emotions differ from our 
own emotions?. 

4. Is it easy, for young chiJLdren to describe their feel- 
ings when they are angry, or ^ad? Is it easy for you? 

LEARNING EXPERIENCES : . 

1, Show pictures of young children's faces expressing 
different emotions. Have student identify the emo- 
tion and discuss possible causes . 

2 . D is eu-ss— wher^-a particul:ar~emcrt±c:m might have differ- 
ent causes » 

3.. Read- sections , of books, such as; Moods And ^motions /" 

David Cooke Publishing Co. ~ 

^ 4. ,^^lay and discusg record - Free To Be You And Me ^^by • 
Mario Thomas . , 



STUDENT ACTIVITIES ; 

■f _ * . f. 

•1. Demonstrate an emotion; have- stadent draw pictures 
to illustrate, the emotion and write paragraph mak- 
» ing up situations causing a specific emotional reac- 
" 'ti^on, ^ 

2. Role play - what emotions are. involved in certain 
situations . • . « ' 

3, Tell a time when you ^elt especially happy, afraid ■ 
or embarrassed^ 



( 1' 
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TEACHWG THE K INDERGARTEN CHILD ; Teaching Young Children 
— ~ What Emotions Are (Cont.) 



Read stories in which characters experience differ- 
ent emotions,' such as, Suzy Face Maker , Scott Fors- 
man. First Talking Storybooks - illustrates moods 
through facial expression. 

Teach class a song, such as, "If You're Happy And You 
Know It", so that they might teach it to kindergarten 
children. 



r 
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TEACHING THE KINDERGARTEN CHILD: Teaching Young Children 

, * ■ What Emotions Are 



Name 



Student Activity 9a. 
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Lesson Ten 



TEACHING THE KINDERGARTEN CHILD ; Teaching Children To Be' 
~^ ^ Aware Of One's Senses 



GENERAL CONCEPT ; 

1. To be aware of one's senses 

BEHAVIORAL OBJECTIVE : 

1. The student will be able to- identify his five senses 
and functions and will understand why it is important 
for a 5 year old to know them. 



R EADINESS EXPERIENCES ;' 

1, What are ^ our 5 senses?- . . , . , • 

2 . Hpw do these senses help us deal" with our everyday 
experiences? 

3. What would it be like if we could not see, smell, 
feel^ hear or taste? ' * ^ 

4. Do you know anyone who can't see, hear or speak? 
How do they cope? 

\. 

-.1 

<^ ■ 

LEARiMING EXPERIENCES ; 

1. List each sense , ^ discussing its- function* 

2. Bring in objects, to allow student to experience each 
sense. Discuss and contrast differences in sense ex- 
periences . ' ' 

3. Have children close their eyes; see how it feels to 
not see. Put a rose under a student's noSe; see how 
it feels to not smell, e,tc . 

STUDENT ACTIVITIES ; 

1. - Make posters showing a human" reaction, made possible 

by using a sense, 

2. ' Have students describe hbw they would plan a "Blind". 

Man's Bluff" game for a group of young children. 

3. Role play a "Feely Meely" game (while blindfolded, 
put hand 'in paper bag and guess ' object) . 
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TEACHING THE KINDERGARTEN CHILD: Teaching Children To Be 

Aware Of One's. Senses 

^ Name . 

1, Pick the correct sense and place it next to the sentence 
-below: 

Sight, Hearing, Smell, Touch, Taste 
How would you be able to tell? 

.1. A rose 

2. A red rose ' 

3. An old, dead fish" [ ' 

4% A clap of thunder ' 

5'.^^ A s'ugar cooky - 

6. A sour lemon ^ 

7. A soft pie-ce of satin . ' ' 

8 . A dog barking 

4 

9 . A skunk . , - 

10, An angry 'skunk 



Student Aqtivity 10a 



Lesson Eleven 

TEACHING THE KINDERGARTEN CHILD: Teaching Children How To Skip 



GENERAL CONCEPT ; 

1» Teaching children .how to skip 

BEHAVIORAL OBJECTIVE : 

1. A student will. teach a qhild to skip. 

READINESS EXPERIENCES: , . ' ' ^ 

1. What is skipping and why is it, usually fun for chil- 
dren? ^ * . ^ * . 

2, Why do children want to learn to skip? 

3. Why is it hard for some children to skip? 

4, What parts of our body do we use when we skip? 

LEARIvJING EXPERIENC ES:' . . 

f . • 1. Have students tell parts of the body v/hich they will 
. use, to skip . 

2. Discuss why it^ might be difficult to skip, even as 
an adult.. . ' > . 

• 3. Have students skip in classroom at normal speed; then 

try to have them .do it in slow motion,' 

STUDENT ACTIVITIES: . ' ^ 

^ — -J ■ ^ — . — ... 

1. Students could role play a :gym teacher working with 
a kindergarten class on skipping. 

2. Have each child teach anqther who doesn't know how 
to skip, 

3. Have students learn a- skipping (^ame that a five year- 
old might enjoy. 

•4. Students . could write one sentence on 4 d.iffe'rent 

physical rtovements little children make, telling why 
that movement is meaningful or important for growth, 

• ■ ■ \ 



{ 15 .) • 
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TEACHING THE KINDERGARTEN CHILD ; D9Veloping A Sense Of Rhythm 

GENERAL CONCEPT : 

.1* .Developing a sense of^/thythm 

/* 

BEHAVIORAL OBJECTIVE ; 

- : ' 1. ' The student \^£ll/have an understanding of what rhythm 
, " , is and will ^e ^ble to exprerss this 'concep£ to five " 

• year olds . / / * ' 

/ ' • ■ / • 

READINESS EXPERIENCES : 

1 . What is 'rhythm? . ' ' 

2. How /do we make rhythm? 

3. How can rhythm make one feel?. 



LEARNING EXPERIENCES 



/ 



1* Listen to various records depicting different kinds 
of music and rhythm patterns; have 'class distinguish 
the rhythmic pattern by clapping it. • 

2. .Bring in different kinds of rhythm instruments and / 

have class plan how they would use the instruments,/ 
in a kindergarten classroom* 

3. Bring in household items "which might be used a4 a 
rhythm instrument - pots, spbons, combs, rubberband 
boxes. Take them -to a kinderg^xten class "f^r fun". 

^ '\ / 

4. Talk about parts of the., body used in makirlg rhythm. / 

/ / / 

5. All students could begin to fill, a , box /(shoe .box) / / 
with items which could be used to ente/rtain a child./ 

■ ■ ■ " : ' . ■ // 

STUDENT ACTIVITIES ; /• / / 

1. Have students make- drums out of c/atmeal boXe/S for 

five year olds to use. Class m^ght make bedl/lDrace- - 
lets and tambourines! Explain/how p laying^ w/th chil-/ 
dren creatiVely makes one a mjdre effective .dhild care 
worker . ' ' - / . 

• 2.' Have students plan a rhythifi dance to A ^eciflc re- 
' • ' V cord and teach it to a ki/ndergarten /clylld . 

"3.* Make a' display of rhy thiTi--producing u-tensils and 





TEACHING THE KINDERGARTEN CHILD : Developing A Sense of Rhythm 
■ • . . (Cont • ) 



pictures of machines and engines which have rhythm. 

4» Each student could learn one song to teach a cliass. ■ 
Printed words could be made into a booklet and given 
to a child . ' . ' V 



/ 

/. 



/ 



/ 



/ 
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Lesson Thirteen" ' 
TEACHING THE KINDERGARTEN CHILD: Tactile Discrimination 



GENERAL CONCEPT: 



1. Tactile discrimination 



BEHAVIORAL OBJECTIVE: 



1. The student will be able to assist kindergarteners 
in tactile discrimination,.,^, using simple games and_ 
learning activities . . \ 



READINESS EXPERIENCES ; ' 

1. / Have one student close his eyes . Place 'something 

soft against his face; discuss how it feels • 

2 . Compile a set of tactile supplies, to be used with 
■ ' ^ kindergarten children..: As they are brought in, 

discuss how they would feel to the kindergartener 



LEARNING EXPERIENCES: 



1. Using" compiled set of tactile objects, review their 
fee^ling.. /Group opposite objects together; re-group 
into other categories. 

2. Discuss how these lessons will benefit kindergarten 
children , . ' . 



STUDENT ACTIVITIES ; 

.1 • o 

1, Make up a tactile ^^workbook to be used with kinder- 
. garten children* 

'2. Set up a game to be used to teach kindergarteners 
to identify various objects through their sense. of 
' touch • 

' 3. Compile a class tactile scrapbobk . - Use scraps of 

material, sandpaper and natural materials and, label 
the feeling each would elicit. " • 



TEACHING THE KINDERGARTEN CHILD: Tactile Discriminat ion 

Name 



4 . :A pie-plate 



5 • A board 



6\ Rain 



7.. Sandpaper 
8 J ' A table top 
9 • An ice cube 



1. Identify the feeling: 

Soft - Hard Round - Flat 

. Wet - Dry Smooth Rough 

• Heavy - "Light , . Hot - Cold 

1. A feather " 

2. A tissue • . 

■ 3* A rock 



"10 • A cup of coffee ' 



V, 
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Lesson Fourteen 



TEACHING' THE KINDERGARTEN CHILD : Color Recognition . • 

GENERAL CONCEPT ; " ' ^ 

1. eolor recognition ' . . • 

BEHAViORAIj OB JECTIVE i . . * 

1.. The student will he ahXe to assist a five year old 
in learning colors. 

READINESS EXPERIENCES : 

1. How did you learn colors? 

2. " Is important ^to- know colors? Why? 

3. 'What would the world be like without color? 




iARNING EXPERIENCES : 

1. Discuss various methods of teaching colors, "(flash 
•cards, crayons, color charts, etc J 

2. Haye students make up. .heir own lessons_ for teaching 
colors. 

3. Illustrate the primary colors and the way they can 
he mixed t-^gether to make other colors. 

4. -Demonstrate the use of the cards "to test color hlrnd 

ness (most school psychologists have a set of ^these) 



STUDENT ACTIVITIES : 

• 1. Have students make up a color. notehook which would 
he suitahle for using with a five year old. 

2. , Make . color posters . 

3. Students could make finger-paintings in monocolor 
and use them as covers for a Child Care Notebook. 

4. Create, a bulletin hoard illustrating colors. ■ 

5. Students 'could learn to teach the game "'l Am Think- 
ing Of An Ohject." They describe an object by its 
color, then its size and shape. Students try to 
guass the object. . 










•Lesson Fourteen 










• 


TEACHING THE KINDERGARTEN CHILD: Color 

• ■■ ■ ■ o 


Recognition 






Answers * to 


Student Activity ' 14a , Number 










u 


•white 




7 . 


green 








2. 


tan 




8 . 


blue 


• 






3. 


orange 




9 . 


black 


4 






4. 


grey 




10. 


purple 

o 








5 . 


beige 




11. 


red 








6. 


pink 




12. 


yellow 




















- - 




f 

V 










\ 






;/ • 




0 








■ ^ 












- 






• 














>> 
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'TEACHING THE KINDERGARTEN CHILD: Color RecognitL 

■* . Name • 

1 . Review the following colors : 



1 • red 




7.' 


pink 


2 . blue 




8. 


black 


3. yellow 




9 . 


white 


I\ /~r y" /-\ /-\ v\ 

*4 • gi. een 




10 » 


grey 


J • . puj-p jLe 




11. 


tan 


D • vj range 




12 . 


beige 


Unscramble the 


fpllowing 


colors: 




1 . hietw 




7. 


. reneg 


2 • . nat 




8. 


leub 


3 . aro.gen ■ 




9. 


kclba 


4 . yegr 




10. 


rppelu 


5 . ibeeg 




11. 


der 


6 . knpi 




12. 


lelywo 



student 
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Lesson Fifteen ^ 
TEACHINGS-HE KINDERGARTEN CHILD: Shape Recognition' 

GENERAL CONCEPT^ . • 

.1. Shape recognition • ■ 

■ ■ » . ■• . • > 

BEHAVIORAL OBJECTIVE ; 

1. The student will "be able to assist five year olds 
in shape recognition, 

READINESS EXPERIENCE ; 

' fi . • • 

.1. Present thre^e basic shapes - circle, square and tri- 
angle. Name each- shape . Find examples of eacji in 
the -room. Discuss why it would be important for a 
kindergarten child to- kriow his shapes 

LEARNING EXPERIENCES ;- ' 

1. Using the blackboard, review with students the shapes 
of a circle, square and a triangle. . 

- 0 ' 

2. Ask the students to list some .ways, that they would 
teach the shapes to kindergarten children.. 

3. Look for shapes in and.outj^ide of the classroom, 

STUDENT 'ACTIVITIES : 

1. When working with a child, use masking. tape to make 
■ shapes and have child walk around them. 

2 . Wi th pTay~^ugH'"" of "^~c 1 ay^^ s c^iis s^""wi th 

a child . • ' " ■ • ' 

3. Using Q-tips, have each child make_ individual shap'es 
of his own." • • 

4. Write down the object arid its form for ten things 
in (or outgide of) the classroom . 

5. List foods ..young children might eat that have a 
definite shape .. 

6» Make pictures of animals, using the three basic 

shapes. Create a bulletin. board for an elementary 
class with these "pictures." 
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Lesson Sixteen 



TEACH ING THE KINDERGARTEN CHILD ; Days Of The Week - 

\ \ 

GENERAL CONCEPT : ' vC ^ ^ / 

1, Days of-<€he week ' • \ A 



\ 



\ 



BEHAVIORAL OBJECTIVES ; 

1. ■ The. student will be able to assist a J.ive year old 

in learning the days of the week, using simple games; 

2. Student will be' able to teach a- young child the mean- 
ing of the word . calendar . . . 

READINESS EXPERIENCES ; 

— — ; ^ 

1. How could you make/a chart to ^elp youn^ children 
learn to answer the^se questions? 

a. What day ^is today? \ ..^ 



b. Whaft day will it be tomorrow? 
c'. What helps us know what cJay it is? 



C2 



LEARNING EXPERIENCES : . 
' 1\ Pre'sent days of^ the week in^ flash c'ard- form. 

2. Play word recognition games. 

'3. Present calendar and acquaint children with it to 
teach sequential order. ■ . 

'4. Point out differences' between .days of the week and 
■. the weekend, 'in terms of what young children would 
notice . ' ^ . ' ' . 

STUDENT ACTIVITIES : . , 

1.* Play game: "I am thinking of a day of the week on ^ 
which _J " (ex. - I go to church). 

,2. Unscramble the days, of the week. 

3. Have students learn "Mulberry Boish Song" to sing 
J J with five year olds. ■ ' / ■ .• 

4. Make word puzzles , ^ using t^e days of tKe week . 

. Have '^the students prepare a- file of variou^' activ- 

• i'ties.that they .could do-an order to, teach' the days 

• of t'he week. ' . • » '> . ■ - 



TEACHING THE KINDERGARTEN CHILD; Days Of The Week (Cont.) 




6. Using oak tag, students will make 3 by 5 note cards 
with the days of the week on them* The cards will 
complete sentences, which are read aloud, such as. 
Today is 




I'EACHIl^G THE KINDERGARTEN CHILD: Days Of The Week 

■ ' Name 

1. Review the days of the week: 

Sunday ' ■ ■ . 

Monday " . ; . . 

%> ^ , . 

Tuesday *^s^ 

Wednesday \ - . - 

Thursday , 

Friday 

Saturday 

* V 

\ • . 

2. Write one of the days of the week in each blank below: 
1. 'The 2 days in a weekend are 



and 



2. Most . people go to church on 

3. ^ The 5 -days I go to school are _ 



and 



4. The day in the middle of the week is 

5. The first day of'the week is 

6. - My mother washes our clothes, on •, 

7. The day after^ Wednesday is ^ 



8; ^ The day which ^ 3 days before Friday is 
9, The day which is 4 days after Monday is 



10. The 2 days "which negin with a T are > ■ and 
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V Lesson Seventeen 
TEACHING THE KINDERGARTEN CHILD;' Numbers, One To Ten 



GENERAL CONCEPT: 

- < 

1» Knowing numbers from one to ten 

BEHAVIORAL OBJECTIVE ; 

•1. The student will know why it is important for five 
year olds to know "numbers"? 

READINESS EXPERIENCES ; ; . 

1. How do we use numbers every day without .even- realiz- 
ing it? • • . / ' ^ 

.2. When would a five year old need to know numbers? 

3, How did you learn your numbers? 

'4. Could we get along without numbers? 

5. How could children be made more -aware of numbers in 
their environment? 

LEARNING EXPERIENCES ; 

1. Discuss various number teaching methods - flash "card 
blocks, etc. 

2. Have students make up their own lesson on teaching 
-numbers and discuss with class. 

3^. Use a flannel board and animal "figures to present a, 
'lesson to the class* Have the students evaluate it. 

STUDENT ACTIVITIES ; 

1.. Role play - i, student teaches a lesson. 

^ 2. Have students make th^ir own flash cards to teach 
numbers ^ • • 

3. Make large colorful number posters that a :five year 
. * old -would know and enjoy. . • • ' . 

c 4. Make an abacus thread and^ buttons. 

'5. Play number box games for children, such as Uncle. 

Wiggly.. ' " . . 



TEACHING THE KINDERGARTEN. CHILD: . Numbers, One To Ten (Cont.) 



6i Make a scrapbook of magazine pictures showing how 
numbers are evident in our everyday environment. 



• 
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SOURCES OF EDUCATIONAL MATERIALS 



DLM Development Learning ' Materials 
7440 North Nathey Avenue 
Niles, 111* 6064a 



Mafex Associates, Inc • 
Box. 519 . 
Ill Barron. Avenue 
Johnstown, Pa. 15907 



Childcraft Education Corp. 

964 Third Avenue 

New York, N.Y. 10022 



Childcraft Equipment Co., Inc. 
155 East 23rd Street 
New York, N.Y. lOQlO 



Creative Playthings 
Princeton, N.J. * 08540 



CHILD CARE UNIT 
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Skills 14 . 
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"f * . 
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10. Teaching So.unds . Around Us . . . . - . . . . ' * . • . ^ 26 
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* ^ . . 
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c 
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■ • K 
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Senses • • • • -^^ 

11. Teaching Children How To Skip 15 
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CHILD CARE UNIT-: • M^'turity Means Taking Responsibility- -In. A^^ 



GENERAL CONCEPT: 




1. Maturity means takingSxesponsibility in a j'ob . . 



BEHAY.ORIAL OBJECTIVES : 




l.X^tudent will increase' awarenessNqf ' tasks related to' 



2. Students will select some pr^f erencesN^r working 
and evaluate them. 





READINESS EXPERIENCES : 

1. What kind of a job would you want? 

2. '' How can you >udge the maturity of high school stu 

dents? 

3. What skills do you have that you can be paid for? 

4. What do you like to do best? . . 

LEARNING EXPERIENCES ; ^ ' . - / 

1. Discuss- the fact that "community;.' means pe9ple work- 
ing 'at different jobs, to -meet each otherVs needs. 

2. 'Discuss the personal reasons' people work; money to 
purchase clothes, car, house; also, enjoyment and self- 
satisfaction.. 

•3. Draw from list of tasks, (worksheet la) examples of 
.kinds of work in the student's experience. Discuss 
how liking people, as well as understanding machinery 
and tools plays a part in t^sk selection* 



ERIC 



STUDENT ACTIVITIES: 



Mount 



1, Select magazine pictures of people working, 
in a picture file,, with labels . 

2\ Role-play "Man, I gotta get a job"l 

3. Complete worksheet 1 la" by drawing a' cirqle around one. 
of eacH^ pair that the student would prefer. When ■ 
this has been done,, students read their clr^pice s over^ 
and write on the back ox the paper 5 tasks they would 
most like to do. Also, have them -select the '^5 jobs 
they do not want to do at all'. 



ml ; 
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ILD CARE UNIT: Maturity Means Taking Responsibility In 
• A Job (Cont.), • ^ • ■ • ; ; 

4. From their list of 5. choice tasks, have students 
talk about what general types of jobs they prefer 
as with people, out of doors or perhaps doing one 
thing many times • 

5. Students could discuss the whole idea of '•super- 
vision" and how. it varies from job to job. 



0 




0 

'0 
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CHILD CARE: Maturity Means. Taking Responsibility In A. Job ^ 

Name ' °_ 

1* . Circle the task you prefer :« 

. V A B * . . . 

■ I. .lawn mowing or babysitting 
2/ cleaning in a hospital or ^cooking . in a restaurant 
3. teaching- a child numbers or adding a" shopping list 
' '4* bathing a baby or shopping for supplies 

5, writing tetters or reading, to a small child o- 

6. * clerking in a clothing store or dressing" a '2 '/ear old 

.7 • answering the telephone or calling people to sell things 

8* working in a food store or working in a depai^tm^nt store 

9\ making beds in a motel or working in a laundry 

-10. pumping gas or typing records 

11, working at Gino*s or baking at^ home 

12* working at a playg^po^i^d or washing cars 

13 playing with a neighbor's baby or walking with the 
neighbor's dog 

14. working in a nursing home or changing a flat tire 

15. packing things in boxes or wrapping presents in a store 
16 • running a washing machine or running a factory machine 

17. carpentry 'or drilling for paving 

18. ; driving a truck or driving a bus. 
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CHILD CARE UNIT ; .How a Course In Child Care Can Help With 
I ' " Many JobS. 



GENERAL CONCEPT : ' • ■ ^ ■. 

1.. A course in child care can help with many. jobs. 

BEHAVIORAL OBJECTIVES ; 

1. The student will relate the concept of understanding 
children, with opportunities for working . 

2. The student will- be able to select, skills needed, to ^ 
take care of young children "from among other skills. 

READINESS EXPERIENCES : . ■ . ^ r 

1, What kinds of jobs are- there^ working with young chil- _ 
dren? 

2. 'What are some things that person needs to know? 

3. Have you ever worked with children? In what ways was 
it fun? . ' 

4, What waysyA7as working with them just hard 'work? 

If — 

LEARNING EXPERIENCES : * ' ^ 

1/ Discusb Dlaces where there are young . chi Idren who 
need care. List on the board terms like: nursery, 
I^Te-school, hosp. Is, churches, playgrounds, baby- 
sitting, day camp, etc. - ' • 

2, View the filmstrip /'Understanding Early Childhood'/' * . 
1-6. years" (Parents Magazine), and discuss- what you 
might neetl to know, or know how to do in child care. 

Note: There are many good films on child development' 
in most school or mental health agencies*^ film librar- 
ies • > . 

3, 'Discuss whether the fact that something is just hard 
^ work means it is undesirable; pros and con^s.. 

4, Present the personal rewards ot working with-^^oung 
children. 



STUDENT ACTIVITIES : 

1. Make a list of places where children' may need to be- 
cared for. ■ ' •> 
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CHILD CARE UNIT .: "How a Course In Child Care Can Help With 

Many Jobs(.Cont.) 

■ '2. View the filinstrip "Understanding Early Childhood" 
Tell what you noticed was different from what your 
understanding was before seeing the film, 

3. Make a picture'file of nursery school activities* 

' 4.." Visit a nurser/ school. List what the .adults do. 

5. Observe the children.. Fill in Student Ai:;tivity 2a 
while in the nursery... Discuss the worksheet 
thoroughly before the visit to the children • 
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CHILD CARE: How a Course In Child Caro Can Help With Many. Jobs 

Name • 

1. Checklist for nujfsery school, or kindergarten observations: ■ 

1. How many children are alone? In groups 

2. JfloW big is the largest' group playing together? 

3. . How many children are making thii^gs? 

4* How many children are playing make-believe? • 

5. . Are girls and boys playing together? 



List 12 words you hear the children saying?- 



7. Have an,y_ children needed discipline? . How did 

the teacher handle the. behavior - problem? > 



Student Activity 2a 
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CHILD CARE UNIT ; Knowing About People By Knowing About Young 

Children ' ,^ ' 



GENERAL CONCEPT ; o . ^ - 

1. Knowing About People By knowing About Young Children 

BEHAVIORAL OBJECTIVES ; ' ' - 

1. Students will begin to relate understanding " of people, 
including themselves, through an understanding .of how- 
young . children develop; physically, socially and emo- 
tionally . " ^ ■ ; , 

2. Students will connect the job of a baby sitter with 
care for children in the thrde areas listed. 

READINESS EXPERIENCES : 

1. Are you acquainted with small children?. In your 
..family? Neighborhood? 

2. Have you ever been a baby sitter? 

3. Is this more a service to the family or -to the baby? 

4 . Did you have any problems while baby sitting? 

• r ■ * • 

e 

. LEARNING' .EXPERIENCES : 

1. Define the needs "of young children for physical care,^ 
food, warmth and touching. 

2. Define the needs of babies for social care; learning 
from "other persons, "belonging'* to a group or a family 

'3. Define the emotional needs ' of a young ba.oy;. cuddling, 
calming., etc . ' - - 

4 Have students recall from childhood when they needed 
someone in one of these ways. 

5. Discuss baby sitting as a person supplying these needs 
in place of the mother or parents. 

STUDENT ACTIVITIES- : ' , ' 

1. Relate" times. when student needed someone (as a young 
child) socially, emotionally ' or physically, 

' .V ■ ' ' ■ ' 

2.. Use Student Activity 3a to develop i.deas about the 
separate but integrated ' needs of the baby^ 
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CHILD ' CARE > UNIT i Knowing About People By Knowing About Young 

Children ""(Cont . ) 



Develop ^answers from learning experiences. 

3. • Discuss Stud€^nt Activity 3b (baby sitter • s checklist) 

Note physical; emotional- and social areas. Have stu- 
dents fill it out using her home as a guide. f ,\ 

4. ' Collect any other baby sitting material available. in 

yo.ur area . ^ ' 

5. Use the vocabulary words in 'Student Activity 3c t°o. 
write" sentences about child care. . 




• 
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CHILD CARE: Knowing About People By Knowings About Young. 
Children : - 



Name 



1. List a young child's needs in each area; 



Student Activity 3a 
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CHILD CARE: Knowing About People By Knowing About ^ Youn g 
Children . . " 

Name 



1. BABYSITTER'S LIST: 



1> Emergency phone numbers: 



2. First Aid supplies are located where: 



3. .What foods or snacks may the child have: 



4* Safety hazzards in the house or yard": 



5. Does the child have • any ."spec ial fears? 



6* Does the child have any special bedtime routine? 



student Activity 3b 
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CHILD CARE: Knowing ' About People By Knowing About YQ-ung 
Children ' 

Name • 

1. Write 5 sentences', .using as many words from' this list 



you 


can . 


•0 




1. 


teacher ^ 


9. 


sympathy 


2 . 


children 


• 10. 


baby 


3. 


child care 


11 . 


baby sitting 


4. 


nursery 


12; 


toddler. 


5. 


day care 


13 . 


infant 


6. 


aide. 


14 . 


paretits 


7. 


assistant 


15 . 


mother 

< 


8. 


understanding 


16. 


-father 
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CHILD CAKE UNIT: A Better Start In Life With Good Parents 



GENERAL CONCEPT: 



Children have a better start in life, 'if they have 
good parents . 



BEHAVIORAL OBJECTIVES ; ' _ 

1. Student- will try to be aware of -positive family at- 
titudes that give children a heal thy foundation . 

2. Student will show an ability to place himself in the 
role of . a helpless child and describe how^ a respon- 
sive parent or unresponsive parent might act in ^that 
situation. & * 



READINESS EXPERIENCES : ... 

1. What are some of the things good parents do? • 

2 . What ^re some things good parents do 'not do? < 

• 3. Why is it important that parents try to help their 

children grow strong physically., . socially and emo-- 
tionally. " • . . 

learning' experiences : ' ' " • 

1. . List on the board student's comments about good ^ 

parents. These should include:" explaining things 
and talking to the child ^, providing food and shelter, 

♦ ' taking care of illness and listening to upsets, teach 

ing 'them how to do things and behaving, and also to. 
be loving., Discuss the needs of parents to have thei 
own interests and self-confidence . 

2. Listen to recordings such as:'*Parents Are People" 
from recording Free ' To Be . You 'And Me , Boll 
Records^ 1972 > #1110. Students may m.ake lists of 
attitudes ahd actions of good fathers/good . mothers/ 
good children; stress role-ralternate behaviors such 
as tehderae'ss in men, decision making by v/omen, etc. 
Discuss why children .grow better with aware, mature 
and. happy parents . 

3. Di.scuss the idea that parents , jusL as all poOple, 
may be "good" in certain situations. When parents- 
are tired, hungry or upset, they, may not take very 

. o ' good care of a child. ' 



STUDENT ACTIVITIES 
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CHILD CARE UNIT : A Better Start In Life With Good Parents 
• • (Cont.) 



1.. Students .c6.py'list of positive aspects of, good par- 
ents , Student Activity 4a. 

2.. After discussion, students complete sentqnces 2 ^and 
3 oh Student Activity 4a. . : 

' % ■ 

3. Students could role play a situation where a child 
» has a. tantrum or says "no'*. How might parents han- 
dle this?. Which is the best way? 
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CHILD CA?E: A Better StaVt-.lB Life With Good Parents"^ 
. • ' Name 



1. Go.od pare;n,ts do some of * these thiri.gs: ^ ^ 



2. 
3. 
4. 

5". 



■ 7 . 
8 . 

ft ' 

? . 

10. 



2. I will be a ■^^ad^'parent if .-I 



2 . 
& 
3. 

4 . 



■3. My parents are good parents, when they: '^^ 

1. ■ . . . 

2. ■' 

4. • • ., 



Student Activity 4a 
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CtlILD CARE .UNIT: . A Healthy Mother Means A Healthy Baby 
— — • — ■ — ■ — ' «» . ^, 



GENERAL CONCEPT: 



1. A healthy mother means a healthy baby. 



IiEHAVIORAL OBJECTIVES 



1. Students will associate good' health and nutrition 
^ • habits with care during •pregnanjcy . * ' - 

' 2. Students wi].l be able to respond with at least one 
change 'during pregnancy in physical, emotional and 
social needs f or ,^a woman. . ' 

RfaAD INSSS EX PERIENCE S : . ' * • 

1. What"' changes? are . going on when a woman, is pregnant? 

2. Can you recall when your mother or older sister was • 
' going to havfe a baby? How 'many months dc ^ it take? 

3. Why should someone who is pregnant not take drugs, 
including grass., speed, smack or cigarettes? 

• 4. "What do you suppose is a^ good emotional climate for 
someone who is going to. be a mother? - ' • . 

5. In what working situations would an understanding of 
pregnancy help you to be a more sensitive employee? 



LEARt^I NG EXPERIENCES : ' ^ 

Ose commercial transpariences. to show'"^ changes in 
\ body and growth of the fetus. Have students use 
n^mes of relevant body parts. \ 

2. Discuss good pre-natal habits, nutrition / regular 
doctor's care or. clinic visits, no drugs, 'exercise 

\ or movement in daily routine. Discuss wor;king at 
. a j ob . • ^ 

3. Discuss role of husband during .'pregnancy • 

4'.. Discuss the direct relationship between the mother's 
• - and baby's physiolocjy. 

5. Discuss the well proven medical' fact. .that what girls 
eat in adolescence can affect later precjn^ancies . 
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CHILD CARE UNIT ; A Healthy ^Mother Means A Ileaithy Baby; 

' (Gont^) ' ^ 



STUDENT .ACTIVITIES ; 



1. LodK at and discuss trai^spariences and visuals of 
physical change. and development, 

*^ • . • ' 

2. Discuss attitudes about eraot^onal and social needs 
d u r i. n g p j:e c; nancy. " " f ' 

3 . Using StVidc.nt: Act i vi ^r,^ .i , read foods; fi.nd''oUt which 
• aro qogd, .imi n atr J,t xc'i^:.,'/un w^vich rieals,, Fill-in the 
' * menu on \y l-ud^nt^ Act:i\-?iJ:v 'j.b . 
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CHILD CARE: A Healthy Mother MGans A Health^^Eaby- 

Name' ^ 

1. Tel], what rypew ;r fcocir. thor*-^ are. Place in one of four 
•categories: ' yege^hab i ..^ ; moat, or dairy product . 



1. 


chief rn. 




2 1 . 




■ 2,. 


tea • • " 






f:ake 


3. 


coffee 




■ 2.5. 


. salad 


.4. 


bredd • 




"2 4 . 


c c-^ 1 e ry 


5 . 


cheese 




7i;> , 


' ■::raqhot ti 


" 6. 
7. 


lettuce 
m i .1 k 




2 6 . 
27 . 


ji{-}aL b.a lis 

I 1 ack eyexl peas 


8-. 


* r.i ce 




28 . 


C'..rn bread 


9. 






2 9. 


cottage cheese 


10. 


peas 






pota toe salad 


Hi. 


sweat, potatoei? 




3.1. - 


' ma ca.ro ni 


o 

'1-2. 


ap'p.lo sauce- 




32 . 


J CH ere an; ' . 


13 . 


potato chiv-H 




, • i 3 . 


ananas . . . \ 


14;,v 


f rench f r i f-.rrr • 




■^4'. 


V a i.erme Ion 


IS, 


" hamburger ' 




3 5 . 




16. 


. hot dog 






stoak 


17 . 


CO le 1 c3'»; 




.J f m 


JT, aci X s*]") ' 


18. 


ap^le pie. 






pork 


19. 


plurns 






rnu hi h rooms 


20 . 


oranges ^ • 




4 '.^ , 


but ter 

A " ' 
0 
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CHILD CA11E-. A jiealth Y Jjot.hg..r_ Hgan s ■ A He a 1 th y._Bab^ 
. ■ ■ " ° ■ . • Name ■ ' 



Make up sam-lo bieakf ast, h.uich 'and dfinner menus, using 
the "to Otis -^'ro-' Student Ac i-i v.>t> "a. 



BREAK-l'AS']': 



LUNCH: 



Itudcnt. Ac I i v'i ty '1-5 
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CHILD CARE U NIT: L>-ve^.opment of a Fetus 

■ GENERAL CONCEPT ; . . 

!• The development of a fetus 

BEHAVIORAL OB J ECTIVES ;, , 

1. .Students will appreciate the co-ordinated growth"- o 
the fetus. 

2. Students will know the ,rneani ng of words associated 
with pregnancy , such is , trimester , umbilical cord 
fetus , heartbeat*, pregnant,, uterus , premature . 

READINESS EXPERIE NCES:. . ' ' / 

1. How long does it Lake until a b.iby is ready to be 
born? 

' 2. When do the. l- ibv ' s bones and heart form? H . 

-. 3. ' When can the:V mother knov.* the. bdby is. living? 

4. Does a baby insidf^ , the mother breathe and eat?' 

' ' ^ ' ■ ' , . ■ . 

- LEARNING EXPERIENCE S : . . . . 

. 1. Present the chronology of the trimester. -Discuss 
with students the developmei:it of the fetus with, 
.the major developmental signs. ' 

2. Use any good transparency (Milljkrr^, HubjDVrd) to ' 
show size and posj L-j.on of fefus . 

. -3. Dis.cuss possible hazards to fefus, (mother falls, 
is ill, excessive smoking, drugs).. 

STUDENT. ACTIVITIES : • . ^ 

1. Read 'Aath class Student Activit y ba , Discuss the 
d i f f e r ent s I ago s . 

2. Look .-i t. c.;- u-rr • ^d t : ans Urj ^ er c.i o, : fiw^ Lj ace or draw 
the £; t .xy e s o : • i" o^' \ h o i h t j ' e 1 • u . , 



CHILD CARE: Development of a Fetus Name 



0-3 MONTHS DEVELOPMENT : 

Egg implants in uterus 

Placenta develops 

Blood system and pulse 

Brain tissue and nerves 

Bones and head appear 

Fingers and toes and spinal cord 

Weighs 2-4 ounces 

4-6 MONTHS DEVELOPME NT; 

Facial features 

Moves arms ; and 'legs 

Hair eyebrows and lashes 

Weighs 2 pounds and has skin 

Winks eyes, lids closed 

Swallowing reflex 

Toe nails 

7-9 MONTHS DEVELOPMENT ; 

■ Much movement 

• Swallows and hiccups 

Sucks thumb 

Turns bead 
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CHILD CAR£ UNIT ; ' Why Are Some Children Born "Dpf erent 
GENERAL CONCEPT: . 



1. Why. Are Some Children Born "Different"? 



\ 



BEHAVIORAL OBJECTIVES : 

1.- Students will recognize children who are "difterent" 
and understand that they have ■ of ten suffered insult 
or ini'urv before they -we re ' born . • ^ , 

^ ■ ' , - \ 

'2. Stiitients will be able to discuss their feelings and 
un^^erstanding of children who are' different • 



READINESS EXPERIENCES ; 

1/. What" could be the. result to a baby whosq, mother was 
in a car" accident before he was born? ^ 

2. What other things might injure a'babyV 

' 3. V7hy do m-iny of these children need to go to. special 
schools? What kind of jobs doe^f- this create? 



LEARTHNG EXPERIENCES : 

1. Discuss the importance of good care during. the ficst 
trimester. ^Stress the importance of German ' measles 
shots, diet and clinic visits. 

2. ' List on the board and discuss the mother's health in 

in relation to birth defects, such as toxemia, birth 
Injury, German measles, drugs and V.D. 

3. Emphasize. damage to metabolism, brain and nerve cells 
and bone structure, which can occur at different per- 
iods . 

4. Discuss and list genetic disorders, such as P.K.U., 
Down's Syndrome , "Tay Sachs, Sickle Cell Anemia. 



STUDENT ACTIVITIES : 

— : — ■ — ■" D 

1. After discussing causes of .birth defects, students. 
■* could learn to read them, by copying them"£rom the ^ 
board . . 

'2. Visit young trainable mentally ' retarded class. Note 
■ and make a report of how thrs defect' has impaired 
them physically , emotionally and socially.*' 



CHILD CARE: Why Are Some Children Born "Different" ? ^ 



1. Copy the list of birth 'defects from the board. ^Separate 
them into "Accident of Illness Defects" and "Genetic.. 
Birth Defects" * J ■ ' 

A. Accident or Illness Defects: 

rr- = ^ 

. 1.' ' ' ■ . ., - ■ ' . 

2. ' ' , ■ 

3. - - . ' ' , • • 

4. ■ ,, 

t • . 

B . Genetic Birth Defects : ' . 

1 . •' ■ • ■ ■ ■' 

*■ 

2 . „ _ . 
3, 

4. 

5. . ' • ,^ 

2. After visiting a T.M.R. class,- list how trainable mentally 
retarded children are affected: 

'A. Physically 

B . Emotionally 

, C I Sociall y 
'Student Activity 7a 
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CHILt) cXfiE UNIT:. Good Things For A Baby 



GENERAL CONCEPT ; • • 

- \ * . * 

1. Good things should happen to a new baby. 



.BEHAVIORAL OBJECTIVES ; 

1. Students will- be able to tell five characteristics 
of good baby care . . 

2. Students will recognize possible cautions and hazards 
in the early months of a baby's life./ 



;S EXPERIENCES: 



1. Why is it good for the mother to begin caring for her 
baby right away? VJhat about breast feeding? 

2. How is the baby's emotional development helped? What' 
. are. some things fathers and' mothers do to help babies 

grow emotionally? Should fathers f eed ^ cuddle and 
diaper babies? 

LEARNING EXPERIENCES : 

1. Discuss care for "the physical needs of the baby:" 
feeding, diapering, bathing and cuddling. Use a 
"baby^' doll; let interested students demonstrate 
care. 

2. Discuss crying as communication and the possible res- 
ppnses parents can make. Make note of' the fact that 
informed parents are more relaxed in caring for a baby. 

3. ^Discuss signs of illness in. babies. These would in- 
•clude fever, diarrhea, hard vomiting, persistant rash, 
persiistant crying and convulsions. Have students dis- 
cuss- how they feel when ill and what they do about it. 
Then they could discuss hoW much more difficult it coiald 

V. . . be to diagnose an illness, when a child can't talk.' 

Student activities : 

1. students could list descriptions of good 'baby care 
(try to establish regular routine, keep bottles and' 
utensils sterilized , etc . ) and descriptions of poor 
handling of\ a problem, (smacking a baby for, excessive 
crying; negi^ecting regular health check-ups). 

2. Students could, select health questions and submi-t ' 
them to a- doctor or nur^sje^, who could respond by vis-^ 
iting the class or by sending a taped recording of 

' " their answers. 
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CHILD CARE UNIT ; - The Good Li'fe For A Child One To Three 

GENERAL CONCEPT ; 

1. The good life for a child one to three 

BEHAVIORAL OBJECTIVES ; 

•• 1. Students will be able to describe the growth of a 
child in physical development. 

2. Students will be able to describe changes in emotional 
growth . ^ 

3. Students will.be able -to describe changes in social 
development. ^ . 

READINESS - EXPERIENCES : 

1. What are young children like? How do they .play? 

2. Does ydur family have pictures of you, when you were 
small? 

3. ' what does "teething" mean? ■ . 

.4. . How does a baby learn to talk? To walk? ^ - ' 

LEARNING EXPERIENC ES: 

■ 1. , If possible, have a parent with children under 3 
■years, visit the class and talk about the child s 
growth an^ abilities. 

2 Discuss the abilities and needs of a one year-old. 
Contrast these" with a three year-old chiJ-d. 

3. Have class discuss how parents "train" children so, 
that they learn- to "behave". 

• 4. Students should have some opportunity to' observe 
children. 

■5 Discuss what effect a warm, affectionate family dt- 
' mosphere has on children r how they get the image, of 
themselves from how parents feel' about themselves. 



V/ 



STUDENT ACTIVITIES ; : 

1 Tell an incident (or tape record it) , about something, 
' *. you remember when you were very young. Why was that 
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CHILD CARE UNIT ; The -.Good Life For A Child One To Three (Cojit. 

important to you? Why do ■ you think you remeiubered 
the incident? 

2. Students could make up a story about a child and des- 
cribe the home situation during the first three years 
of that. child's life (talking about whether both par-, 
ents were in the home,' number of brothers and sisters, 
care child received, etc.) 
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Lesson Ten 



CHILD CARE UNIT ; Emotions That Affect A Young Child ' 

GENERAL CO NCEPT ; 

3. Emotions" that affect a young child' 

BEHAVIORAL OBJECTIVES ; • " . 

^^,.1.. Students will know that emotions reflect the fee^lings 
chilciren and adul-ts have.. 

/-2;. Students will be famil:^ar with the emotions; so that, 
they can discuss how they make people interact • with 
eac^h other • ■ '* 



READINESS EXPERIENCES ; * . • 

1_. Listen, to'* recording o^ "It's All .Right To Cry" / on 
Bell Record., Free To Be , , , You And Me , 1972 . 
^ What are the emotions refered to In the record? 

2. Have. 'you ever felt "sad and grumpy", snuggly hug- 
gJ-y" or "mean and ugly"? Where did their feelings 
come from? 



LEARNING EXPERIENCES ; ' ;/ 

1^. Discuss the feelings of happines.s, anger, sillyness, 
. ^* fear, sadness ahc3 hurt. Talk about some of the out- 
comes of these fe.elings, (i.e. -.What do people do 
V ' as-,a result of having these feelihgs)? 

2, Discuss with students what things.' may happen if a 
child is frequently told "You're bad". List res- 
ponses on the board. 

•3. Discuss what happens when nice feelings are shared. 
List orr the board some kind remarks that people can 
say at home/at school, to make life more pleasant.. 



STUDENT ACTIVITIES ; 

Have some students act out "What would happen next 
if": - Student 'Activity 10a. Other students tell 
what emotion was being acted. For this, you may 
give out single "As if" cards, made from some of 
those listed on Student Activity 10a. Note: Some 
people ,will have feelings different from the one * 
acted out. 

Observe kinde.rgarten class during play period. What 
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CHILD CAR E UNIT.; EmbjiiQns That Affect A Young C^i'ld 




were some of the emotions expressed 'by yotang ' children? 
How were they 'different from your classroom behavior? 

3. If you are working with a young child who gets angry 
or has a tantrum, .what could you do to help the child? 
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CHILD CARE:" Emotions That Affect A Young Child 



Name 



1. .Describe the feelings^you .might have if: 

1. you bump you3^ elbow? . 

2. \o\i can't find your wallet? 
• your pet dog is killed? , 

-. 4 • you see a "good-looking person?' 

5^. your best friend moves away? 

6. some.me yells at you? ^ 

' "5 7." your mother blames you for something? 

8. -you find you didn't dress carefully? 

9, your friend calls you unexpectedly? 
10* nothing goes right? 



>: 



Student Activity 10a 



B Lesson Eleven : \ * 

CHILD CARE UNIT : Growth And -Development Ip Early Childhood 



GENERAL CONCEPT: 




!• Growth and development in early '.childhood 



. BEHAVIORAL OBJECTIVE : 

r. student will be able to qlefine six areas for des- 
cribing development (gross motor skills, fine motor 
skills, social skills, self-help skills, languag.e 
>» skills and thinking skills). 

READINESS EXPERIENCES :- .. . 

1. These are activities copied fr*oi?i the chart following 
this -lesson. At what, age can most children: 

a, say dada or mama? (10 months)' ^ ■ 

" b. repeat a. six word sentence? . (40 months) 

c. . give lyi-s age and birthday? (48-60 months) 

d. walk backwards? (14. months) 

e. kick a large ball? (21 months) 

f . walk on tiptoe? (3 0 months) 

g. jump rope? (60-72 months) 



LEARNING EXPERIENCES : • * 

1. Help students describe, the meaning of the six areas 
listed in the behavioral objective above. Read some 
o^ the activities on the chart -and ask students to 
guess which category best fits the task; (roller- 
skating is a gross motor skill, etc.) They could 
then guess at what age a child can be expected to 
perform the task. 

2. Have students describe how their understanding of 
this chart could help make a job involving working 
with children more interesting. ' '^-v*. 

STUDENT ACTIVITIES : 

1, Students could choose one behavior from each age 
• level in the 6 categories and write a simplifie(^ 

phart . For instance, ( "gross motor , skills*' , Age 1 

, age 2 , age 3 , age 4 ^. 

As they read the chart, this activity would also -help 
them learn to change months to years. 

2. A" student could imitate a child walking oh a walk- 
ing board, with the rest of the cldss recording his 
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*CHILD CARE- UNIT; 



Growth And Development In >Early Childhood 
(.Cont\) 



3. 



behavior; then they could compare notes, (i.e. - 
Did he hesitate, step of f the board, look at his 
feet, use his arms to 'balance -himself , etc.) Stu-r 
dents could be helped to become keen observers of 
.children's level of development. 

What are the things you could notice as a child goes 
up and down stairs (does he hold the rail, starti with 
his left or right foot, look at each step\ his/feet, 
or the top of the stairs as he climbs, alteri>ate feet 
on each step, etc.) 



■ CHILD CARE. UNIT; 



GROWTH AND. DEVELOPMENT IN EARLY' "CHtLDHOOD 



Age 
5 mos . 
j3 mos» 

11 mos . 
'11 mos. 

12 mos . 
14 mos. 

2 1 mos . ^ 
;.21,ritbs . 

.^-21 mos. 
21 mos. 
24 mos. 

24 mos. 
24 mos 
30 mos. 
36 mos. 
36-48 mos. 
36-48 mos . 
36-48 mos. 
36-48 mos.. 
36-48 mos. 
36-48 mos. 
36-48^ mos . 
36-48 .mos". 



I . Gross Motor Sj^iTl^ o 
Behavior 

sit without • support,. ' ' . •/ 

Pull self to stand. * 

Walk with assistance. . 

Stand alone well. ' • 

Walk alone . . * . * 

Walk backwards. . y « ' 

Walk' down stairs (hand held) . 

Get 'down from adult chair without assis- 
tance . . . ' ^ . 

Kick large ball. ' . 

Run:without falling. 

,-Walk up and down stairs, without' assis- 
tance . . 

Jump in place . • 
Pedal tricycle . 
Walk on tiptoe . 

Balance on one foot five seconds. 

Walk on line . • 

Jump from bottom step. 

Go up stairs using alte'rnating feet. 

Squat in play . . • 

Run .... 

Throw ball overhead ... 

Catch bounced ball. 

Skip on one foot. i 
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CtflLD CARE UN IT Grbwth, And De-velopment In Early Childhood 
Gross^Motor S^kills (cont.) ^ . " 

36-48 /mos-. - Stand* on one foot 4-8 seconds. 
36-48'^ mos. Hop oji one foot ." 

48-d^0,m6s. ' Balance on walking board". • . ■ . 

...48-60 mos. Balance on one foot for 10 seconds. 

56 mos. " Walk backward-heel-toe.." ' * , . 

v60-72 mos. Run lightly on toes. 

6 0-72 mos. ' Skip on alternate feet. • 

6 0-72 mos. Can jumpi.; ropl . ■ . * 

60-72 mos. ■ Use overhead ladder. 

,60-7-2 mos. Dance to music,. ' • 

.60-72 mos. " Roller-skate 



60-72 mos. Hop two- three, yards forward on.eaqh foot'" 

separately^. ' , . 

60 ''mos. ■ Walking board: 6 cm board, without step- 

ping off for full length. ' " 

60-72 mqs.. ■ -^Jump from height of 12", landing: on. toes . 
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CHILD CARE UNIT ; Growth And Development -In Early Childhood 

II. Fine 'Mcvtor skills . 



Age 
4 mos . 
6 mos . 
10 mos, I 
13 mos. • 
18 mos. 
21 mos. 
21 mos . 
24 mos. 
24 mos. 
36-48 mos . 

36-48 mos, 
36-48 mos. 

36-48 mos . 

36-48 mos . 
48-60 mos. 

48-60 mos. 

60-72 mos . 

15 mos . • ' 
24 ' mos . 
24 mos . 
30 mo^s . 
30 mos . 



Behavior ^ , 

Reaches for objects* 

Transfers cube hand to hand. 

Neat pincer grasp of raisin. • ' 

Towe/ of 2 cubes. 

Dumps raisins from bottle spontaneously, 
Towex ,uf 5-6. cubes. 

Paper: Folds once iitiitatively. " . ' 

Book: Turns pages singly. 

Formboard: Adapts . in 4 trials. 

Picks up pins, thread, etc., with each eye 
separately covered. 

Drives nails and pegs. 

CAn close fist and wiggle thumb in imita- 
/tion, R & L. ■ . . " 

Puts 6 round pegs in round holes on. peg- 
board . " * 

^ Imitates building of bridge with cubes. 

Paper: Initates" folding and creasing* 
paper three times. 

Paper: Folds triangle from paper 6" 
square in imitation. 

Learns .to lace shoes. 

Behavior (Writing) 

Scribbles spontaneously . * 

Imitates V strokes. 

Imitates circular stroke. 

Holds crayon 'by jfingers. 

. Imitates V and H strokes. 
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CHILD CARE UNIT ; Growth And Development In Early"^ Childhood ^ 



^Fine Mbtor 
36 mos . 
36 mos. 
42 mos. 
46 mos . ' 
48-60 mos . 
;48 mos. 
48 mos . 
48-6 0 mos. 
48-60 mos . 
48-60 mos. 
48-60 mos. 
54 mos. 
48-60 mos. 
56 mos - 
48-60 mos. 
60-72 mos . 
60 mos. 
60-72 mos. 

60-72 mos. 
60-72 mos . 
60-72 mos. 

60-72 mos . 
6 0-72 mos. 
72 mos. 



Skills, (cont.)- writing 
- Copies circle. 
Imitates cross. 
Traces diamond. 
Copies cross. 
Copies H. 

Draws man. with two parts. -.J 

Adds" three parts to incomplete man. 

Draws simple house. ^ 

Prints a few. capitals . ' 

Prints capital . initials of own name .' 

Holds paper with other herd in writing.' 

Draws three bubbles correctly. 

- Copies- star . • . . . 

Copies square . ■ • 

Copies cross - 

Copies a" tx'iangle 

Copies rectangle -with diagnals. 

Draws simple house with door; windows , 
iroof and chimney I 

■ ■ ■ )- 
Prints first name . . • ^ ' ' 

Writes a few letters spontaneously. ' 

Draws recognizable - man with head, trunk , 
.legs, arms and features. ^ 

Frequently reverses le.ipters , especially S . 

Adds seven parts to incomplete man. 

Copies diamond,. 
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CHILD CARE 



UNIT: Growth And Development In Early Childhood 
III. Social Skills 



Behavior 



,3 mos . , 
12-24<. "iuos . 
14 mos . 
12-24 mos. 
24 mos 
30 mos. 
36-48 mos. 
36-48 mos . 
3^-48 mos, 
44 mos.. 
36-48 mos, 
36-48 mos, 

36-48 mos, 
36-48 mos. 

42 mos.* 

48 mos. 

35-48 mos , 
I. 

48 mos.. 
.48 mos. 
48-60 mos 
48-60 mos, 
48-60 mos 

48-60 mos 
48-60 mos 



Smiles spontaneously. . . 

Reaches for familiar persons. . . 

Imitates housework «v * . 

Demands personal attention. 

Parallel play predominates . 

Helps put things away. 

.Understands taking turns . 

Makes effort to keep surroundings tidy . 

Shows affection for younger siblings. 

Performs for others . ■ 

Carries a tray. 

Helps with adult activities in house and 
garden .■ ' • ; 

Understands sharing. 

Helps at little household tasks (dusting, 
drying dishes):. ^ , ' ' 

Associative group play takes place of par- 
allel play . " 

Helps put things. away. 

Imaginative pretend play. * 

Plays cooperatively with other children. 

Goes on errands outside hoir,e . 

Enjoys dressing up in adult clothes. 

Plays competitive exercise games. • 

'Inclined to verbal impertinence when frus- 
£rated. 

Shows concern and- sympathy. 

Becomes aggressive with playmates . I ^ . 
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CHILD CARE UNIT ; Growth And Development -In Early Childhood^ 

Social Skills (cont.) . . J • ' / 

54 mos . Bosses and criticizes. 

54 mos. ••Calls attention to own performance, 

54 rtfos • Shows off dramatically.. 

60-74 mos. Understands need for. rules and fair play. 

60-66 mos.' Respects property; 

6.0-74 mosV Plays complicated floor games. ' ■ ' 

60-74 mos. Chooses own friends, 

60-74- mos. Plays simple table games- ■ - ' 

60-74 mos. Goes.'^to school unattended . 

60-74' mos. Plans and builds constructively. 

60-74 mos. Explores neighborhood. 

60-74 mos. . Relates clock time to daily schedule. 

60-74 mos. . Gets along well ip small groups. 



60.-74 mos.. Conforms to a(3ult' ideas 



[ 1^8 
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CHILD CARE .UNIT : 'Growth And Development In* Early Chiianooa 



IV. Self Help Skills 



Age 

• 6 mos . 

17 mos. 
16 mos. 

18 mos. 
24 mos • 
24 mos . , . 
12-24 mos, 

' 12-24 mos 
.12-24- mos , 
24-36 mos 
•24 mos. 




Behavior 

Feeds, self cracker. 

Di^inks from cup. 

Uses spoon, spilling little. 

Removes garment. 

Inhibits turning ofv, spoon. 

Dry at night if tak-en up. 

Masticates food, ... j 

Pulls off socks. ■ . . ' 

Discriminates edibl,Q substances. 

Removes coat or dress. 

Verbalizes toilet needs fairly consis- 
tently . 



Pulls on simple garment 
Gets drinii- unassisted. 



Dries own^hands. \, . 

Separates from mother easily. 

Unbuttons accessible buttons. 

Feeds* self v;ith little spilling. 

Spreads .butter on bread with knife 

Dresses without supervision, 
. Is usually dry all night, 
. Pours well from pitcher. 

Undresses self, 

^Washes hands and face unaided.. 
Pulls on shoes . 



Brushes t€ieth . 



fc;. JL/^. *J 



( 26 



CHILD CARE UNIT ; Growth And Development: m jiiarxy L^xixxunooa 
Self Help Skills (cont*) 

36-48 mos Eats with fork and spoon • 

36-48 mos. Can carry breakable objects . 

"4p mos. Buttons coats or dress . 

'45 moV..^ Car^s for self at 'toilet* 

'48-60 mos. " Goes about neighborhood unattended . 

48-60 mos. . Laees shoes. 

■48-60'mos. .Distinguishes front and back of clothing. 

48-60 mos.. Dresses self except tying. 

48-60 mos. "Can cut with -a knife., 

60-72 mos. Puts toys away neatly in box'. 

60-72. mos. Dresses and undresses alcine. 

60-72-. mos. Crosses street safely . ; 

72 mos. ■ Ties shoe lace .. 
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CHILD CARE UNIT ;' Growth And Development In ^Early Childhood 

- t» , 

. V. Thinking Skills 

Agei ' Behavior . * . 



12- 


-2.4 mos. 


Retrieves or carrie^ famil*iar objects 


12- 


-24 mos. 


Uses names of familiar objects. 


21 


mos • 


Points to. parts of doll on request. 


21 


mos'. 


tFollows three directions with ball. 


24 


mos . 


Names fam;Lliar picture cards. 


24 


mos . 


•0 Recognizes his own name. 


24 


mos • 


Comprehends "another" ; 


24 


mos . 


Matches familiar objects. 


30 




Associates use with obiects. 


36 


mos . 


Knows sex . 


36- 


-48 mos. 


Matches two or three primary colors. 


36- 


-48 mos. 


'Names all .colors. 


43- 


-48 mos. 


■ Can point to tongue, neck^ arni/ knee, 
thumb . 


36- 


-48 mos. 


Tells action in g:ictures . 



'36-48 mos. Can name ten pictures of eighteen" common 

objects. 



36- 


-48 mos. 


Can name one pictured animal from memory. 


36- 


-4 8 mos. 


Can count- two blocks . " • 


36- 


-48 mos . ^ 


Put together seven .piece puzzle. 


42 


mos . . 


Shows appreciation of past and present. 


42 


mos . 


Comprehend three preposition (on top of , 
under , inside ) . 


42 


mos . 


Can find pictures of animals that are 
alike (lotto) . 


42 


mos . 


Can give sensible answer to "Why do we 
have stoves?" etc. 


45 


mos . 


Can tell how many circles when shown two 



circles. 
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CHILD CARE UNIT ; Growth And Development In Early Childhood 
Thinking Skills (cont.). 



48 mos . 

49 mos. 

54 mos. 
54 mos. 

54 mos. 

54 mos. 
54 mos . 
48-60 mos. 
48-60 mos. 
48-60 mos. 
48-60 mos. 
48-60 mos . 

48-60 mos. 
48-60 mos. 
60-72 mos . 
60-72 mos . 
.60-72 mos. 

60-72 mos. 
60-72 mos. 

6 0 mos. 

6 4 mos . V . 

66 mos . 
70 mos. 

72 mos. 



Compares texture .. ' 

Can respiond correctly " to . "A hat goes on 
your head. Shoes go on your " 

Knows day, night.' 

Can compare three pictures (which one is 
prettier? ) . 

Can tell .pictorial likenesses and differ-' 
ences* 

Can follow three commands in. proper order. 
Counts four objects and answers how many . 
Selects heavier weight invariably.. 
Iwhen shown three circles counts 3 . 



Can make? opposite analogies. 



Ma 



les and names four primary colo.rs 



Can 'obey commands using four prepositions, 
ball and chair. ' ' 

Appreciates past, present and future. 

pan de f ine 6 .words . 

Can form rectangle or triangular cards. 

Can. judge weights. , ■ 

Knows names of f ollcx-Jihg coins: penny, 
nickel ydime . 

Learns left from right. 

Can tell simila'irities or differences in 
nine of twelve pictures . 

Can count six objects when asked "How . 
many? . 

Can tell -^^hich is bigger when asked "which 
is bigger, a cat or mouse?" 

Can tell what number follows eight . 

Can tell how a crayon and peSncil are 'the 
same and how they are different . 

Understands"" numbers up to ten. ' 
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CHILD CARE U NIT: Growth And Develoviwent in liiariy Chiidnood 
VI • Language Deye lopiTien t i ll.s 



Age 

1 mo- 

2 mos . ' 
2 mos. 
2 mos . 

2 mos . 

3 " mos • 

3 mos. 

3 mos . 

4 mos." 
4 mos . • 
6 mos . 

6 mos . 

7 mos • 
7 mos . 
9 mos . 

9 mos . 

10 mos . 

11 mos. 
Is -.mos . 
IS mos.. 
18 mos.'\ 

18 mos . 

21 ivios . 
24 mos. 



Behavior 

Small, throaty noises. ' 
Responds to bell. . . 
Vocalizes - not crying • 

Responds to social approach by smiling. 

Vocalizes - Babbles or coos in play when 
alone or when he is taJked to. 

Looks directly, at examiner's face. 

Chuckles 

Responds vocally to social approach. 
Turns to voice . ^ . 
Babbles, using series of syllables. 
Locates source "of sound . 
Vocalizes to his image, in mirror. 
•Dada or Mama - nonspecific. 
Imitates speech sounds. - 



1 



Activity stops when hears "no--no" or . his 
name. 



Imitates sounds such a^^'cough, tongue 
click , etc . 



, Dada or Mama - specific. 

rias four or five worries- includinq- namps . 

Combines 'two different v.^ords , 

Carr.ies out two-atep dir-:jctions with ball. 

Asks for wants by naming object (milk 
cookie , etc . ) 

On one word rcspons') , often ';;fets initial 
consonant wi.th a vowel, but -^elrjom the 
final, consonant. 

Has twenty words, 

Uses three-rv/ord sentcncoi^. 
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Languc'ige pevelcpment Skills (cotU-.) 
^ .24 mos . 



30 mo-ti., 

3 6 mos . 
^ 36-48 mos , 
''3^-^48 mos . 

36;-4 8 luos. 

36-48 mos. 

36-48 mos. 

3 6-48 mos.. 

36-4 8 mos . 

36-'48 mos '. 
.36-48 mos . 

36-48 mos. 

36-48 LOS. 
36 48 mos. 
41 mos. 
3 6-48 no-s . 

3 6-48 mos, 
36-4 6 mos . 

36-48 mos. 

36 nos . 

4 8 mo s , 

54 mos. 

5 4 mos. 
48-60 mos . 



Uses "pronouns 1,-mo,' you-, but not always 
correct ly\ 

Gi.ves full name on : ^'r ^v^-^^t . 

Tells* sex: "AroB you a boy or. a girl?" 

apeaks in approximai^- ). / six word sentences 

^ses nouns and verb^- most 1; rc^.juent 1 v 

Tells action an r./ic; tu.r:^;- . 

Can whisper . 



' Can change vol-^:?^ 



r ate 



Can increai^e ^^ol 'jr.t • -vt vo ; :;C' . 

Says at lc?as'L on<- nurs-? ry rhynt-;?.. 

Can repeat LMr^''e digi t o . 

Has 000 ,:otxl vocdbu^'irv. 

Asks many quor^-Loai: heainnin.4 "v^hat*^", 
"Whore?^' r "Who?'^ . - . - . • 

Hsei: [.'lural:: , ' 

Verbal oii>oji/e uv:\,r ,,:'S. 

Can r^. i-eat h ^ix nen I oe . 

Talks lo himseli in long nonologue nostly 
concerned with (.'le prercMit, including make- 
be 1 1 '. e act 1 vr t J- e i; . - 

F<lelates experience, 'inscribes activities. 

Usr-s most rreguently words : * 1, it, you, 
t:hat, rj, do, thrs, 2ioL,*rhfj. 

C^in jive' senKible an-:iwo"r Lo ' Ivhv- do we 
hriV(« ^. Lr -.T'SV" r^-c. ■ . ' 

Can iiar.e ^:h \t hr> has dj avvn after i^c r xbb'l ing . 

Car r les: ^^^u t / o-.rr r;;p counanu , us ino preo- 
os i I i ons . ^ . 

A>-ti'.7uJvit^^s , rioL m i n f nnt i le y J e . 
Defines four words .in terms of use of. . • • 
.Gives age and birthriay. 
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CHILD CARE .UNIT ;' Growth And Development In Early Childhood 
Language De veloprr;ent Skills (cont) . 



54 mos . Listens to and tells long stories sometimes 

• confusing fact and fantasy.' - , 

60-72 mos.* Speaks fluently " and correctly except for 

confusions of s, f, th. 

60-72 mos. Asks meaning of abstract words. 
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CHILD CARE UNIT ; The Understanding Parent 



GENEI^L CONCEPT : . . 

1. Parents must b^' understanding" as they train a child.' 

■BE HAVIORAL OBJECTIVE ; ... 

1. Students will be 'able to discuss problems which may 
occur if parents ^make too. majiy demands on a child, 
(toilet training, ' learning to. drink from a cup, etc.) i 
before he's ready.. 

READINESS EXPERIENCES: 

1. why do you think some children want ,^ to keep drinking 
from the bottle when they are t;wo of three years old? 

2. . Why does this upset parents? ' • . ' 

• J. Why might it upset parents if children still wet the 

bed after age, three? ■ . 

4. .Why are there so many articles written in magazines 
about toilet training? Why d^es it seein to be such ' 
a problem? • . . . . 

LEARNING EXPERI ENCES : 

1. Discuss, baby ' s sucking" ref lex and the importance for 
his sur-M Vul. ; uiscuss differenl approaches to. feed-- 
ing • schedules ' (on demanrj vs. every three hours). 

2. Discuss how you 'would hdndle a young- cbi Id • s bedwet- .. 
ting problem. What things would you do if it were- 
your child? . , ' 

3. If you did not know what to do, how might you gain 
infornation? Include magazine articles'^ such as 'Dr. 
Speck - ^'Calling The Family Pediatrician". 
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CnihD CARE UNIT : Making A Sate World For Children 



GENERAL CO NCEPT : 
• " 1* Making a safe woi JLd for children is .important. 

BEHAVIORAL OBJEC TIVES: ^ ' ' 

1. Students v/ill be able to state 4 safety procedures^ 
to protect children at hoine , 

2. Students will be' able to choose 5 safe toys from a '/ 
list and 'describe why they are safe*. 

9 

3. Students will be able to state 3 safety prDcedui;es 
. for children riding in cars. :> 

RE ADINESS^iSXP ERlF.NCES : ' 

■ .1. i;hat are some Ljood' safe to/s-for children 1 4 to ^- 
play wi th? ^ ^. " , 

■ . . • "" 

2* I'vhat are the usual rules ioi' safety at. honv3? " • 

3. Why should people riding io cars adhe^re to safety-^ 
rules?. ■ ■ _ " , ^ " . . 

4. Did you ever have a "close call*' as a chilxt-?* Have ^ 
any children in your neighborhood ever been hospital-- 
J zed because of an accident? . . ' ^ . ^. 



LEARNING E XPERIENCES : ' ■ ^ 

1. Discuss what safety factors sho^uld a baby .sifter' be 
".^aware of irt the child's home^. List on the board.- 

2. d\scuss safety in toy. constructioh , "Note "the need 
to Keep unsafe toys put away\. . Discuss wh^t toys a 
small **child might get hurt with, and whether the . * 
problem i. s poor c ons. t rue t i on or p oo r de sign. 



3. Begin 'talking about speed in^a'^car. Ha^e students 
respond to possible unsafe practices^- some^ parents 
allow, such as childrisfn standing' in a car/ or chil- 
dren haaginq out of a v/indow/ o 



STUDENT ACTIVITIES: : - 

• . . / .'i ' ^ 

■ ^ b 

1, Copy ^list of safety hazards on Student Acti vity^ 13b . 

Also copy it on baby sitters -qheck list, Student Ac- 
tivity 3b. -, Us.e this tb che^ck your own. home for safety. 



- . ■ ■ • V 



-CHlIfD^ -orld.Fcrr OhUdren (Cent;) 

.2, .Stu^en*ts read ;dteins%n Stu?aent Activity' 13a Mark 
.^^^ *^those , which are ^ssantially"^ safe toys. - 



<5 



Y. 



0 



•3. 
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CHILD CARE : iMaking A Safe 'world For Children 



Name 



1. Which. toys are safe for pre-schoolers? 



Metal truck with rough edges^ 
Round soft large ball 
Small ball , ~ 

Wooden wagon 
Painted blocks 

6. Tric/clo that tips over 

7. .Fire enaine with ladder ^ ■ 

8 . Jump rope 
Dar t game ^' 

Mart le game, " - 



9 . 
10*. 



11.. Teddy bear 'with button eyes 
12.. Wooden bench "with lid" 

13 . ■ Rig wheel 

14. Little wheels ' " 

15 . Swing 

0 ■ 

16 . Jungle gym C, 

17. Whistles • 
18 .. Drun 

19. Rattle.s 

20. Balanced tr , cycles 



'SAFE 



UNSAFE ^ 



Student Activj-ty i.^.:i 
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CHILD CARE:' Makin g A Safe World For Children 

Name ^ 

. 1. Home safety hazards: 

, "Clutter" placed on the stairs 



4 . 



6' 



7 . 



2. Describe how you coul l chanyo the haiioirds . (Example; 
Keep the s'tair:-; ciaareo). 



2 . 



5 . 



Student Actjyity 13b 
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CHILD CARE: Jobs In Which UnderstandAi-ig Chi Idren Is 



1. Self-evaluation for (name) 

address 
phone 



2. Things I can do for children: (check) 
' Dross chi Idren 

Feed children . * , 

Play witn children 

Put them to bed - ' 



Undress children 

Read to them 

Sing v/ita them 

Take children for a walk 

Take children for a ride 



3. I think children would like me to take care of thsm be- • 
cause • . • 



Important 



0 



* 



Student Activity 1 4b 
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CHILD CAR E UI^JIl': Jobs In tvhich Understanding. Children Is 

Important 

■ General con cept; ■ ' .' 

1. Some jobs, require knowledge of children and how they . 
grow and learn. • . . 

:/ B EHAVIOPA L OBJECTIVES: ' 

I — ■ _ . ^ 

1. Students wall recognize the need . and relate the use- 
fulness of understanding, children in specific jobs. 

2. Students w.Url be able to assess their ijnterest in 
workinc; with chi ldren in relation to specific -j'obs . ' 

3. Students will be able to enumerate 5 jobs directly 
involved with children. 

RE ADINESS EXPERIENC ES ; " . 

1. How will understanding the physical needs ■ of children 
help a person take care of. them? 

2. Think of a.11 the jobs that might allow -you to wo.rk ■ 
with children . ■ , ■ • ;■ 

3. Have you learneci anything in this unit that will help 
you be a better parent? " , 

LEARN ING ^XPR RTENCE_S : ' . 

1. T^ak about finding jobs working with children, (after 
school, weekends and summers) . Include all possible 
places for child care in 'your area, both volunteer 
and paid. Do not forget things like kindergarten, 
play groups, day and summer camp, swimming pools, girl 
scouts, church schools, baby sitting, "candy stripers" 
.mother's helpers, etc. 

2. Visit or have students visit and report on as many 

. . .of. these activities as possible ... Invite a Brownie. 

Scout Leader, hospital aide, or day camp director to ' 
speak to students and advise them on how to train 
and. how to apply for a job.' If possible have job 
applications. • • . ■ 

3. • Discussa se If -evaluation of aiDilities and interests 

m child care. Each student Can make his own resume. 
Stt;ess the rnas^culine;- trait of'^Being an elementary 
school teacher or a male nurse in a pediatric ward. 
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CHILD CARE: Jobs In Which Understanding . Children Is 
Important , 



Name • 



1. What are the places in my town for child care ^ workers?\ 
NAME ■ ■ ADDRKSt , PAID/UNPAID 

• 1 . . ' 



8 . 



10. 



Student Activity 14a 
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CHILD CAKE UNIT: Jobs 'In Wliiclv Understanding. Children Is 

Iraportant 



STU DENT ACTIVI TIES: . . ' • ■ 

1. Go "to visl.L a day care center to find jobs availabJa 

2.. lAixke^ your own l.i.-:it of all the local' places that need 
chiidrGn's helf,nrs {sc?e #2 above). .Student Activity 
14a • • 

3, Do a seii—evaluation of yourself as a capable chi^d* 
jare worker. Fill out Student Activity 14b. ' 



/ 
/ 



( h > 144 



SHIPPING mu RECEIVING ' 



• Table Of Contents 
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— ' I ■ — 

Overview I 

1, Orientation** To Having A Job In Shipping , »5 

n2. Safety On The Job 7 

3. Standard Rules And Regulations . . . " , - 8 

4. RuJ.es To Follow- On The Job ...... 10 

5. Tools And Equipment On The Jpb • • . 11 

6. Custodial Supply. Order . . . . ^\ . ' . . . . ... . . 14 

7 . Labeling. Cartons For Delivery- \ . . . 15 

8. Procedure For Stacking School Supplies ....... 18 

9. Safety Aspect Of Lifting And Stacking 

Procedure . . . ' . 20 

10. Proper Use Of Hand Trucks .c 32 

- - ■> 

11. What Is A Purchase Order? 34 

12. What Are Invoices? . 35 

13. Correcting Invoice Errors. . . -.: .... .3fe 

14. What Are Safe And Unsafe Unpacking 

Procedures?. . .' " ift 

15. Inspection Of Packages And Contents. . . ... . ^ \ . 39 

16. Purpose Of School District Cross-File. • / 41 

17. Good Housekeeping. .................... 44 

i- 146 . 



SHIPPING. AND RECEIvn.3 ;. Overview 




. A handtruck is an essential piece oi equipment, wh'ich 
the student-trainees learned to properly use:.in-the shipping 
and -receiving department. \ 
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SHIPPING AND RECEIVING ; Overview 




This picture shows the counselor-trainer (Mr . Dennan) and 
a student-trainee in an actual vocational training ^ session in^ 
the . shipping and receiving department at Delhaas High School." 
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James S. is learning .by first-hand experience that there 
is a correct way to handle cartons and boxes in the shipping 

and receiving department. ^ . 



SHIPPIMG AND RECE I VINX3 : Ove rview 






This is some of the equipment used daily in the shipping 
and receiving department. The top picture shows where the sup- 
ply directories are kept. The bottom picture shows the adding, 
machine, which- makes arithmetric calculations much easier to do 
on the job. - ' 
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SHIPPING .AND RECEIVING ; Orientation To Having A Job In Shipping 
GENERAL CONCEPT ; Introduction to shipping and receiving 

* ■ - • • 

' ^BEHAVIORAL OBJECTIVES ; . . ^ . 

'1. The student will develop ah understanding of the term • 
shipping and receiving. 



4 



2. The studen.t will realize tl^at daily lives involve 
> some f.acet of the shipping and recei^O'ing process. 

3. The student will realize the importance. and complex- 
. ity of shipping and receiving services . 



READINESS EXPERIENCES ; > . 

1. What does the term shipping and receiving mean? 

2. Where do you see the shipping and receiving process 
in operation?- 

■ - ■ ' . ■ 

3"^. How does the process take place'? 

■ ■■ ... 0 

4. * Who works in a shipping' and receiving department? 

5. Dp you know anybody who works in some Shipping and' 
receiving department? . ' 

6-/ ,Why 'don • t ^some places have a shipping and receiving 
department? 

1. -Can a lot of jobs in shipping and receiving be done 
by a woman? . . ' 



LEARNING EXPERIENCES ; . 

' 1. Write the >term shipping and receiving • on the board'' 
and have the clas's try to define it, o 

2. -List the places which the students know have a ship- 

ping and receiving department; ... 

3. Have the students describe the skills needed by the 

^ people v^ho wprk in a shipping'' and receiving depart-- ; 

ment . ^ 

1 ■ . ■ ■ ■ 

5. Discuss . any shipping and' receiving activities which 
pccur in the chome,. ; . ' . , ■ 

■■J' " . ' . . 

STUDENi" ACTIVITIES: ' ' , ' 



SHIPPING AND RECEIVING :' Orientation To Having A Job I^ 

• Shipping (Cont.) 



1. Have students make individual lists containingl thee 
jobs they think are contained in a. shipping anql re 
ceiving department, ^ - 

• • ■■ " ■ / 

2. Have studentis read aioud their individual lists and 
make a master class list on . the blackboard, using 
ideas- selected from them» - 



3. Take the student 'on a tour of some local shipping 
an.d receiving (department/ if arrangements can be 
* made J / , ' 
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SHIPPING AND RECEIVING: Safety On The Job 

Name 



1, Teacher or student can read each statement. Students 
will write true or false after each one: 

^ "Safety on the job means". . . ' 

i. putting tools awa^ when the job is completed. 



2n running up or down stairs 



3. lifting a box 2 ft. by 6 ft. in your arms. 

4. piling boxes above your head^^ ^^^ 

5. - keeping, loose trash picked up. ^ 

6. stacking boxes with the largest one on top. 



7. leaving trash from opened cartons on the 'floor. 

8. staicking cartons with the largest on bottom. 

9. sitting on piled. cartons or boxes. " • " 

10. returning skids to" loading area promptly. 



11. leaVifig a dolly in a doorway. 

12.. thinking about your task, not daydreaming- 

13. listening carefully to directions. • 

14. carrying tools on -top of stacked skids. _ 

15. . putting boxes away promptly. 



Student Activity 2a 
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Lesson Three . 

SHIPPING AND RECEIVING.! Standard Rules And Regulations 



GENERAL CONCEPT ; <^ 

1. Standard attendance rules and regulations 



BEHAVIORAL OBJECTIVE : 

.1. The student will be familiar with standard atten- 
dance rules and regulations on a job • 

READINESS EXPERIENCES ; , ' _ 

1. What are rules? 

2. Have you ever had a job before? If so, wHat rules 
did ybu follow? ■ o .. 

3. What happened if you didn't follow them? 



LEARNING' EXPERIENCES ; 

Discuss why it is important to go to work every day. 
What do "Loyarty to the company" and "Responsibility 
to the company" mean? 

What are reasons for being absent? Have sttidents re 
call times from experiences when they had toj^be ab- 
sent from their tasks. 

Discuss the importance of- being punctual and getting 
to class, on time. Relate this to the importance of 
getting to the job on time. 



STUDENT ACTIVITIES ; 

1. Go to see a time clock; practice punching in» 

2. Have a math lesson on figuring, pay according to a 
time card . 

3. Invite a personnel m'an to speak to the group about 
the above practice. 

4. Game -* Have several situations on a card (Ex. - 
oversleep) Have one student draw a card and tell 
what he would do, in regards to a job, if that sit- 
uation occurred* Encourage the other members of 
the class to join in the discussion • . 



2. 
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SHIPPING AND RECEIVING; ■ Standard Rules And Regulations 
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SHIPPING AND RECEIVING: Standard Rules And Regulations 

Name 



1. Using the .words "Friendline.ss", "Cooperation", "Industrious" 
and "Determination", write, as many words. as you Can find 
for each. Try to use all the letters in each word. 

1. Friendliness ■ 2 . Cooperation 



3 . Industrious 



4. Determination 



Student Activity 3a 
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SHIPPING AND RECEIVING ; Rules To F^low On The Job 

GENgRAL CONCEPT ; 
J, 1. Important rules to follow on the job 

BEHAVIORAL OBJECTIVE ; 

1. The student V^ill become familiar with various job 
rules and regulations'. This familiarity should 
help him attain sucfcess in the job. 

READINESS EXPERIENCES ; - . 

" 1. What would happen if you got into a fight on the 
job? 

2. What would happen if you came to the job drunk? 

3. What would happen if you punched in someone else's 
time card when they were absent? 

LEARNING EXPERIENCES ; 

1. List ways you could get in trouble on the job. 

2. Visit the time clock area. Give everyone a- card to 
use in the time clock. Return to- the classroom and 
discuss why a time clock is used. 

3. Discuss the importance of punching in and out every-^ 
day. Emphasize the importcince of punching your own 
time card'. . 

STUDENT ACTIVITIES ; 

1. Discuss these terms and how they apply to rules which 
an employer might have: Foul language, horse play, 
loafing, stealing, gambling, fighting, illegal use of 
time . 

2. What would be appropriate clothing to wear if you 
worked in a store, in a restaurant, in a steel mill, 

ma shipping and receiving .department of a school, 
or m r> hospital kitchen? What does the clothing 
we wear have to do with the rules of a job? 
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SHIPPING 'AND RECEIVING ; Tools And Equipment On The Job 



GENERAL CONCEPT 

Specific tools for each job ' 

BEHAVIORAL OBJECTIVES ; 

.1. Students will be able .to name the tools. used in ship- 
ping and receiving operations when he sees 'them • 

2, Students will be able to match use of specific too] s- 
to the appropriate operation . 

3. Students will relate inefficiency, carelessness, dan- 
ger and breakage to poor- choice of tools for a job. 

READINESS EXPERIENCES ; 

1. Did you ever receive a package that was hard to open? 
Too hoavyfor you to lift? 



2, What did you do? 

3, How do the custodians -.move a lot of packages in school? 
Why? . ^ 

4, What kinds of packages -need to be opened carefully?;. 



LEARNING .EXPERIENCES ; 

'■■ ■ 0 — 



Have pictures of ^ tools for students. to look at. Have 
students decide whether the tool is for opening pack-- 
ages or moving packages. 



2 . Discuss proper use of all tools and equipment . Stu- 
dents could demonstrate, using the equipment for a 
particular shipping job. 

3. List names of tools and equipment on the board. Stu- 
. dents could copy the xist. Hold up or point to the 

tool. Students: 

a. respond with the name • 

b. write the name on answer sheet, using spelling 
of words on the board . 
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SHIPPING. AND RECEIVIIJQ: Too.l s And Equ-jprnent On The Job 



Name 



tr. xeacner and student read the words out loud, locating 
them on photograph if appropriate. Student will cate- 
gorize the tool by type of use. Class may. discuss the 
categories- "used to open",, "used to close" and "used to 
move " . • ■ • ° 



1. 


large screwdriver 


10. 


tape machine 


2. 


dolly 


11. 


straps 


3. 


metal shears 


l2.. 


small', screwdriver 


4 . 


pliers 


13 . 


knife 


5. 


cart 


• 14., 


hand truck 


6 . 


■crowbar 


15. 


mobile skid 


7. 


stationary skid 


,- ■ 16 . 


gloves 


8 • 


scale 


°17. 


twine and string 


9. 


wrapping paper , . 


■ 18 . 


baler 



Used to open Us ed to close (seal) ■ Used to move 



• Student Activity Sa" . ' ' 
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SHIPPING AND RECEIVING: Tools And Equipment On The Job 



Name 



Teacher and students read and discuss' words , reviewing 
from pictures if appropriate. Students theh unscramble 
the words at the bottom of the page to match voccxbulafy^ 



1. adjustable wrench 

2 J steel tape, 12 ft. 

3 . hack saw , 

4. tool box 

5. 2 ft. rule 

6. StillsQn Wrench 



,7. 2 ft. level 
■ 8 . putty knive£ 
. 9 . , metal shears 
10 . . pliers 
11. ■ Allen wrenches 
1 2 . marking pen 



Scrambled Words 



1.. lerisp 

2. 2 tf, uler 

3 . cakh was 

4 . tutyp nkvise 

5 . 'Karmngi epn 

6 . dajtsubale i'wnehc 



7. 

9. 

10 . 
11. 

12. 



lalne rwnehcse- 
llitSsno irwnhce 
tslee apet 12 tf 
2 tf. eelvl 
emtla hsaesr 
loot xob 



Student Activity 5b 
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SHIPPING AND RECEIVING; Custodial Supply Order 



GENERAL CONCEPT ; 

X. Custodial or janitoral supply order form 



BEHAVIORAL OBJECTIVES ; 

1. S.tUdehts will be able to^ read a ^general supply form. 

■ " . , ' ■ . / 

2. Students, will be able to correctly'' fill out /a supply 
form from oral or written requests. . 

READINESS EXPERIENCES ; 

1. Were , you ever told- to do something and forgot what 
. 'it was? 

2. Why is.it necessary to write things down? 

3. How, can you avoid mistakes? 

4. Is. th.ere a place near your telephOA;^ at home to re- 
cord messages? If not, has this .caused any problems? 

LEARNING EXPERIENCES ; 

"1. Make samples of custodial supply forms using school 

' forms.. Read over with students the parts of the form 

2, ^ Students could copy sample items from board on to a ' 

blank /form. Check, for a correct copy. 

3. Students make out 3 order forms from written notes, 
•or from dictation, as in a telephone conversation. 
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SHIPPING AND RECEIVING r Custodial Supply Order. 

Name - 



1. 



Discuss^ the kinds of materials a custodian would need to 
order* ' How would you'decide the quantity needed? Why 
isn't there a space for price on this form? 

Make out an order for: 

a. 5 gallons wax, 4 cartons paper towels, 16 boxes 
bar soap and 2 heads for waxer , 

b. 15 wastebaskets , 1 carton wasjiebasket liners, 

10 dozen boxes of pencils and 1 utility box * 



SCHOOL DISTRICT OF BRISTOL TttWSHIP 
REviUEST FOR JANHORIAL SUPPLIES 



"Date 



FOR 



SCHOOL 



QUrtNTtTY 


DESCRIPTIOW • 






















% 


■ f .' 
















0 



RECEIVEU BY 



DATE 
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SHIPPiNG AND RECEIVING: Safety Aspect Of. Lifting And Stacking 
^ Procedure . 

Name 



1. Write yes or-^no after eacH of the following questions. Ifc 
you' are injured on the, job, do you: 



1. go to, a doctor?' 

2 • go home to mom? 

3 . pay the doctor? 

4. tell your boss? 

5. tell ydur- supervisor? " ' ^ 

6. call payrpjll and report the injury? 

7. go to a hospital? , , 

■5 * 

'8. say, "It's nothing"? . 



^ 9. fill qut district injury, form? 



10. pretend you're a hero and go on without treatment? 

2. . Has any member of 'your family ever been injured at work? 

3. Ifow did they handle the ''paper work"? Were* they paid? 

4V Prepare a report for the class about how they prepared 
the claim. 



Student Activity 9b 
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Lesson Seven . ' * 

■■■•<•' • . 

SHIPPING AND RECElVItJG ; . Labeling" Cartons For Delivery • 

GENERAL CONCEPT ; 

1. Labeling cartons for delivery 

t 

BEHAVIORAL OBJECTIVES ; : ' 

1. Students will understand .the labeling of cartons^ for^ 
delivery in tarms of accuracy and legibility • ° . 

"2. Students will ^ correctly label 10 delivery items- 

READINESS EXPERIENCES ; , 

1, Have yea ever seen boxes marked. for delivery? . What 
words were on them? * 

2. How would you label something like a mop which has 
no container? 

LEARNING EXPERIENCES ; - 

■ 1. Learn- and practice printing clearly wj.th a felt tip 
marker. . Letters must be large print. 

2. Have students\earn the "code" or system for label- 
'ing in the school building or the school district* 

3. ■ Students could follow labeling procedures on cartons 

sent to different locations in the school. ■ ' 

4. Have^students bring in tl^e addressed , portion of car- 
tons which might be. in their homes. Study the label 
ing. Explain the purchase order numbers.. 
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SHIPPING AND RECEIVING ; Labeling Cartons For Delivery 




•■■3. 
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SHIPPING AND RECEIVING: Labeling Cartons For Delivery 

ISJame ^ 



Teacher will explain that rather than write out the 
^ . place for delivery within a building, receiving depart- 
ments use code numberfi . The teacher will say a series 
of code numbers and s'^udents . w6uld write in the source 
according to this*, chart. 



Art Room 



Math Office 



CODE NUMBER 



Office . . ^ 

. n • . 

Guidance Office 2 
Gym ^ t 3 

Music Room ^ 
Classroom 1 . - - ^ 

Classroom 2 ^ 
Classroom 3 
Classroom 4 

School Newspaper Office 
Cafeteria 



7 



10 
11 
12 



Audio-Visual Room • 13 
Library 14 



Custodian's Office 
Student Activity 7a 



SHIPPING AND., RECEIVING ; Procedure For Stacking School Supplies 

• i 

GENERAL CONCEPT ; 

1. Procedure- for stacking school supplies 

BEHAVIORAL OBJECTIVES ;- « 

1. Students will learn techniques of stacking supplies 
safely and in order. 

2. Students will learn to avoid poor ways of stacking 
supplies. 



READINESS E : >2RIENCES ; 

How would "lieatness" be important in stacking carton 
:uci:^jrial? . ^ 

2. Hovy woHld safety be important to consider in stack- 
operations? 

3. Will stacking procedures be the same in a hospital, 
in a school, and in a factory? 



LEARNING E/.'PEFIENCES 



ranta^ 



1.. Discuss the ad^rfntages in locating materials . stacked 
in an orderly way. List them on the board. . 

2. Have students pantomime "poor." stacking techniques- 
with c5r without prop^^ . Class tries to guess what 
student is doing wrong or unsafely. 

3. Some don'ts for stacking: ' Don't stack items too high 
or top wide, stack fragile item oh bottom, or stack • 
heavy items on top. Don't stack too much on a skid 
or leave a fully loaded skid iri a ^hallway. 

4. Have someone from the receiving de'partment in your . 
school district come in to discuss "packing out" 
and "making a count". , * 



e 



( If) - i7'0 



SHIPPING AND RECEIVING ; Procedure For Stacking School Supplies 
Answers to Student Activity 8a, Number 2. 



1 


SKXuS 


2 




o 




A 

** • 


X XX6CI 










6. 


lift 


7. 


count 


8. 


label 


9. 


dolly- 


10. 


supplies 




SHIPPING AND PECjBIVING: Procedure For Stacking School Supplies 

Name • " ' ]_ 

1. Have students review these terms used 1^ supply room prac- 
tice : ■ 



1.. dolly 



2. -count 



3. mobile 



4 . packin*g -out 



6. 
9, 



stacks 
fixed 
lift 
label 



5. skids 



10 • supplies' 



2n Unscramble these words used in a shipping and receiving 
department : . 



1. kidss 

2. katcss 



6. flit 



7 • utonc 



3. knigcap uto 



4. xiedf 



bella 
9 . lodly 



5, mibole 



10 . • lipsupes 



3, Students could practice writing an order to an employee 
. using each of these terms above. 
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^ SHIPPING AND RECEIVING ; Safety Aspect Of Lifting And Stacking 

Procedure 

i 

GENERAL CONCEPT ; 

1. Safety aspect of. lifting and stacking procedures 

BEHAVIORAL OBJECTIVES ; 

Student will learn to associate safety with making 
assessments of a given task» 

2, Students will make realistic choices about carrying 
' weight after a self-evaluation- ■ ^ 



READINESS EXPERIENCES ; . • . \ 

1. Is there a correct way tq lift boxes? 

•* . 2. Do . yo'ia bend your knees to lift heavy items? 

3.. What do you do if- you need to lift a box that is too 
heavy for, you? Would you ask for help? 

4. What relationship is there between moving,, heavy ob- 
jects above ydur head and serious accidents? 

5. * Should you **be brave" about an injury? Who should 

you report it to? 

o 

LEARNING EXPERIENCES : 

1. Demonstrate and. discuss with students these terms;-- 
body movement, muscles, weight, lifting and balance • 

2/ Discuss different ways for 2 people to carry heavy 
or average objects. 

3. Show how and/Where strain can be bad for the body. 
Use Student Activity 9a f6r students to identify 
possible injuries to the body. 

4. Discuss these aspects of repojrting injuries to the 
employer; ■ , 

a. Report to supervisor. 

b. Go to hospital if needed. 

. c* Go to own doctor if needed, 

d. Call payroll and report the iijjury. 

e. Fill out proper forms. ' 

f. Learn how to send doctor's bill to the employer. 



SHIPPING AND RECEIVING: 



Safety Aspect Of Lifting. And Stacking 
Procedure 




INCORRECT lifting" 
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SHIPPING AND RECEIVING ; Safety Aspect Of Lifting And Stacking 

Procedure 




INCORRECT PROCEDURES . 
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SHIPPING AND RECEIVING ; Safety Aspect Of Lifting And Stacking 

Proqedure . - 




SHIPPING AND RECEIVING : Safety Aspect Of Lifting And Stacking 

Procedure 




SHIPPING AND RECEIVING: " Safety Aspect Of Lifting And Stacking 

. Procedure 



' Name 



1. Write yes or no after each of the following questions. If 
you are injured on the 'job, do you:. 

1. go to a doctor? 

' . ^ * ■ 

t * 6 

2 . go home to mom? \ ^ 

... * » * 

/ ' ■ • ■ , 

. .3.. pay the doctor? 

• O ' 1 

' ' 5-* 

4. , tell your boss? 

5. tell your supervisor? 



6. call payroll and report the .'iLnjury? 

/ 

7.. go to a hospital? / 



8. say, "It's nothinq ? . \ 
'9. fill o.-.. district injury form? .. 

10, prctena '>>i' re a. hr .o and go on without treatment? 

v.. ' ■ 

Ha-s any meuber of your '"amily ever been injured at work? 

How did -they handle 1 he "paper work"? Were they paid? 

Prepare a repor,t for <■) ^ class about how they prepared 
the claim. ' 
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SHIPPING AND RE CEIVING ; Proper Use Of Han'd Trucks 



GENERAL CONCEPT : 

1 • . Proper use of ,hand trucks 



BEHAVIORAL OBJECTIVES ; 

1. Students will learn to properly place and balance a 
hydraulic hand truck . / , . ^ 

2. Students will be able to assess whether a hand truck 
is properly loaded. 



READINESS EXPERIENCES ; ; ' * A 

1. ■ What is a hydraulic hand truck? 

2. What does it do? 

. 3 . . Does ' the*' truck know and respond to teing incorrectly 
loaded? 

4/ Whose • responsibility is it to load it correctly for 
balance? , . . ... 

LEARNING EXPERIENCES- ; 

1, Use stock room field expe:t:ience or have shipping 

personel demonstrate use in classroom to show scope 
of uses of a h^an^ truck . Perhaps a custodian could 
also illustrate this. 

' . 2. Discuss construction and physics principals of why 
the hydraulic system is more efficient. . ■ . 

3. Draw, trace or copy a handtruck and label' the parts. 

4. Students could tal^ about ways household chores could 
be aided by the use of a cart. H^ave ' students recall 
discussion of the use of carts from the unit on food 
service. . ;' 
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SHXPPING AND ^-jBCEJVII-.'G; Proper Use Of Hand Trucks 
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SHIPPING AND RECEIVING: What Is A Purchase Order? 



GENERAL CONCEPT : 

1.^ What is a purchase order? 

BEHAVIORAL OBJECTIVES : - \ 

1. Students will become familiar with the supply pro- 
cess using purchase orders • 

■ ■ ' / 

2. Students will be able to correctly check a completed 

. order against the original purchase order for accur- *• 
acy . ; 

3. Students will learn to complete all steps in checking 
, procedures tc maintain inventory and files • 



READINESS EXPERIENCES : 

X. What is a pu^^chase? What is a purch^Lse order? 

2 • - Why is each purchase order numbered? Who gets the 
copies? 

3.^ Why is every itetn on tile purchase 6rder also' numbered? 

^4. Why is accuracy and completeness important in check- 
ing purchase orders as they are filled? 

LEAR NING EXPERIENCES ; 

1, Ask your business office for a sample of all forms 
used in the ordering process or have one of the stu- 
dents visit a Sears catalog office and bring sample 
f orn\s used to order merchandise . 

-2." Acquaint students with the concept of "part number". 
For Student Activity 11a, students can^^^ review the 
first four pages of a district supplies' list and 
record the proper part number. 

.. ^ . 

3. Discuss the warehouse ireqi^isition - Student Activity 
lib with students . If you 'tise it to make dittoed 
copie.., they could qomplete a sample order as a tea- 
cher might 'in getting ready for the^ opening of school; 
by using the form sheets from Student Activity 11a. 
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- SHIPPING AND RECEIVING ; What Are Invoices? 

GENERAL CONCEPT ; 

1. What are invoices? . 



BEHAVIORAL OBJECTIVES: 

1. Students will be able t-o tell what • information is' 
needed to complete an invoice slip, 

2. Students will be able to correctly use an invoice 
slip. They will> use it to check number, size and 
type of ordered materials . i ^ - . 



READINESS EXPERIENCES ; 

1. What do these invoices have in common? (Exhibit 
different invoices) . 

2. Why sho&ld they be attached. to or arrive with the- " 
. package? - 

3. How 'many people see ah invoice between, the time it 
■ is typed and the time the me^xchandise arrives at 

the correct destination? 

LEART^ING EXPE.RIENCgS : 

1. Read two or three invoice slips as a class and 'd°is- 
cuss the information. List it ih chart . form* on the 
board. Call on different students to verify infor- 
mation on the • invoice slips . , 

2. Stress the importance of complete checking of the 
invoice against contents of the carton. 

3. Set up boxes with mi see llaneou^y materials, each with 
an invoice slip* Let small groups of students check 
each one. for contents listed, and received. 

4.. The teacher could list conten.fcs of four sample car- 
tons on the board, as- they are dictated by the stu- 
dents. ' If the companJos are. identified as the Acme 
Produce Co., The American Book Co., The Block Jani- . 
torial Co., and the Montgomery Ward Co.,.. students 
should be able to list sample items which -could be 
/. . purchased from each company. . ' . 
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SHIPPING AND RECEIVING ; Correcting Invoice Errors 

GENERAL CONCEPT '; -| ^ " . 

1. Correcting invoice errors 

BEHAVIORAL OBJECTIVE ; 

• 1. Students will be able to follow up invoice errors; by 
taking appropriate action. ■ ' 

READINESS EXPERIENCES ; 

1. What if. the order is incomplete and items are missing? 

2. Would it be possible for an order to include' too much 
material? 

3. What if the material, is damaged by breaking Qr spilling? 
. 4. Wha-t if unordered .items are included? 

LEARNING EXPERIENCES ; . , 

1 

■ ■ 1. Discusa need to count cojitents of all packages care- 
fully and match against ■ the invoice. 

2. Discuss the fact, that the employee- must know who to 
give information to when he sees errors.- Stress fol- 
low_up practices to carry out all job responsibilities. 
Discuss role, of the supervisor. 

3. How do you tell -your supervisor of any problems? Does ' 
he want it written? Is there a place to .note this in- ' 
formation in writing? 

4. Discuss ideas of promptness . j n reporting damage or ' 
loss. . _ . ^ . 

5.. If possible, haye the secretary who checks 'in your ' 
school supplies come to the class with copies of 
purchase orders, invoices and packing slips . Ask 
her to describe procedures, especially when there ■ 
are errors . 

' ' ' f : • ■ . 

STUDENT ACTIVITIES ; " . ' 

1. Have students read and inter;view each other on the 
problems posed in Student Activity 13a. Answers may 
be written first on the board and then copied under 
the problem on the page. Stress reporting to super- 

' „ • ■ i< 349^ .. : . 



SHIPPING AjND RECEIVING ; Correcting Invoice Errors (Cont.) 



yisor, marking the carton with the word "damage<a*'. 
V^hen appropriate • ; . 



Students could write letters to each eompany, tel 
ling of the problem, using ficticious^purchase or 
der and invoice numbers. This would be good prac 
tice for their future role as consumers when mer-^ 
chandise needs to be returned or replaced. 



/ 
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SHIPPING' AND RECEIVING: . Correcting Invoice Errors 

, V ■ ■ Name 



Read the problem ajnd wtite ypur answer below it. 



1. The American B^ook Company sent all four grades of 
math workbooks, but the teacher's manuals are mis- 
sing. What should you do? What will your employer 
need to do when you tell him? " \ 



2. The Portland Pottery Company, carton is" damaged / 
Two of .the eight gallons leaked and are not full. 
What -would you do? What will your, supervisor • 
probably do? 



3,:- Kurtz Paper Company sent 40 reams of white dittb. 
• paper, instead of 30 white and 10 forrest green. 
•.What would you do? What will your supervisor do? 



Student Activity 13a 
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SHIPPING AND RECEIVING ! What Are Safe And Unsafe Unpacking 

Procedures? ' . ■ 



GENERAL CONCEPT : ' 

.1. What are safe arid careful unpacking procedures? 

BEHAVIORAL OB JECTI-VES ! 



Students wi.ll be able to discriminate between safe 
, and unsafe procedures ^for opening crates and cartons* 

Students will be^ able to open 'crates and materials 
so as to avoid damage ".and loss . 



READINESS EXPERIENCES ; • , ' • 

1. What tool would you use to. open a Wooden crate? A 
cardboard box? Cartons closed with tape? 

2. Why should, yop use instruments rather tljan your hands, 
to open ^packages? . / • ' 

LEARNING EXPERIENCES ; ^ ■ 

■ .. 1. In order not ^o injure oneself, students need to dis- 
cuss j\ow to use tools' safely. They could practice, us- 
ing an empty carton in class. * 

2. Have, students read word bank words on Student Activity 
14a, and discuss them in terms of, the shipping room 
activities'. ' ' - ^ 

3. The class could do Student Activity .14a. on safe pro- 
cedures together and discuss v;hy the safety rules 
should be followed. 
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SHIPPING AND RECEIVING ;. What Are Safe And Unsafe* Unpacking 

Procedures? 



Answers to Student Activity 14a, Number 1., 

1 . safely . - ^ 

2 . tools. • 

3 • safety ' . 

4 • pliers. 

. staples 

5 • k:aif e 

6 • stapler - • * ^ 

carton 

7 . hammer 

8 . bruise - - 

9 . tools - . \ 

10. prevent , " ' 



195 



ERIC 



SHIPPING AND RECEIVING: 



What Are Safe And Unsafe Unpacking 
Procedures ? 

. Name 



WORD BANK : Use the following words to fill in the blanks 
in the sentences below. . ' ^ 



tools, injury ; safely, safety, carton , /knife , pliers, 
staples, stapler, bruise, wound / prevent, haininer 



1. Always open cartons 



2. Using 



. . ■ / ■ 

instead of hands helps do the job 



without injury. 



3. Observe the rulers of 



when workin'g. 



4.- Using' 



to pull out 



IS a 



good work h^bit. 

I 

■ ■ / 
5 • If. you use 

yourself . 

6. Remember tcj) fill the 
use it on . a*- . 



safely, you will not cut 



with staples, to 



7 . Do not use a 



to open. cartons. 



8 . ' Pf you 



9 . Always put 



.your hand,' put an- ice pack on.it. 
away when not in use. 



10,' Work safely to 



injury . 



Stuaent Ac.tivity 14a 



196 



SHIPPING AND RECEIVING ; .Insp'ectioh Of Packages/And Contents 

GENERAL CONCEPT ; . ■/ 

"~ ' ' ■/,■■• 

1 . InS/pection of. package and contents / 

. ■/ • ■ ■ ■ ■■ . / ' : .. 

behavioral' OBJECTIVE : / 

•■ ■ ■. ' . . ' / . ' ., ' ■ ■ 

1. /Studen'ts will be able to recognize the value of in- 
■ /■ spection ■ procedures . / . 

/ . . . ^ ■ • ■ , 

READINESS EXPERT EDvfCES i / / 

7 • • ~~ „^ . • / 

y 1. . What are the names of the jp/ap(^rs used by shippers to 
identify materials? " / 



2 



Who makes up the purchas^ order? 



3. Is there an organized procedure needed to check-in 
materials as they arrive at the school or store or 
factory? 

LEARNING EXPERIENCES ; 

!• Read aloud the sequence of inspection ' procedures , 

so that the need for a step-by-step sequence is ^ - 
impressed on students, 

2. Students can read orally the sequence. 

3. Students could make a numbered checklist for them- 
selves • . ' 

4. Write the following steps' on the board. Have in- 
divic^ual students, read each sentence. Students are 
asked what dees he do first?' Then what 'does Mr, 
Dennan do? Discuss the? reasons or logic of having . 
a system. \ 

. Mr. Dennan is head of the shipping and receiving 
department in our building. He wants to be sure every 
carton gets checked in. He wants to^ make sure nothing 
• is overlooked. These are the steps he uses to do this 

/I. He opens all cartons as they come into shipping. 

2. He does this carefully and checks for damage or . 
breakage . * 

. 3. When this' is done, he must crosis-check the in- . 
• ' voice slip against the purchase order. 
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SHIPPING AND RSCEIVINC : Inspection Of Packages /uid. Contents 

(Cont,) ' 



4. checks each shipment tv^tice in his department. 



5. " After he is certain everything is OK, he is rea- 

dy to. have a. packing list typed, « 

6. Packing lists are typ^;d in quadtr.iplicate of pa- 
per , . ■ / " 

7. One packing' list is kept on file in shipping and 
receiving-. ' . 

'8. Two lists are now sent with the macterials to the 

i teacher who 'ordered them. . 

\- _ • • . ' • ■ . 

9. The teacher or person who gets the order signs 

■ the packing list, . 

10, When Mr. Dennan gets back this signed packing 
. ^ list, his job is well done. 



r 
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SHIPPING AND RECEIVING: . Inspection Of Packages And Contents 

0 . . . 

Name ; 

0 

li students will make a check list. This is 'a check listo 
for fthem to ask {or practice using) in shipping and re- 
ceiving. Students may role-play a supervisor and ship- 
ping clerk comp,^eting an order. 

• ' ' . 

Check List For Working In Shipping And Receiving 



Check. List 



1. 



2. 



7. 



9. 



Check When Complete 



10 



Student Activity 15a 
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SHIPPING AND RECEIVING:: Inspection Of Packages And/ Contents 

Name • • j 

1. Find ten small words in each of the five words below: 

Industrious Procedures Receiving 

1. / - 1. ■ 1. 

.2. 2. 2. 

■■ 3. 3. . . '. 3. • . ^ 

.4. 4. —4. 

5. . 5. _ 5". 

• 6 . 6 , 6. 

7. ... 7. 7. 

8. 8. 8. 
9'. ■ ■' 9.. - ■ 9-. 

10. "10. .10. 



■ if'?. 



Shipments Equipment 

1.-. ■ 1. ■ 

2 . 2 . 

3., ♦ .3.' . ' ' 

4. 4. 

5. s> 5 . • 

6. • 6 . 

• • 7 . 7 . . 

"9. 9. 

.10. 10. , 

Student Activity 15b >."- 
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SHIPPING A ND RECEIVING ; Purpose Of School District Cross-Pile 



■ GENERAL CONCEPT ; 

- 1.. The. purpose of the school district cross-file 



BEHAVIORAL OBJECTIVE ; . ; 

i . The student will learn to expect that complete re- 
cords are kept by businesses. • • 

READINESS EXPERIENCES ; 

1. Do your parents keep records of finances? 

2. If so, why do they keeg^ them? 

3. Do you know- of an y^ store or business that gives re- 
• ceipts to its customers? ' 

4. Why wbuld a school keep good business records? 



LEARNING EXPERIENCES ; • 

1. Have slides or filmstrips of the district cross=-file 
and its use explained by the supervisor of , shipping 
and . receiving . If this can be d'one in. shipping using 
the actual file, students would no doubt benefit from 
the expedience, ' ' ' 

2. . The classii could make a list of people and businesses 

they kiiow well, who keep complete records. Does the- 
consumer always .know whether a business keeps good • 
records? -HoW?-^ • • " 

3. Have students tell 'from their experience about sit-' 
•^uations where they. 'were given a receipt? What did 

they do with it? What^kinds of receipts should be 
kept? Why? (income tax, etc.) Do^ businesses need 
• to keep the same kinds of records as a family does? 
(Illustrate the fact' that out of a $100 pay ^check) , 
the family could spend its money any way it pleased 
•without keeping a record.,, .but a business needs to 
records-each expenditure) . 
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SHIPiPiNG AND RECEIVING ; Purpose Of School District Cross-File 




GENERAL CONGEPT: 



.... !• .Good housekeepi^ng is important in shipping and" re- 
1 ceiving • ^ 

; ■ . • -4 • . ■ • , ' ' . ■ / 

■ . \o " ■ : . . . ■ „' 

BEHAVIORAL OBJECTIVE ; 

1. Student's will understanci the importance of good 
' , cleanup procedures in the shipping area. 

" ■ .' . '■ . ^ . ^ ^ . - . • . 

• READINESS EXPERIENCES ! 

1. Are there any special ways of keeping a shipping 

■ " area clean? . 

2. How often should.it be cleaned? ^ - 

3. What is more .likely to happen in a. wo.rk area' that is 
• not kept clean and orderly?- 

4. What kind of working conditions . exist in an area 
which- does net practice 'housekeeping procedures at 
all? ' , - 

, 5. What kind of an impression does a sloppy disorganized 
work" area have on visitors aiYd fellow workers? 

6. Could working in such an area be bad for your health? 
How? ' ' ' • 

iiEARNIN^g EXPERIENCES ; 

1. Compare a sloppy kept hou'se with a poorly kept area 
in regards to the apparent lack of housekeeping dutie 

2. Discuss. with the class the reasons for housekeeping 

in a work area and use student's ej^amples of the rea- 

. I sons for routine housekeeping procedures. 

3. Discuss the relationship between how a. .work area is 
kept and the kind of safety "practices used there. 

• ^'. ' ^^^ stiudents— to use- th-e1:r personal experiences as 
examples of the housekeeping procedures used in a 
home, in scho^ol, or in another activity. . * 

• . • ' . .. • ""--^ . . ■ ' ' ' ■ 

STUDENT ACTIVITIES ; < 

^1. Have students establish a simplified list of cleanup 

■ ^ules which could, be -used in class, in school, in any 

'204 ' 
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iHteiNG AND RECEIVING ; Good Housekeeping (iont.) 



factory ■ or bus iness . 



•■f- 



N 



2. De^)'elop a rotating schedule and have! students volun- 
teer their services and assign them'^to certain jobs 
in keeping the room clean, > ^ 
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SHIPPING RECEIVING: What Is A Purchase Order ? 

Name 

ArticjLe and Description 



1.. AciB Staple Remover 

2. ; Bank Pins 

3. Blackboard Erasers 

4. "Blackboard Rulers. 5' 

5. ' Book Supports 

6. Cards,, Index 3 by 5 white 
1 . Card,s, Index 4 by 6 : white 



Part Number 



I I. 



8..- Cards, 'Index 5oby 8 white 
9. Cards, Index-'. 5 by -3 salmon 

10. Cards,: Index 5 by "^B yellow 

11. ■ Cement, Duco 

12'. Desk Blotters 19., by 24 

13. Report Card Envelope^. 

14. . Erasers , . Spe^s.d - • * - 
Hs. \ Art Gum 1 by 1 by '1 ' , ' 

16. Art Gum 2 by 1 by 1 ' 

1'7 . Fastfeners 100/bx . IR Three ..eighths 
Student Activity . 11a- , ,, 
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SHIPPING AND- RE.GEIVING: What Is A Purchase Order ? ' • 

'Name ■ _ ■ ' 

\ Article and Desc:^iption ^ Part Number Unit Price 

18. ..2R^ h'* round head" • ' " • 

• ' ' ** 

• 19. Mimeo Paper, yellow " ' ^' . 

■ 20.< News Pads, 'Ruled 6 by 9 . . ' 
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MAINTENANCE UNIT 

Table Of Contents 
LESSON ; ' PAGE; 
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' Job. . . • 38 
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' Phillip and Mr. Smith getting ready to leave the main- 
tenance central shop as they head toward their firsx: repair 
jobvfor. the day. ' 
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MAINTENANCE UNIT; Overview 





Mr. Smith is showing Phillip the proper procedure for 
repairing a broken lock after it has been removed from the 
door. Phillip is also learning the names and uses of the 
various tools needed in this particular phase of mainten- 
ance work . 



\ 

\ 



MAINTENANCE UNIT : Ove r view 





I 



Here, we see Mr. Smith and Phillip loading thexr tool 
boxes on a maintenance truck as they get ready to travel to 
their work destination ip some district school. Mr. Smitn^ 
and Phillip were always together in this training program 
and therefore worked as a team with, excellent results. 
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Phillip is helping do some of the light, cement repair- 
work out in the courtyard of D'elhaas High School. The court- 
yard patio was being repaired^^Cf or '""graduation exercises sche- 
duled there,; 




• MAINT^ENANCE UNITr Overview- 



V 




This is a picture' of Phillip's tool box which contained 
the basic tools necessary to help Mr, Smith do simple repair 
work • 



MAINTENANCE. UNIT : Overview 




This is the time. clock which Phillip used while he was . 
in the training program at the maintenance department . Phil- ■ 
lip was. issued a time card and required to "punch in" and 
"punch out" just \like . the- other regular employees . This rou- 
tine job procedure was required because it gave Phillip prac- 
tice using a. time card, which. is a natural part of the working 
man ' s life . ; . 




A 3-INGH PAINTBRUSH A SPONGE AND A RAG 

These two pictCires show itfems which are essential pieces 
of equipment in doing simple maintenance work. Phillip learned 
to use these items early in his work training program. also 
learned how to take care of and the techniques related to the 
use of the items . • . ' 
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MAINTENANCE UNIT: Overview 




This is a grinding machine located in.' the Bristol Town-, 
ship School District's maintenance shops area. . Phillip was ^ 
not allowed to use this machine for several reasons: Insur- 
ance coverage; safety reasons , labor laws and because it was 
not a goal of this training program. .The main goal of this 
program was to introduce the student to the' basics of voca- 
tional training, which emphasized habits ; attitudes, inter- 
ests and personal goals . . . 
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MA INTENANCE UNIT : 0/Verview ; 





A PAIR OF PLIERS 




A SET OF WRENCHES 



These are^ some of the tools which . Phillip learned to 
recognize and use in his training at the maintenance depart- 
ment of the school district ; fjj/ O-^ ^"^ 
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.MAINTENANCE UNIT: Overview 




QUALITY DRILLS 

• fInEST HIGH SflEO STEEL 

• PKECISIOKi GROUND AND 
TEMPERED 

• BLACK FINISH, SURFACE TREAT. 
ED FOR EXTRA LONG LIFE 

• ACCURATE, UNIFORM POINTS 

• INDUSTRIAL QUALITY 

• IDEAL FOR SHOP OR HOME 
uli, AS WELL /AS RE?AiRMEN, 
CONTRACTORS, ELECTRICIANS, 

' ETC. 



M*OI IN U. i. A. 



FOR HANDY IIAO HOU SIZi CHART 
St€ OIHfR $IDI 




A SET OF DRILL BITS 




ERIC 



This iis a hand operated high speed electric drill, used 
by maintenance workers to make quick and ^ accurate holes in 
materials . ' , 
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Lesson -One 



MAINTENANCE UNIT: Safety In The Home 



GENERAL CONCEPT J 



1. . /Safety at home 



BEHAVIORAL OBJECTIVES ; ' 

1, ' -The student will develop ^an understanding of basic 

safety practices around the home • ' . , 

2, The. student will practice basic safety practices in 
- * . ■ his home . . - ■ ■ . 

3, The student wili become safety conscious in the "to- 
tal environiuent" . 

READINE.SS EXPER JglTOi^jj : ; v * . 

f V ' 

1. * What types of . acci^^ents can occur around your house? - 

2, How Sb--^ou prevent accidents in your house? 
.-3. Did you ever have an accident in your house? 

4, ' How can'you practipe safety habits around your house? 

5, Can. you think of some safety rules which you should 
use in your' house? ' \ . - 

6, Can you thi^k of some safoty rules which you ignore 
around your house? 

LEARNING EXPERIENqfaS ; ?• 

I ' ' '■ 

1. <^Develop \and write a master safety* rule^ list for the 

"home . . . ' • . 

2. Discuss those safety rules which are commonly ignored 
; * around their homes. 

3. There are many . good, films such as, "Safety In The 
Home". After, pre-orientation to the film, a follow- 

•up discussion" could add to ideas discussed in the 
/ readiness, phase of this lesson,. 



STUDENT ACTIVITIES ; ^ - 

1. After "unscrambling" the words . o>i-^SJbudent Activity 
' la, students could use the'^^words in a '^dialogue to 
" act. out .a situation where safety .was ignored. 



, MAINTE^NANCE UNIT: . Safety In The Home 



Name . 



1. From the following safety "words , unscramble the words 
be'low: 



hazard 

sa:fety ■. 

accident 

hurt 

house 

break 

ladder 



load 

fall 

head 

back 

electric 

fire 

slowly 




!• adeh 



2, leetccir 



8 . . " ytef sa 



9 , ■ ddrela 



3 • adol 



10 . ■ ciac'dtne 



4. wlosj/l 



n.." alfl 



5 . rbake 

6. zaardh 

7. reif 



12. ckab 



\ 



\ 13 . uohes 
14 . .rtuh 



ERIC 



Student Activity la 



MAINTENANCE UnXt ;' Safety On The Job 



GENERAL CONCEPT; 



1." Safety on xhe job 



BEHAVIORAL OBJECTIVES 



•1 . ■ . 


The. student ^ 




" term safety . 


2 . 


. The student \ 




basic safety 


^ 3. 


The student' \ 




scio.usness aj 


READINESS EXPERIENCES 




1. What 'does the word safety me.an.^ " 

2 . What are some-'basic work rules '^yisiu. should follow in 
various kinds of jobs? 



3. ' What happens if you don Vt obey safety^ rules on the job? 

4. How do employers enforl::*e their saf ety ^uies? . - 

5. What does the term "accident-prone'* mean^TN^^ 

6. * What can happen to an accident-prone worker on his job? 



•LEARNING EXPERIENCES: 



Write the word safety on the„^ 
dents try to * define it^^^^^^f^^^^ 



^ oard arid have stu- 



2. Develop .an , /acceptable definition for safety from stu- 
dent 'contributions. " / . 

3. Discuss and list .basic safety work rules-. 

4. Develop a master safety ^work rule list from indivi- 
dual student lists. . 

5. Write the. definition, of the term "accident-prone" on 
the blackboard. ... 

6. Do you know somebody who is ♦ accident-rproae? ' 

7. -. Do., accident-prone people have a hard time obeying 



job safe'ty rules? 



\ 



( 12 ) 
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MAINTENANCE UNIT: . Safety On The Job (Cont.) 



STUDENT> AQTIVITIES ; 

Have students wril3e their own individual safety rule; 
list. • , 

2. Develop a class'master safety rule work list, as 
though the class were the employer in a new factory 

■ • . just about to hire th'e^ first employee.. . • . • - ■ 

3. Have a student make a- class bulletin board display . 
' listing and showin.g the class safety work rule.s . 

4. Show a f ilmstrip ,on the basic safety work rules. 

5*. Have students look up the following words define 
' them, use, them. in acceptable sentences and then 

" put them into alphabetical order: safety, accident, 
rule, law, amputated, cripple", unconscious, pension, 
•enforce, habit, responsible^ insurance, disability. 



( 13 ) 
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Lesson Three 



MAINTENANCE UNIT:* Attendance and Punctuality On The Job 



GENERAL CONCEPT ; 

.1. Attendance and" punctuality on the job 

BEHAVIORAL OBJECTIVES ; , 

1. The student will develop an understanding of the. 
reasons* for regular attendance , on the jjob^^.* • 

2. The student will develop an understanding of the 
. • reason punctuality is stressed on the job. 

3. The student will understand the relationship between 
regular attendance and punctuality on. the ,job. 

■ 4/ The student will understand the' consequences of ir- 
' regular attendance and habitbal lateness. 

5. The student will understand the legitimate reasohs 
• . for absences- and lateness on the job. 



READJNESr EXPERIENCES : , 

.1. Why is regular attendance important for mainteha^nce 
. woi'kers? ' . 

2. What happens if a worker is/habitually absent on his 
job? 

3. What happens if a workeris always late for his job? 

4. Does habitual lateness cause inconvience to fellow 
workers? How? . ■ ' 

5. What are some acceptable reasons for being absent 
. ' from work? 

6.. What are some acceptable reasons for being late for 

work? • ^ . ^ ■ 

* _ ' " . '4 ' 

7.- What are some unacceptable reasons for being absent^, 
from work? . 

8^ What are some , unacceptable reasons for being late 
for work? 

9.. What will happen to a worker who signs himself in . 
at work and then skips out for .the day? 

10. How would you handle excessive absences and habitual' 
lateness if you ovmed a company? 

. ' L. 224 . . 
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MAINTENANCE UNIT- : Attendance and Punctuality On The Job (Cont.) 

■ . . . - ^ 

LEARNING. EXPERIENCES ; 

1. Discuss with the class the reasons. why regular atten- 
dance is important on the joly, 

2n -List the acceptable reasons for being absent from 
work, ' • ♦ ^ . 

. 3. List .the unacceptable reasons for absenteeism from 
work on the ■ board . .* 

4. Draw a comparison between acceptable . and unacceptable 
reasons list* • ' * _ 

5^' Discuss how and why company policies and regulations 
are made to^govern personal habits? 

STUDENT ACTIVITIES ; . , ■ ^ . 

1, Role- playing situatipns: 

a. Student, assumes he is the boss of a company and 
one of his employees has been late for work ten ^ 
tim^s in the last two months. How should he 
treat. the employee since this is the second time 
he's spoken, to him about the situation? ■ 

b. An employee is appearing before the personnel 
director of a company -because-, of excessive ab- 
sences from work.. This is the first time this 
particular employee. has ever been in any type- 
of trouble. How would you handle the situation? 




MAINTENANCE UNIT ; Attendance" and Punctuality On The Job 



Name 



!• Put the r following vocabulary words into alphabetical order: 



1 

JL • 






j-eyUJLdl. 






A 


aCCep L-aD JLS 


O • 


11 y-^ o +" ^ *1 ^ 


0 • 


JLciUtint-oo 


7 • 


aevejLop 


Q 

9 * 


SL-ress 


t Q 


XJLClJkJXL.LlClJL 


JL U • 




JL ± • 


d _L JL 


JL ^ • 


1 TtrnoT't fin t 


JL^ • 




1 /i 

Ifi • 


mo, in ucii diiv-'ti 


15 . 


policy 


16 . 


discxiss 


17 . 


company 


18, 


employee 


■19 . ■ 


personal 


2d. 


skip 


21, 


family illness 



Student ' Activity 3a 
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Lesson Four . . 

.1 



MAINTENANCE UNIT; Using A Time Card • On Theo Job 



GENERAL CONCEPT: 



1. Using a time card on the job 

BEHAVIORAL OBJECTIVES : . 

.1. The student will develop an understanding .of how a 
time card is used on the job, o . 

2. The student will develop an understanding . o^ why a' 
time card is- used on the job. 

3. *:The student will develop an understanding of the • 

direct relationship between his pay, and his time 
card* ' • ' 



The'^s^udent will develop an unders 



landing of the 



time card process and attain a degree of competence 
in using the time clock. 



5,/ The student will learn that there 



is a set o£ strict 
rules which govern the use of a worker's timq card. 

The student will develop an uniderskanding of the pen 
alties that can result when time cards are abused 
and misused • . 

READINESS EXPERIENCES ; 

1. What is' a, time card used for? 

2. Why must you be very careful where you place your 
. . time card? . ' 

3. What will. happen if you lose your time card? 

,4. • Why must you learn how to properly use your time 
• card? , 

5 • What is the time clock? 

6.. Wha.t do the terms ''punch in" and "punch out" mean? 

7 ." What will ha^ppen 'if you punch in on the wrong day 

of the week?. ' / .. 

What will happen if you '.punch in and punch out -your 
ftiend at work?. ' V ' 

9 . What will happen if you forge . another .employee ' s ; 
■"signature on a time card and turn if in to payrpll? 

• ■ ^ , ■ ' ' • - . 0- . 



MAINTENANCE UNIT; Using- A Time Card On The Job (Cont.) 



LEARNING EXPERIENCES ; ' • . 

' i; Discuss with the students what " is meant by the term 
: payroll time card? 

.2., Pass out sample payroll time cards, and discuss, the 
basic parts found on it.. • ' 

3. eExplain what is meant by the term payroll number* 

4, Explain how the time card is used to keep indivi- 
dual worker's pay records. 

. • / , - ; - . - ^ . • • • . ' • 

5* Discuss the use o£ the time clock as related to the 
payroll time card. 

6. List the obvious penalties of misusing another work- 
er's payroll time card? - 

7. Discuss." the long" term effecJts of being fired for 
-forging and misusing payroll . time cards . 



STUDENT ACTIV ITIES ; 

. : , t " ■ 

1. Students could recei-ve a .sample payroll time card 

' so they can become fami.liar with, the design word- 
. - i^g and use . . . . 

2. The students; could fill out the time .card under tea 

Cher direction. / ' - 

/ • 

3. " The stude'nts could check their own sample time card 

.under teacher ditection. 

- 4. The students could receive an actual payroll time 
card for his own" use , and this might be placed in a 
mock time card rack. 

5. The students coulS "sign in" and "sign out" at the 
start and- end of the school day or of the school 
-period . • 

. 6. "-•This activity might be a good time to flash a clock 
dial to th'^ class and .have them write the' times as 
they would, appear on a time card, .(i.e., 7:32/ 8:47 
9:52/ etc.) . 
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MAINTENANCE UNIT: Using ATime Card On The. Job 



Name 



1. VOCABULARY WORDS ; Define each. of these words; then use 
each 'word in a sentence as it might appear - in -a cokipany 
rule book. , , " , . • 

1. time clock. , 

2 . time card ' , ' \ 
, 3 . lateness 

A .'^ regular ^ • . . ^ 

5 . misuse-' . . 

6 . employer • . ' 

7 . employee 

8 . 'qui^ \ • ' 

, 9 . absent ^ •« . ... - ^ 

.10. employment 

111 slot ■ <r 

12 .' forge • • 



Student Activity 4a |? ^'p' 
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Lesson Five 

MAINTENANCE UNIT ; Development Of Self-Confidence, A Job Asset 



GENERAL CONCEPT ; ^ ^ 

• ' 1» Development of self-confidence, a job asset 

BEHAVIORAL OBJECTIVES ; . . :• * 

1 . The student will develop an understanding of the 
term "self-confidence" . . 



2. The student will develop an understanding of hoVX 
self-confidence Influences his attitude and job \pe,rj* 
f oxnjance . 

3. ' The /student will develop an u'nderstanding of how the 

lack- of self-confidence plays an important' part in 
'job performance. 

•4. The studeht will develop an understanding of the 
problems created by over-confidence. - . 

READINESS EXPER3;ENCES : . ^ . 

1. What is self-confidence? ^ \ 

2. What does the word' "self" neaii? \' ■ 

e \ 

•3. - What does the word "confidence*', mean? 

4. When do you have , confidence in your ability to. do 
something? - y 

5. How do you feel' when you have . self-confidence \anfl 
you believe you will succeed in whatever * you' a^ttfempt?. 



. 6. What happens if you lose all se.lf-conf i.iience in^ your 
■ability to handle a particular job? 

7. How does" a person show the lack of self-confidence 
in performing everyday 'activities? 

'8. Can you think of . instances when you . lacked .self- 
, confidence in trying to accomplish things?' - • 

9. Can you think of instances when a -close friend or a' 
family member failed, at something because they lacked 
self-confidence? 

10. What steps can be taken to develop self-confidence?. 

11. Can a person -become over-confident in himself? 

r 230- ■ 
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■ MAINTENANCE . UNIT ; Development Of Self-Confidence, A Job 
\ ' • Asset (Cont .) - ■ 



12. Does over-confidence affect the job perfornance- of 
a person? 



LKARIjlNG EXPE RIENCES ; 

• ; 1*. 



3. 



6. 



D±^<;uss the meaning of the term self-confidence? 
If possible have, a guidance counselor conduct this 
session • 

Write the word *'sfe-347Conf idence " on the b6ard and 
show the • students, hov^-tiie word; is made up of two 
root wards. Discuss the^e^ings of "self" and- 
"confidence" and show how ea&h<word contributes to 
the' entire meaning. 

Have students give examples of people wiib-^they . be- 
lieve possess self-conf idente ; have 'them d e^ge^rfniiiLe 
what factors contributed l^tpr^he '^apparen iT^se 1 f -c o&r 
f iderice in these people. ^ 



The class could discuss /n.ov7. self-corif idence can have 
positive, effects on people in I'heir daily activities, 

The importance of acquiring and maintaining self- 
confidence will\be discussed with emphasis upon its . 
influence in school, home, life and work. 

The problem of lacking self-c6i:i.fid^ence' could be dis- 
cussed with the class by a couns^i&qr or a school 
^psych'ologist . . '"^ ' - ' . 



STUDENT ACTIVITIES ; 

.1. Student^ could give personal examp'Les of situations 

'when they lacked self-confidence and the , consequences 
associated with it » 

2. Students could give examples of people who seem to 
exhibit s^lf-conf idence in school or on jobs. 

3. Students could analyz'e the. following three i^itua- 
tional examples and comment on the role; self-confi- ■ 

. dence played in the outcome- of each situation: 

a. -A qualified young man applies for a maintenance 
^ ■ worker's position in a local hospital, but is 

unsure of himself and; makes many simple mistakes 
/ during the interview -with the personnel director. 

He doesn^t get the job and feels even worse about' 
himself afterwards. 
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MAINTENANCE UNIT ; Development" Of Self-Confidence, A- Job 
. / Asset (Corit • ) * ■ 

Pertinent Questions : • / • . 

1. Why do you think the young mai^ was "unsure" 
• " ^of himself? 

2. Why does the', young man feel so bad about * 
himself? . 

3. How can the the* young man prevent this fail- 
ure from happening • the next time^he is inter- 

• viewed for a' job? 

^i .w- ^ ■ • ■ * . . - 

b. A young girl who works as a baby sitter for some 
people assumes she can take care of their chil- 
dren plus those of several Ji^'ighbors . She has 

' . ' a very difficult time 'handling all. the children 
and some of them get into minor mischief while- 
the parents are gone 'for the evening; When the 
parents arrive home they blame the baby sitter 
for doing a poor job because of the house's con- 
dition. She resents their criticism and tell^s 
them off before leaving trieir home, 

. Pertinent Questions : - . . . 

1, Why was. the girl. ov,er-conf ident? 

2. . What should she' have done when asked to watch 

the children of severali^ neighbors? 

' 3 • * Do you think the other parents were very 
, considerate in. asking her to watch their 
^children if 9he was only hired to care for 
the one couple ! s children? 

' 4. . Was the girl ..right in telling them off and . 
leaving aipruptly for home? 

5. 'How would you handle -such a situation under 
the same circumstances? 



, ^A student studies hard for a math test. and pre- 
pares himself by' a careful review of the mater- 
•^'^ials studied in class. He is very sure of him- 
• -self aftd knows he can handle the math problem's 
■ given on the test. He takes the test and re- 
ceives an "A" grade on it. He is-very proud of 
himself and receives' compliments frorti his friends 
about his achievement, • ' 
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MAINTENANCE UNIT ! Development' Of Self-Conf idence , A Job 

Asset (Cont • ) 



Pertinent Questions: . " 

1. Did the student possess self-confidence? 

2. How did the student prove his self-confi- 
dence? . / . 

3. Do we sometimes have ourselves to blame when- 
. we are not confident?. Can inost people" put 

the blame, on themselves where it belongs, -in 
these kind of situations? . , . - 
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.MAINTENANCE. UNIT: " Development. Of Self-Confidence, A Job Asset 



Name 



1. , Look up the definitions of these-, words and write them in 
the spaces below each word: ' . 



1; self 



2\ confidence 



3. , self-confidence 



4 • lack 



5 . over-confident 



6. boast 



.7. proud 



8 • resent 



9. achieve 



10. depressioh. 



11 . ' success 



A^r- Student Activity 5a 
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Lesson Six 



MAINTENANCE UNIT ; No Alcoholic Drinks During Wbrk Hours 



GENER^L^ CONCEPT ; 

1, No 'alcoholic drinkpS during working hou;s 



BEHAVIORAL OBJECTIVES: 



The student will develop an understanding of the rea-. 
sons why the use of alcoholic beverages is not allowed 
on the job, ' , ^ 



2. 



3. 



4 . 



5. 



6 . 



The s'tudent will| develop an understa^hding of the con- 
sequences relat^'d to the use of a^fe^Holic beverages. • 
while on. the jq6 . • ' \ ^jj 

The student wf II . develop an understanding that alco- 
..holism is a d/isease which totally disrupts and des- 
troys the emp/loyment opportunities for a person. 

The student |^ill develop a realization that insur- 
ance and u^ipn regulations forbid the use of alco- 
holic bevera'jges; on the job* ^' 



The student 
and federal 
beverages wlj 

The .student 
safety hazai 
erages while" 



READINESS EXPERIENCEE 



will develop an understanding that- state 
labor laws forbid the use of alcoholic 
ile oh . the job . 

will develop an understanding of the 
ds posed by the use* of alcoholic bev- 
on the- job . 



reason^ why alcoholic beverages are 
to be used on the job? 

obvious effects of drinking alcoholic 
unnoticed effects of drinking- alcoholic 



1 . What are "the 
not allowed 

2 . What are *.the 
beverages? 

3 . What are the 
beverages? 



4. What safety hrazards are created by workers who 
drink alcoholic beverages on their jobs? 

. ' .' . - ■ ' ' 

5. What ' do you .think are the possible consequences of, 

being drunk while on the. job? 

6. Would you like to work with a person who is drunk? 

?• ..How do you think most companies handle drunkeness 
on th'e job? " " ' 



( 2? a.. 
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MAINTENANCE UNIT : No Alcoholic Drinks During Work->Hours 
: ^. (Cont.O ■ . 



"8. How would an insurance company react when notified' 
that a company employee under their coverage-, suf- 
■ f^red a serious injury because he" was drunk on the 
job? ' ., • 

9. Would the insurance company pay benefits . to the ser-^ 
iou|ly injured employee? 

* 10. How would alcoholic problems limit or destroy a o 
. person's futilrework career? 

. ■ I ■ _ ■ » • ' . ' • - ■ ■. 

LEARNING EXPERIENCES :. ... ■ 

■ If Discuss the obvious reasons why the use of- alcoholic 
beverages is prohibited by employers while on the job 

2. Discuss and list safety hazards created by drinking 
alcoholic beverages on' the job. 

3", Explain how written company and. union policies strict 
ly forbid drinking on the- job and plainly state the 
.penalties for this infraction, " ; ^. 

4 Show a"'f ilmstrip such as the one eutj. tied ^''Alcohol. 
And You" (Part 1 .and 2\ 400001-400002), Alcoh ol And 
Narcotics Series , McGraw Hill Book Company / McTeuchen 
. . N . J . This particular filmstrip gives a comprehd.n- . 
sive view- of alcohol and the problems related to it^. 

5. ' Explain- how irisuranise regulations, prohibit the use 

of alcoholic beverages . on the job , and the conse- 
' quences of breaking these rules... 

6. .Discuss the hardships created for a worker who has 

a. chronic drinking problem when he or she .attempts 
to acquire ftiture employment, 

STUDENT ACTIVITIES : - 

1. Have students interview a -personnel representative^ '., 
' from a local company who will explain that company ^s 

policies regarding drunkeness on the job ,and chronic 
alcoholism among its employees. . ^ , 

2 . The school 'nurse could be asked to' describe her ex- 
periences as an R.N. with accidents of any type re- 
,■ lated to drinking. / . • . . 

3. The driver training teacher could be asked 'to dis- 
cuss. the relationship of drinking to accidents. . 
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Name 



1. VOCABULARY WORDS ; Look up the meanings of these words 

and write their definition in .the space provided' below-. 

Then use each in a .sentence which might be found in a . 
union agreement with a company. . , • 

..1 * ■ 

1, drunk 



2. alcoholic 



3 . insurance 



41 regulations 



suspension 



probation . 



dismissal 



8. 



risk 



habitual 



10'. work record 



11. 



union 



Student Activity 6a 




Lesson Seven 



MAINTENANCE UNIT ; No Narcotics On The Job 

GENERAL CONCEPT ; 

1. No narcotics on the job 

BEHAVIORAL OBJECTIVES ; 

.1.' The students will develop ah understanding that the 
use , . possession, or sale of narcotics on the job is 
not allowed . ■ 

2. The students will understand that the use, possess- 
. ion, or sale of narcotics will result in immediate 

dismissal from the job.' 

•3. The student will understand that the use possession , 
or sale of narcotics will result in some ■ type of le- 
gal prosecution. 

4l The student will understand, that the use of narcotics 
on the job may result in injury or death to oneself 
.or another co-worker. 



'READINESS EXPERIENCES ; ■ ' 

. .1. - Why is it dangerous to 'use nafcotics while work'ing 
on a job? 

2. What would happen if you just carry, .narcotics , but 
don't use them while working? . 

3. Wha.t will .happen if your boss discovers you using 
narcotics on your job? 

'4. What could happen if the plant security police are ■ 
doing" a routine check and discover narcotics on -the. 
front seat of your car? 

5. Could the company doctor tell whether or not you're- 
on narcotics? ' ^ 

6. Why are the effects of narcotics Especially danger- 
ous to people v;ho do . a great deal of physical work 
at their job? o \ 

7. Why is the working narcotics addict not only danger- 
ous to himself but a menace to everybody, else as 
we:|.l? ; 

'8 • Will the insurance regulations cover a worker '^s in- ' 
' '. ■ . j^^y from an industrial ' accident if it ijs proven to 
be under the influence of narcotics? ^ \ . \ 
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MAINTENANCE UNIT ; No Narcotics^ On The Job- (ContJ 
LEARNING EXPERIENCES t " ' . 



. DiscussX the effects of taking narcotics and^ emphasize 
iwhy it is particularly dangerous to be, doing hazar- 
.dous or heavy work, 



2. / Discuss legal aspects of using selling , or possess- 
ing narcotics at work, at home, or at school. 

3. List obvious signs of , taking narcotics . 

'4. Discuss the reactions of an employer who .discovers 
that "an employee i,s taking narcotics oil the job. 

5. .-'Show a films trip, such as the one titled "Narcotics", 
(a full color sound ^films-trip with a running, time of 
15 minutes). It is p'^rtl of a series entitled The Drug 
Information Series : I01i01087 - Narcotics. The pro- 
gram describes narcotic drugs, their history of use • 
> in the U.S., relationship to crime, social and per- 
sonal factors associated with narcotic abuse and Guid-^ 
ance Associates ,* Pleasantville , N .Y. 10570* ^ 

\ ■ 
STUDENT ACTIVITIE 



1, Student discussion of filmstrip,^ as related to prob- 
- lem.3 of drug addiction on, the job. 

2 . Have students interview a representative from some 
• local or county police department who will explain 

and discuss law" enforcement of narcotics laws and 
particularly how a narcotics charge a^/iir effect 
chances of continued 'or future employment. 
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MAINTENANCE UNIT: No Narcotics On The Job 



Name 



VOCABULARY WORDS : Look \up t):i^ meanings of the^e words and 
and use them to write, a sho/t 



jtory describing 



to an "addict" . 
1 . addict 



what' happened 



2 . heroin 

3. narcotics 

4. Jiazard 

5 . habit 

6 . dope 

7. morphine 
8 i inject 

9 . vein 

10. peddler 

11. ■ poison 

12. sickness 



J- 



13 . cure 



14. prison 



15. federal 
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Student Activity 7a 



Lesson Eight . " 

; ■ ■ ..... / ■ : ■ .■ ■ •., 

MAINTENANCE UNIT : Introduction To Maintenance 

GENERAL CQNCEPt ; 

Iri'troduction to maintenance . • 

BEHAVIORAL OBJECTIVES : - 

1. The student will develop an understanding of the ^ term 
maintenance.- ^ . ^ 

2. The student will realize that our daily lives involve 
doing many basic maintenance jobs. 

3. The student will realize. the importance, vastness and 
complexity of basic maintenance activities in the home 
or at work. . . 

READINESS EXPERIENCES ; * 

1-. What does the word-* maintenance mean? 

2. Why do we do m'aintenance work. :around the house? 

3 . \\rho does the maintenance work around your house? . 

4. ^ What happens when you don't do things to fix up your 

house? ■ • 

5. Do you* know hew to do maintenance work' around the 
house? 

' 6. When- do ifou"hire somebody to do maintenance work 
around the house? 

7. How do the yellow pages ^ of the phone book list many 
of the people who can be "called to help maintain a 
home? • ' 

LEARNING EXPERIENCES ; \s ■^'^'^ 

1. Write the word maintenance on the board and have 
'. students in the class try to define it. . / 

2. Write all definitions on the board and try to get 
■ . one definition- 

3. List the .types of maintenance work ' ri^e-ede4 to be 
. done routinely inside or out of the house.' 
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MAINTEliiANCE UNITi ^ Introduction To Maintenance (Cont.) 



4. Discuss and elicit .from students all their contri- 
■ butions to the ^general maintenance . of the home ; 

5 • Can maintenance work be. done by women? List which' 
chores aren't usually done by women or girls? 



STU D ENT ACTIVITIES ; 

1. . Have students make individual lists containing all 
. the jobs they do around the house or apartment. What 

would happen if these jobs weren't done? 

2. • Have ■ students read aloud their individual lists and 
make a master class list on the board using their 

, ideas . • . 

3. Have students discuss the need for getting several ' 
\ bids and checking references before hiring someone-^. 
1 to do a- large repair job. 

4. Have the librarian or I. A. teacher bring in some of 
manuals written to show people how* to make simple 
home repairs. (Some of these are written at the 
third or- fourth grade reading level) • 
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I Lesson Mine 

» ■ ^ " . ■' . 

\ ■■ ■ ' . 

MAlltJTENANCE UNIT; ' Ordinary Outside House Maintenance Work 



GENEj RAL CONCEPT ; 

~ ' • . ..<»".. 

ii. Ordinary outside house maintenance work 

BEHAVIORAL QBJECTIVES : ^ . 

The student will develop an understanding of' regular 
outside ho^se maintenance -activities . 

2. The student will understand the reasons- necessary 
for regular outside maintenance work . 

3. The student will 'understand the relationship between 
regular outside and inside maintenance work. 

READINESS EXPERIENCES. ; . 

1. What do we mean- by outside maintenance work? 

2. Can you think of some jobs which are done around 
your house or apartment?, ■ ' 

3. Who does the outside chores around the house or 
apartment? . . 

' 4. Is this out^side maintenance work done on a regular 
^ schedule? 1 . " 

5. '.How long does , it take to . do all of the outside main- 

tenance work? , : ; 

' \ 

6. Why do we pay 'the people\ to do some or all of this, 
outside maintenance' work?. ' . 

7. How do we decide which people to hire and what to 
pay them? 

S. How does the outside appearance of the grounds af- 
fect the house itself? 

9. Can. you think of some examples of sloppy outside 
maintenance? ' ' . 

lb. What are your- pe;rso.nal feelings toward the person 
who. just doesn't care about the outside appearance 
of his house or property? Can this affect a neigh- 
bor^.ood? 



LEARNING EXPERIENCES : i 
Er|c ■ ( 28 ) 



MAINTPJNANCE UNIT ; Ordinary Outside House Maintenance Work 

(Cont .V ^ ■ ; 



Develop class ideas involving the definition of the . 
- term "outside home maintenance" . • 

2. Make a student list of those activities included un- . 
der the term "outside home maintenance". 

3. Discuss those items included in the outside home . 
maintenance list. ' ' . 

4. List and discuss reasons why it is important to do 
regular home maintenance work,,-. How can the student 
use this knowledge to plan his own vocational future? 

T^K^ - 5, Select a student to do a "^ole playing episode In which 
he or she pretends ■ they are a belligerent,* eccentric 
homeowner who refuses to do or have done by others 
any type of outside maintenance work. This person Js 
house detracts from the others in the neighborhood *; 
, and these ■ neighbors are upset over the. situation. 

' ' ^ Try to establish the real reason why this homeowner. 

refuses to^ do anything and the .resourses. ^j/hich the 
neighbors have ii^* trying to get a successful, solution 
• ^ to th^, problem. . . • 



V 



STUDENT ACTIVITIES ; • ^ \ 

1. Students , will make an oral report to the class on 
some personal experience^ relating to their role at \ 
honie or elsewhere where they have done any type of 
outside maintenance work. They are to tell what 
they ^did, for how long*, their feelings toward the' 
job, and if they thought their jobs were important. 

2. A student committee of four students could be picked 
by the tea^cher - or students to interview the. school 
district building mciintenance. supervisor. 

3. This committee will use the questions discussed 
earlier in the lesson^ to interview the prespective 
guest . ^ 

4 . Another committee could interview the head custodian 

* ' for the school -and discuss the importance of his job, 

The class might also disc uss " with him the* ways stu- 
. dents make his job more difficult. 
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• - . Lesson Teii 

MAINTENANCE UNIT ; Tools And Equipment Used In Outside House 

Maintenance Work 



GENERAL CONCEPT : ' " 

" !• Tools and equipment used m- outside house maintenance 
work 

BEHAVIORAL OBJECTIVES ; ' 

1. The student will develop an understanding of basic • 
tools and their uses in outside hou,se.:maintenance • 

2. The student will acquire visual and oral recognition 
of the basic tools. ; ^ 

3. The student will develop an understanding of the ba- 
sic equipment used in outside house maintenance".. 

* 

.4. The student will acquire an understanding of the 
cost/ care and handling of tools and -equipment . 

READINESS EXPERIENCES : " ' ' \ . 

1'. What kinds of tools do we use on. outside maintenance 
work? , " ' 

2.. What are each. of these tools used for?. 

i3. What do each of these tools cost? yj 

■ 4. Why are some tools more expensive than others? ^ ...^ 

5. Where should • you keep these tools stored? . 

6. -How should you protect these tools from being stolen, 
lost, or misplaced?. 

7.. What, is an owner's manual? " , . * 

8. What is a warranty? 

9.. VJhat kinds of equipment are used in outside home - 

maintenance ' work? • 

10. Is this equipment cheap or expensive? 

11. Where should this equipment be stored?'" <^ 

•. 12. How should you protect this equipment . from being. 
' . stolen? 

13* Does this equipment have a warranty or guaranty?' 
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MAINTENANCE UNIT ; Tools And Equipmeh.t Used in Outside House 

. Maintenance Work (Cont.) 

14. What are the basic safety rules to be followed in . ' 
handling this equipment? 

■j ^ 

15. Can tools and equipment be' rented or leased? 



LEARNING ACTIVITIES ; ' . 

. , ■ • , ■■■■ ■ ' V. ■ 

1. Develop a master list of all the possible tools which 
could be used for outside home maintenance work. , . 

2. ^Develop a master list of^ .all jobs these tools are. 
used for in outside maintenance work . 

3. Show a movie film on handtools, such as, ''ABC Of Hand 
Tools, Part I".* It shows the proper handling of such, 

. ' tools^ a's* files, saws, chiesels , planes , drills and 

punches. (The I. A. Department of your school probably 
Has this ^f ilm) • . , , - ' ■ 

■> 4 Pass out available examples of each tool to the class. 

'5, Describe' and model tool samples. 

^ 6. List • equipment used in outside ^maintenance " work . 

7. Use pictures to describe equipment. ; 

8. Compare cost of. equipment to cost of tools 
"9. Describe the care and handling of equipment. 

10. Explain what is meant by warranty and gjiaranty. 

11. - Explore other methods of obtaining needed tools and • 

equipment for use in doing routine home outside mairi- 
, . • . tenance work . . " '<b 

, • ' o 

'■' ■ ■ r 

STUDENT ACTIVITIES. ; 

1 . Students could make individual notebooks using pic- 
„ • tures'of. tools, equipment and jobs related to rou- 
tine outside house maintenance. (These pictures will 
' probably be found in many copies of magazines already 
found in the room. They should be encouraged to con- 
tinue looking for additional pictures .in pther maga- 
zines at home or elsewhere) . 

'2. Students could label their pictures with the appro- ■ 
piriate names and describe' how often each task pic- 
,tured should be completed 1 * . 
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Lesson ..Eleven 



MAINTENANCE UNIT; flaintenance Work In The Classroom 



GENERAL .CONCEPT ; 

1.. Maintenance work in the classroom 



BEHA VIORAL OBJECTIVES ; 

■' ~-m .. . i } ^ 

ft 

. ■.•''(' 

The student will develop an understanding of what 
maintenance duties ar^ completed in tne ordinary 
classroom. . , 

The student will understand the importance of 'hav- 
ing a regular maintenance schedule for the class- 
room. 

The student will see the importance of individual • 
contributions to the overall '.general appearance, of 
the room. < - . . 



READINESS EXPERIENCES ; 

1. What types of ordinary maintenance jobs are done 
daily in t^his classroom? 

Who daes the daily maintenance work in the class- 

.room? : ^ ^-y' o ' ■ 

What 4re some of the routine jobs you do in this 
classroom? . ' *, . 

" What Vould the classroom look like without any, type 
of routine maintenance work? 

Why is it important to have a regular schedule of 
maintenance duties done in this^ classroom? 

6. How would you feel about Having . classes in an un- 
kept room? 

. ■ ' . • * • ■■ ' \ ' ■ ■ • ''^--^ ' ' ' ' 

. 7. What are some additional rules which you could put 
. . into effect in order to help make this classroom 

. • easier to maintain? 

■ *p . , 

8. What kinds of jobs need done only yearly or semi- 
anno^ally to maintain a classroom? . 

^ ■ * 

LEARNING EXPERIENCES ; ' . ' 

'1. Use. class discussion to develop a list of '''routine 
maintenance duties done . in this classroom. 
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2. 



2. 

3.. 

4. 



MAINTENANCE UNIT ; Maintenance Work In The Clas'sroom (Coht.) . 

2. Es^tablish the roles and responsibilities of the in- 
dividual students in maintaining\a clean classroom 

. and building. * . \ 

3. Ask the students to compare their personal feelings 
about being^in a neat verses a sloppy classroom. 

4. List the duties of the /teacher in the classroom, ^^ r^ 
assist maintenance,' . ' | 

5. Establish the role and responsibilities of the school 
•custodian in' regular classroom maintenance* / 

- ■ ■ ■■ ■ ■ ■ • .' • • /■ 

•6. Show the direct relationship between the teachers, 



students and custodians in maintaining a clean 
room • 



class- 



\ ' 7. Help students to realize that the custodian is, a high 
. • ly trained person with a great deal of, responsibility 
and that this role would be a worthwhile career. 

' .' . ' - , ' ■* 

STUDENT ACTIVITIES :, 

1. Students could make up a daily mainten^ance schedule 
^ which could be implemented in any classroom. * They 
wiil assess their own schedule and make ^necessary 
changes where needed to help , improve the appearance . 
of the classroom. 



r 



MAINTENANCE UNIT: Maintenance Vlork In The Classroom (Cont.) 



2. Establish the roles and responsibilities of the in- 
dividual students in maintaining a clean classroom - 
and building. 

3. Ask the students to compare their personal feelings 
abbut being in a neat verses a sloppy classroom, 

4. List the duties of the teacher in the, classroom, to 
assist maintenance. 

/•' ■ ■■. . 

5. Establish th6 role and resporisibilities of the school 
custodian in regular classroom maintenance. 

6. Show the direct relationship between the teachers, 
stude.nts. and custodians in maintaining a clean class- 
room.- 

7. Help students .to realize that 'the. custodian is. a high 
ly trained' person with a great' deal of responsibility 
and that this role would be a worthwhile -career . 



STUDENT ACTIVITIES ; . . 

1. Students could make up a daily maintenance schedule 
which could be implemented in any classroom- They 
will" assess their own schedule and make ' necessary ^ 
changes where needed to help improve the appearance 
of the classroom • 
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MAINTENANCE UNIT: Maintenance Work In The Classroom 



Name 



1. Custodian's role ; - Find 15 small words in each large word 
below : ~ 



MAINTENANCE RESPONSIBILITY CAPABILITIES 

1. 

2 .... , 
3-.. .. 
4. 

' . 5. . ■ ' • 

6. 

• ' 7. 
8.- 

.9. ' / ^ 

. 10. 

11. ■ . . 
12 . 
13. 

14 . ' 
... ^ ■ 15.' 



1. 


1. 


.2. 


2. 


3. 


3. 


4. 


4. 


.5. 


5. 


6. 


'6. 


7. 


7 . 


' 8. 


8. 




9. 


10. 


10. 


11. 


11. 


12. 


12 


13 . 


13. 


14. 


14. 


15. 


15. 



Student Activity 11a* 
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Lesson Twelve 



MAINTENj\NCE ITNIT ; The Custodian's Responsibilities Outside 
\ The Cl^assroom 



GENERAL CONCEPT: 



1. The custodian ' s\responsibilities outside the classroom 

■■' ■ . . • * ■ \ „ . 

\ ■ . • ^ ^ . • 

BEHAVIORAL OBJECTIVES: '\ 

'. ' \ ^> ■ 

1. The student will develoE)\an, undersstanding of the Cus- 
todian's responsibilitiesN^utside the classroom, 

2. The student will understand th^t the type of job, . ' ' 
length of time and availabilityXof equipment all con- 
tribute to the limitations of a custodian ' s job . 

3. The student will develop an understahding that school 
size,^ staff size, complexity of mainten.ance problems 
and state regulations also limit the type^' of mainte- 

" nance duties performed by the custodian// x 



READINESS EXPERIENCES ; 

1. What do you . think are some, of the " custodian ' s main-\ 
tenance duties , outside this classroom? 

. 2. What determines the number of custodians assigned a . 
particular snhool building? 

". 3. .What are some of the things which limits a custodian's 
y effectiveness? 

4. Does the size, type, use and facilities in a school 
building influence the type of maintenance, duties a . 
custodian will perform there? 

5. How do^ insurance, union and labor laws influence the 
performance "and routine maintenance schedule in a 
school building? 

6. What are the working restriction's . imposed by the age 
and structual construction of a school building? 

LEARNING ACTIVITIES : 

1.- Develop a list of maintenance duties the custodian 
performs outside of the classroom. 

2... Discuss and write this list on the blackboard, 

3,. Demonstrate by example how the size.> design, construc- 
tion, luse, .availability of tools and equipment, the 
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MAINTENANCE UNIT:' 



The Custodian Responsibilities; Outside 
The Classroom (Cont.) 



4. 



type of repair job and amount of available .work time 
all limit the type of. maintenance duties performed 
by the custodian. (Ex. - A large modern urban high 
school with complex facilities and numerous class- 
rooms, verses a small elementary school. Compare both 
schools as to size, structural design , architectural 
design, actual' construction materials and facilities 
and describe how each presents a variety of different 
problems in tdxms of routine building maintenance) . 

Show how maintenance and custodial staff size affect 
budget considerations . How does the working daiy " 
schedule limit the kinds of general maintenance du- 
ties performed by the school custodian? , ^ 

The local district "Supervisor of School Bui'liding 
Maintenance" qould come in to speak to the class on ■ 
the problems of maintaining buildings properly with 
limited budgets. He ^might also spe*ak on the sp.eci- 
fic skills needed for employment. 



STUDENT ACTIVITIES: 



Students could develop a master list of ^ quest-ion 
ask the "Supervisor of Building iMaintenance" ^ whe^ 
he comes in to .spt^ak, or these could be mailed a 
ing for -responses on a cassette tape. 
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-^^ . ^ . Lesson Tnirteen 



MAINTENANCE 'UNIT : W^t Is A Maintenance Worker? 

GENERAL CONCEPT ; . » • . ^ 

/I. What is a maintenance worker? 

■' ■ ■ ■ 

BEHAVIORAL OBJECTIVES :^ V • 

.~ The'^^udent will be able to list three tasks that 

a maintenance worker does. 

2. The stud.ent will be able to state in terms of de- 
• gree .of skills the difference between a custodian 
and a maintenance worker . ^ . 

READINESS EXPERIENCES : - 

1. What is a maintenance worker? 

2. Who would "fix a broken lock? ^ ^ 
3-. Who would fix a- broken window? 

4.. Who .would repair a broken ceiling tile? 

5. What kind of training does a maintenance man have 
■ to 'have? 

6. ' Is there a difference in hourly pay betW'=5ei:i the cus- 

todian and maintenance man? 

7. ■ Is there a difference in working schedules between 
■ the school custodian and a maintenance man? 

. 8'. Is there a difference in the type of tools and equip- 
ment used by the custodian and the maintenance man? - 

9. What are the differences in the type of repair, work 
that" a custodian and a maintenance man do? 

LEARNING EXPERIENCES : 

■1. Have the class list the many jobs that a mainten- 
ance man does in the school. 

2. Discuss the listed jobs in terms of skills needed to 
do the work; the complex repair work requires more 

■. technical training than do most routine custodial 
jobs . . 

'3. Show .how the maintenance personnel are always on 
call and move to where the jdi) sight is located, 
•verses the custodian who is permanently assigned 



MAINTENANCE UNIT; What Is A Maintenance Worker? (Cont.) 



to one building. 

4. Discuss the differences in pay between the school . 
custodian and the maintenance worker. 

5. Have a maintenance worker come into the class. and 
discuss his duties; working conditions , pay ,. fringe 
benefits, technical training, courses for advance- 
ment, working schedule, and tools and equipment 

used on the job. ^ 

6. Students could make up questions to ask the main- 
tenance worker before he comes to speak. A stu- 
dent committee could be selected to interview the 
guest speaker with the rest of the class . acting as 
an audience , 
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Lesson Fourteen 



MAINTENANCE 



UNIT: Rules And. Regulations On The Maintenance Job 



GENERAL CONCEPT: 



1,. Rules and regulations on the ' maintenance job 

* * • 

BEHAVIORAL OBJECTIVES : 

* 1, . The student will develop an understanding or^ the 

b. ic" work rules which the maintenance worker mu^t 
. f ol tow. 

2. The student will. develop an appreciation of the rea- 
/sons for various work rules fpr the maintenance worker. 

• 3. The student will develop an understanding of the lim- 
itations which the rules and regulations impose oh 
the job of the maintenance worker^ 

READINESS EXPERIENCES : 

1. What are some of the basic work rules which the main- 
tenance man must follow? . 

2. -Does the maintenance man have to be well-dressed, 
well-groomed and highly educated; in terras of college? 

. 3. Is the maintenance man allowed to swear, drink," or 
fight on the job? 

4. Do you think' regular attendance is an important part ^ 
of the maintenance worker's obligation? 

'S. What would happen if you got caught stealing some- 
thing on your job? 

• ■ ■ > " ■ ■ 

What'would happen if you used narcotics, on' the job? 

What happens if you are caught sleeping or loafing 
on the job? 

( . , . . ■ 

0 

LEARi aiNG EXPERIENCES ; 

1. ' Discuss what type of clothes "^.he maintenance worker 
. ' wears on the job? Why? - 

2. Show how the variety of repair jobs influence the.' 
* type of work clothing worn by the maintenance man. 

'3.. List the equipment used by maintenance men. ' 

4.^ List reasons why the maintenance man cannot be 




ERJC ( sftvO 



255 



MAINTENANCE UNIT t Rule s And Regulations On The Maintenance 
• / . Job (Cont. ) 

expected to be (/lean and well-groomed on the job. 

5*. /Discuss the consequences of fighting,- swearing and 
drinking on the job. " . ' 

6. Show by specific example how each oT all of these 
, ■ bad personal habits win or limit a person's chances 

for advancement. 



STUDENT ACTIVITIES ; 

1. Do a sociondrama involving a situation where several 
students are playing parts as maintenance workers / 

■ doing. a repair job in the school cafeteria* One of 
the workers decides to disappear and. go to sleep some 
••' . where. The. other workers know what he did. but con- 
tinue to .finish their assigned job-. The boss drops 
in to check on them and to see their progress on the 
job. He becomes upset , because the one worker is mis- 
.sing and asks the others where he is, They tell him 
they think the. missing person is getting some equip- 

• ment needed to finish their repair job, btit the boss 
still isn't satisfied so he begins looking around • in 
the other areas of the building;- He finally finds 
the/missing worker asleep in • a supply room and he' 
«fires him on the spot". . He -also tells the other work- 
er's. he is putting a written reprimand in their per- • 
sonnel files about the incident because they. lied to 
him. . ' 

2. Do i^ou feel the maintenance workers sjiould have told 
their boss the truth when he asked them where the 
missing Worker was at that time? 

, 3. Do you think the boss was justified when he fared 

the-^worker . who was sound asleep in the supply\ room? 

4. Could the boss have just told the other workers^ 
they shouldn't cover for anybody and he "didn't 
appreciate the incident? 

5. What would' you have done to handle th6 matter dif- 
ferently? 
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FOOD SERVICE .UNIT 
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FOOD SERVICE UNIT; 'There is . a job " for -everyone . 




THERE IS A JOB F OR EVERYONE 



Here .students are helping to serve on the lunch 

s ■ ■ 

They were reluctant at first, but seemed to enjoy it 
they tried. ' . 



Lesson One 



FOOD SERVICE UNIT ; There is a job for everyone. 

o 

GENERAL CONCEPT ; . 

1. . Ther^ is a job for everyone. ^ ' " • • 

BEHAVIOR AL OBJECTIVES : 

The student will realize .what it means to work by 
stating three or 'four positive attitudes tov;ards . 
work . i • ' ■ ^ / ■ . ■ ' 

The student wil] be' able to state the advantages of 
working . ■ . - 

The student will -become familiar with the opportun- 
ities, available to "hin or°'her and know th^ titles o"f 
five food services. : . ' 

READINES S EXPEIrIENCES : 

Have you ever had any jobs at home? , VJere you com-- 
^pletelv responsible for them? 

Were you paid to do these. jobs? 

Did you ever stay home and do your job when you could 
have gone out? 

LEARNING EXPERIENCES .: 

1. Discuss different kinds of jobs that would be avail- 
able in a kitchen or cafeteria. , 

2. Discuss different placQsyoU cou^d get a job, i.e. 
^ restaurant, hospital, diner, motel, hotel, camp, 

caterer.' . • • 

STUDENT ACTIVITIES : ' ' . 

1. Using the classified section, select all the ads that 
-pertain to- food services i Read and discuss in class. 
' Talk about skills needed to perform these^ jobs. 

^' 2. Visit the school cafeteria. Observe the way it. func- 
tions. V 

3. Make a bulletin board of various things done in a 
school cafeteria. * * ^ 

c • 



1. 



2. 



3. 



1 . 

2. 
3. 
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FOOD SERVICE: There is a lob for everyone , 

" , ^ ' Name ^ 

.1, Vocabulary Wo rds^^; Pronounce and define 
. r. . restaurant \ 
2 . hospital . . 

3 . '. useful 

4 • ca'f eteria 
5» retirerient . 
6.- important y^' 

^ 7 • summer^ camp 

■ • ^ ■ • - - . ^_ -. ^ 

8 . • salary 

o 

' 9 - proud 



10 • '*ki.tchen 



11. responsible 

12. diner 

13 . confident 
14 . ' caterer 

15, independent 

16 . Insurance 

17, satisfaction 

18 . wages • . 

19 • hospitalization 
* 

20 . - hotel 



ERIC 



■ 2. Place vocabulary -words in the, column where you think they 
belong . . ' ' ■ ■ ' - . r 

Benefits from working A place, to work How you might feel about 

. working 



Student Activity la 



261 



/ 
/ 



ERIC 



FOOD. SERVICE : Ther;e 1 3 a job for' everyone . 

Name 



1. . "Make a list of some of the thi^ngs you mi'^ht like to do when 
you tart earning a living , i .e . help out at home, buy. more 
new clothes, ,etc. ■ 



1. 
2. 
3 . 
■ 4. 
5. 
.6. 

7 . 

8 , 
• 9. 
10. 
11. 
12. 
13. 
14. 
15. 



Student Activity .lb 



FOOD SERVICE UNIT: Job Interviews 



GENERAL CONCEPT : ' ' • ' * ' . . ' 

1. Appearance and preparation are important factors in 
an interview'.^ . 

BEHAVIORAL OBJECTIVES : •• ' ^ ^ " * 

.1. The student will be able to correctly fill out an " 
application. ' . .0. 

2. The "student will realize the importance of having 
certain information writt.en down bef orel:^and . 

3. The s-tudent will become aware of the importance of his/ 
her appearance • , , ; 



READINESS EXPERIENCE S: - . • 

1. Why does an employer want specific information? ' 

2. Will it help you in filling ouf.your application if 
you have certain dates, addresses, etc-, written down 
before hand? ' - ■- 

3. If two people applied for a job - one was neat and 
the othe^r was untidy, whicli one do you think would' . 
get the job? Why? • ' . , 

LEARNING - EXPERIENCES : . - ' ' , ' ' 

1. Go over sample, applications with the students. 

2. Bring in pictures of hair styles and fashions, 

3. Talk about- clean hair, clean nails and personal clean- 
.liness . 

'4. Make a* list of important things to remember when going 
.for an interview: ^ . ' 

- proper dress 

- good* posture • . .^ • 

-.no gum chewing, etc. ^ 

STUDENT ACTIVITIES: * ' . 

1. Role' playing : Have students interview each other -for 
jobs . • 

a. Make up quo5^ t ions . • . . [. 
h Take notes . . , " . 



POOD SERVICE UNIT J Job Interviews (cont ) 



^2. Write- down dates and important 'addresses on file 

cards'* Make a file up of the different kinds of in- 
formation that will be needed for an interview. 

3. Make DO/DON* T posters in reference to Interviews . 



\ 
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FOOD SERVICE: Job Interview 



Name 



1. Pronounce each word; talk about its meaning, 
in a complete sentence . 

VOCABULARY WORDS * 



Use each word 



1. 


interview . 


6. 


neat 


2. 


application . 


7. 


untidy 


3. 


appearance 


8. 


clean 


4. 


information 


9-. 


hair 


5.. 


apply 


10. 


dress 



2. 



Look at the two pictures below and tell -which one you 
would give a job to. Why? Write a short story about it, 





Student Activity 2a 



.FOOD SERVICE: 



Job Interview 



Name 



Teacher or student reads, each statement out loud, as " 
you a person who likes to be with people?" Then the s^ 
dent writes yes or no in ■ the appropriate box. 



Ar e you- a person who . 
1 . likes to help others? 
talks a lot? 



13 
14 

15 
16 
17 



Yes 



looks someone -in the eye wherg speaking? 

; - ■ ^ : '** 

is cheerful? • • . • ^ 



talks about his/her t 'aibles? 
g reets fellow workers? 



get s angry when told what t o . do?.: 



,8 . tak es pride in the way you loo}€? 

9 . taTks when someone el ^ is talkin g? 
10. talks with- your' mouth full? 



11 - says, '^Please" and.. "Thank you"? 

12 . is happy to be able 'to wQrk? 
can be de pended on? ' • " 



acce pts . resppnsibility? 
.does your share of. work-?.. 



h as confidence in 'your ability? 



practices personal cleanliness? 
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Lesson Three 



FOOD .SERVICE UNIT ; Socialization 

GENERAL. CONCEPT ; ' 

1. It is important' to greet fellow ..employees . 

BEHAVIORAL OBJECTIVES ; 

1, The student will be able to properly greet a fell 



ow 



2. -The student will be able to properly respond to greet- 
ings from fellow v;orkers . 



READINESS EXPERIENCES ; 

1. How do you feel when- someone gives you a cheerful 
\. greeting in the morning? . f * .. 

2. ' DoXyou respond with a greeting? ' . ' 

* ■ ■ . 

3 . How do you feel .v/heri someone ignores you in the morn- 
ing? . " ' 

4. How would you act towards- this person for the rest of 
the day?. • 

5. • Why do you think it is important to cheerfully greet 

your, fellow, workers? 



LEARNING . EXPERIENCES ; . ' 

1. .The student will list several appropriate . greetings 

to be uvsed with fellow employees. 

••*■■} . ' , ' 

2^ Student will list appropriate responses to the greet- 
ings they receive. ' , 

3. Role playing ~ greeitings and responses. 
STUDENT ACTIVITIES : 

1. .The student will- take roles and practice greeting each 

other and responding correctly to greetings as. rein- 
forcement of lesson* 

[ , ' • ■ ft 

2. Thestuderit will greet each of his/her fellow employee 
upon entering the "bafeteria. 

."3.' Make a bulletin board showing people' responding cor- 
* • rectjly^'in- 'social situations . 



( 



7 



Lesson Three 

FOOD SERVICE UNIT : Socialization 

Answers to Student Activity "Sa, number 2. 

1". Thank you, it was nice meeting you, 

2. How are you? 

, Good, morning* ^ 
4. * Hello. • 
> 5 Fine, thank you* 

6. It was nice meeting you, 

7. - " Good - bye • ■ 



FOOD SERVICE: Socialization 



•Name 



1. Draw lines and match greetinqs in first column with res- 
.bonse in second columil . . . * " 



1'. Good rooming » * , 

2 . Hello . • ' 

•/ ■ *. ■ 

1 . ■■ 

3 . How are ^you? 

4 . ■Good--'by'.r. ' • 
'5. It v/as nit::c: raeotinq yoa 



a 
h 



.^r^aiyk you'; .it was nice 
me e^. in y you. 
Pino . thapx you . 

Go^n^-bye . ■ , ; 

Hello. 

Goou morning . 



2.- Unscramble the following greet In.g-j irom"'^above 
"^1, htnka uoy, ti was' cein -^-tCTigin • uoy , 
^ . woh rea dyu? ' , 

3. ogdo ronngni . . 
, 4 lehol . ' . . ' . • 

■/5,. nefi/ aknlvt uo';. 

' 6. . ti .owa ienc emtugni u'Vv^. . 
7 . odog-yeb . ' . ^ • 
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Lesson Four 



FOOD SERVICE UNIT ; Manners And Attitudes . ' • 

GENERAL CONCEPT ; 

■ 1. Manners and attitudes are important in dealing with- 

. the public.. , " • . 

. ■ > ■ ' 

BEHAVIORAL OBJECTIVES : 

l.-" The student will become familiar with tl^e social 
skills necessary for working as a food server. 

READINESS EXPERIENCES: . ' ■ 

. -•■ , '^■^ . ■ ■ 

1. How do you feel when -^you go into the cafeteria and 
see the women/scowling? 

2. How do ypuy^eel when you go through tlje line* and the 
women are pleasant to ,you? 

LEARNING EXPERIENCES ';. ' \ . a 

. 1. List and discuss social skills necessary while serv- 
ing'food in the cafeteria.. • .■ 

2. Why are these. skills necessary? 

3. Discuss reasons why a person may be 'pleasant most/of 

. the time and occasionally unpleasant*. , (outside prob- 
''lems - such as family trouble)..' 

STUDENT ACTIVITIES : " 

1. Role playing - have students *take roles 
worker and school students) - have them 
ferent situations in the cafeteria line 
' . pleasant workers and students ;• reaction 
students ahd workers) . 



, (cafeteria 
act out dif- 
(reaction to 
to. unpleasant 



Lesson Four 



FOOD SERVICE UNIT: Maimers And Attitudes 



Answers to Student Activity 4a, number 2 
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U 
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B 






F jAj 


S 


T' 


M 


z 


V 


6 


1 


J f;Nj 
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FOOD ' S E RVI CE : Manners And Attitudes N ame 



1. VOCABULARY WORDS : Pronounce each word, discuss its me an in g., 

1. .pleasure ■ ' , ; - 6. -pleasant . ■ . 

•2. .grumpy ' , ' 7. unpleasant' 

3. courteous ' . ■ -. 8 s glare • 

■ 4. scowling . ° 9. rude .. . ■ 

' ' • . ■ . ■ '- ' 

5. manners '10 * 'smile 



2. Find the vocabulary words' in 'the puzzle and circle each* 
one : ' ^ - • 



c 


O 


U 


R 




E 


6 


U 


S 


U 


p 


F 


G 


1 


H 


E 


J 


L 


K 


N 


L 


P 


M 


A 


H 


N 


E 


R 


S 


P 


E 


y 


Z 


S 


F 


1 


G 


H 


1 


L 


A 


L 


M 


X 


M 


P 


R 


U 


D 


E 


S 

0 


c 


O 


W 


L 


1 


N 


G 


N 


A 


u 


A 


E 


L 


M 


A 


L 


H 


L 


$ 


R 


1 


U 


Q 


S 


B 


E 


E 


F 


A 


E 


s 


T 


M 


Z 


V 


0 


1 


J 


N 


L. 


E . 


P 


L 


E 


A 


S 


A 


N 


T 


G 


L 


A 


R 


E 


O 


N 


K 


R 


V 




M 


1 


N 


G 


R 


U 


M 


P 
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. . ■ ■ Lesson Five ' * . • , ' 

FOOD 'SERVICE UNIT : Personal Cleanliness 

GfekERAL CONC EPT : 

1. Any person v7orki]ig around or with j.ood should follow 
basic- cleanliness rules . , . . . • 

BS IIAVIORAL OBJECTIVE S: • ^• 

1. The student will be able -to identify the steps one 
rjiust take to inyure personal cleanliness. 

READINESS EXPEKIENCES: ' ■ ■ ' . ' ' 

1. What would you Lhxnk if you talked into th.e kitchen,. 
■ at a rcGtaurant and saw a- \.^CM"y dirty peBrson cooking 

your food? * • 

'2. Would you be upset? -iiy? 

LEARNI'^G EXP ERiE . JCES : . ' ■\. ^ \ ' ' ' ' 

• 1. ];iscuB-s what you would do Lo prepare- your.self before 
rcpcbinq* .for work in -kitchnn. 

2. Li st ■ t!ie* tiin nos' you, v/ou l.d fio ahd tell why: 

f 1 . wash hand5,5 . . • . 

b. tlx ha.i r net *^ . ° • . 

c. put. on apron ' . . * • . 

STUDENT ACTIVITIES: ' ■ ' - 

, . .* \ . • 

1. Have eac:i L;tudent -'--'ako a chart oi personal cloanli-^. • 
ncss habit.s. -The .student should keep the chart for' 
. a wei^k , • rrarkin;;" down each tine ho/ she does the actlv- 
•Ity. (Ex. - wash hair, brush te'cth , etc.) ' . 

SUN. -.HON. T:;HS. VvEDS. -TiJURS. FR.r . SAT, 

.2, ■ Make slants concorninq personal cleanliness. Ask- your ' 
- school cafeteria niaff if tl'iey would like to *place ' 
, . them aroiind Lhe'ki tclxr.n to revu.nrj other employees 

' ■ Ex. m lavat^'^ry - wASil liAMDS or DID YOU WASH YOUR 

IIANDS^ Or^it door oK 'hi t.chen - IS Y OUR HAIRNET IN 

PLACE? • ^ ■ . ^ . _ 
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• * . • > Lesson Five 

ft ■ . • ^ 

« . ■ 

FOOD SERVICE UNIT : Personal Cleanliness 
Answers to Student Activity 5a,* number- 2 



r \ n 





4 
















|.r'jmis' 


5 








I t . 








1' ' 
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FOOD SERVICE: Personal Cleanliness 



Name 



■1. VOCABULARY WQRDS ; /Pronounce each word ;«^\3\scuss its mean- 
ing. Use these . words to. cornplGte the^ c\dssvord pu-zzle at 
the bottom of the, page'. . / \ V\ 



1 

3 
4 



hairnet- 
clean \ 
soap 
wash ^ - 



5\ nails 

6 . ■ apron 

' 7 . goxTiS 

8 . no a 1th 



Gr OS sword pu-z i le 
ACROSS: . 



1 
2 

3 
4 



A. cover tor your/hair. 
■ » /• 

You Vv^ash your . b^nds to 
get cTid of^ • ./ 

The opposite /of dirty 

S ome t h i ivj ' \\t ed t o w ash 
hands 



1 . A' cover ' fyr your dress 

2. Part, of your; hands that' 
iTiusH^^be • kept clean 

3 . Som.athing' you do before 

hfandliny food' 

4 . I '"Wo all need good ■ . " . 




student Activitv^ 



, •■ z: -275/ 



' " . . ■ Lesson Six ■ 

-0 ■ . ■ ^ 

F OOD SERVICE UNIT .: Observation of Health Laws • ^ * 

GENERAL CONCEPT : ' " 

1. Strict observation., of health laws is important when^V 
.working. in food services . . , 

' . • . > 'J* . ■ ■ ■ . 

4 ■ , ^ • ' ■ • • ■ *' •. ■ ■■ . 

. BEHAVIORAL OBJECTIVES : 

' .1. The student will be able to identify the basic health 
■ laws pertaining\to ■ food services' workers. .(i*e. - 
T;Br tests, hairnets). 



READINESS EXPERIENCES .: , ; 

1. What is the "Board of Health"? ' 

2. -Why is it necessary to have an organization such as 
the "Board of Health"? ' . 

LEARNING EXPERIENCES : 

. i/ Discuss T.B. ^and how it could affect you if the per 
' I ■' son handling., your- food had T.B. 

- 2. Discuss the^^basic laws concerning the food servioes 

*• and why thegfe laws ar^ made for. public safety*- 

STUDENT ACTIVITIES' : ' . . . •^ " . 

^ ■ , / ■ ~ . .. . ■ / \ 

1. Have the school nurse come and explain the three 
different. T.B . tests (x-rayv tine, .mantoux) . 

» ' . - * 

2\ Write to .'the Board of .Healthy for information ori . 
health laws concerning f ood s-ervices . (Students ^ . 

I may. request' -pamphlets and posters ) . * - 

3\ Visit a place where, food is prepared (i-.e.. - a rGS;- 

-r-^-— ^-^3^^^^^ where students can ob-- 

ssrve the practice o^ health laws,., 

* See- Teacher Sugg^-stions on reverse siae of page 



FOOD SERVICE;. Observation of Health Laws 



Teacher Suggestions ; ' . ' , 

*».,'■ 

* The Board of Health in Bucks County does not insist on a 
T.B. test. Bristol Township does. . ' 

* Tine Test - (multiple puncture) fast screening process . 
Mantous - (under skin) most . accurate ^ " . . 
X-Ray - given when the other two tests show a positive 

reaction . ^ 

The Board of Health requires all eating establishments to have 
and display a yearly license. 



Answers to Student Activity 6a, number 2. 

1. test . 

2. disease, lungs ' 
3* Tine -* 

4 . • Mantoux . ' 

5. * X-ray . , ^ 




FOOD SERVICE:, Observation of Health Laws 

Name . ' 

it . - 

1. VOCABULARY WORDS ; ^, 

1. . test V ■. 4 . Tine ■ ' ^ _ 

2. disease 5. Mantoux 
■ 3. lungs 6. X-ray 

. ■ . ■ ; ■ ■ ■ -■. ^■ ' ' 

2. ' Having discussed these words in class, fill in the blanks 

in the sentences below: 



1. 


A 


is given to see if one could have T.B. 


2. 


T.B, is a 


of the . . ' , ' \ 


3. 


The 


test is given first. 


4. 


A 


test is considered more accurate. 


5. 


An . 
. reaction . 


is taken if there should be a positive 



3. .Now that, you have filled in the blanks and understand the 
" words more clearly, write a complete sentence, for each 
of the words above. ■■ • 

0 . 

2. ' . ■■ • ; ■ ■ 

. 3. ' ' . . • 

■ 4. ■ ' ' . ■ ' ■ ' • _ 

6 . . - , 



I. 



Student Activity 6a 



FOOD SERVICE : Observation of Health Laws 

Name 



1. Using a dictionary /look up an'd write down the meaning of 
these words : 

1. Tuberculosis - I ' ' 

2. contagious - " 



2- , Write down some of the -things that help prevent T.B., (i.ej 
* rest) . 

■3. ■ • o ■ ■ ' ' ■ ■ . - ' 

4, ■ . t, ■ ■ . , • . 

5 . 

: - -....^ _ ■ ■ . . 
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Lesson* 'Seven 



FOOD SERVICE UNIT : General Safety . ; 

■ . q\ \ . ' 
GENERAL CONCEPT ; ■ • ' ■ ' a. 

1, There are certain rules that must be ,ifollowed in the 
kitchen to' insure 'safety and , prevent laeeidents . 

BEHAVIORAL OBJECTIVES : * i 

c ■ , ' 

■ . ' m 

1. The student will be able to recognize certain potent . 
tial safety hazards in the kitchen, i.e. water on 
floor., knife in dish water. 

2. The student will be able to Vorrect potential safety 
hazards, i.e. wipe up spills. • 

3 . The student will be able to apply, his/her . inf-ormation 
^ about; safety to his/her own, home. ' ' ' ^ 

• - • o ., ■ ^ . , 

READINESS EXPERIENCE : . ' ' 

1. ■ How would ydu hand a knife^ to someone^? 

2. Why would you not put a knife/into soapy dish water?.- 

3., Why would'' you wipe Up ^.something you spilled on the' 
floor right away?" \ ' ■ 

4. Do you think it is a good idea to use pot holders or 
mits when removing anything hot from the stove or oven 



LEARNING. EXPERIENCES; 



1. The student will list five safety ruXes-4v. 

.^..^......^^.g.-— g^'^- will- tell why he thinks safety' is so im- 
portant to him/her . • 



STUDENT ACTIVITIES :" ■ ' * 

/ . 1. Bring in ^picture showing what can happenMf we don't 
practice safety. 

2-. - Make safety posters, and signs. 

3.' Make a list of 'possible safety hazards you have seen 
J . at" home . 
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; . -.'Lesson ,&°even'. 

FOOD SERVICE : " General Safety 
Answers to student activity 7b, number 1, 
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FOOD SERVICE: General Safety Name . . 

.1, VOCABULAPY WORDS ; ... 

Pronounce eachVord; Discuss its meaning. Write each 

word in a complete sentence • . 



• 1. 


burn 


2. 


cut 




fall 


4 . . 


spill 


5 : 


. safety' 


6. 


shock 


7. 


bruise ,^ 


8 . 


break 


9 . 

✓ 


slip 


10. 


accident 



>tudent Activity 7a 
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FOOD SERVICE V General Safety Name ■ . " 



^ Using the vocabulary v;ordj^ on Student Activity 7a, 
^ . and find the words the ruz^'le , then circle them 

. p 



b 


1 ^ 

1 

1- ! 


L 


P 




w 


M 


0 i 


■ 

T i 




n i 

D 1 


u 


K 


N 


X 




R \ 


w 


n 

r 


T • 

i 


T 


o 


B 


R 


R 


P 


E 


M 


M 


M 


p 


F 


O 


E 


B i 




X 


Y 


S 


u 


A 


P 


A 


R \ 


I 


R 


O 


L 






rx 


K 


U = 


P 


s. 


P 


LL 




:lIv 


o 


h, ' 


T 


H 


A 


P 








X ! s 




O 






F 


IE ■ 


! T 


Li. 




O 


c 


V 




[A ! 




1 0" 




w 


z 


K 




^ C 


c 


: 1 




[1] 


N 





FOOD SBRxTICL: ' Ti. 



aid in the kitchen is/essen- 



READ.INESS FX>4:Rlf:.:vCi^; - 




vvny x3 




;uae:iywlil o^; ai:je to' aarranis^ar simple/fipcst 
■ :;v -rvnu ^'/i l;. hnow whaz to do in case .of 



yxi^K might heppeii in „.t1ie " / 



ic i.aport-^nt- knew vvh.(t .to do /when accidents 




n,oc ia^.^nt?'^ in th3 kitchen (i.e. 
^: '^rla di;:sc.uss the simple" 

V i I ^-.-^K c-'iEe^f ' [x.e, ice for burns 

■ , / ' ■ ' • ' " • " 

..J ' sv^rious enough to need a_ 
i.a te J y 



'icr'i^^ l.ook that' each student may • 

"^^^ . . . ■ ■ - * 

• r ar' ::or oopo in , to' speak on first-aid . 



numbers to ^iisplay in ;the 
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Lesson Eight 

i 

FOOD S'ERv/cE ; First Aid In The Kitchen 

- / 

/ ■ 

/ 

/ ■ . • * * 

•Answe/s to Student Activity 8a, Number 2 
1. /pressure 
assistance 
first aid 
ice / 



5', 

' i . 

i6 
1 



/ 

emer^,ency 

bu/n 

/faint 





■ ... .' 

• ■ . \ ■ . 4 ' ■ • ..." 
* ' ■ . • " ■ 

' iirnnn RRRVTrR : First Aid In'The Kitchen ' • , 


• 




Name , " 

. ' p ■ .■ ■ • • 




1 . VOCABULARY WORDS : ■ 




Pronounce. each word and discuss orally .what you think _^ _ 


0 


they 


mean ... 




1. . 


faint - ■ . • . 




2. 


burn ■ * 




3. 


first aid - y ■. • . . 




4. 


assistance * ■ ^ - 




tz 

0 


wounci . . .1 




6 . 


emergency . , ' *^ ' ' " 




7 . 


ammonia .• . " " ' • 




8 . 


capsule _ " I" ' .. • . 




9 . 


pressure . _ . ■' ' - 




10. 

0 


ice . * - 0 ^ ■ 




2. Fill in each blank with the . correct vocabulary word: 

ft ' • . • • 




. . 2. . 

/ 


would use . ' ' to 'Stop bleeding. - . . 




If someone falls and is badly hurt, you would call . ^ . . 
for . ' . ' ■ ■ 




/ 

3. 


When you treat a minor cut or burn,- it is called 




4 . 


■If you burn yourself, the first thing you would do is . ' - . 
put . on-, it . ^ ■ • . . 




5 . • 


An '";:^Tnhn lance is called an . vehicle*. 




6\ 


Rteam can cause a bad • 




7. 

0 


A poorly ■ ventilatedroom' sometimes causes people, to 


• 


•■ 8 . 


An amraonia ■ • 'will help revive- a fainting • . . 






person . ^ . . ^ . !*•. • • ' 


• 


. • Student 


• • *(. 

Activity .8a * ° . ; / . ' • 
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Lesson Nane 



FOOD SERVICE UNIT ; . Fire Safety • . 

GENERAL CONCEPT ; ' = ^ ^ , . , 

1. . There is a possibility of' a fire in the kitchen. 

BEHAVIOR AL OBJECTIVES : 

' 1. . The student will be familiar with the correct pro- 
cedure to follow- in case of fJre. ' • 

■* 2. The student' will bo/ able to locate the fire extin- ^ 

guisher, the fire y!>lanket, and the fire exits, 

■ 3. -The student- will be able to- extinguish cer.tain types 
of fires - ' > ■ ' 



RE API NE S S " EXPKRI E N CE S : . ' " . = , \ . 

. ■ 1. ■ Have, you ever soen a fire, in -your^ ovm kitc?ien., while • 
fovir nother. was booking? 

2. Whaf ^did you or your niother oo? ^ . 

3. How "does oxygen ^^(or draj ts) affect a fire? - . ■. . 
. ^ • ■ •■ . . " ■ ■ ; • • 

LEARNING EXPERIENCES ; ' ' ^ . ' .\ . 

* ■ 1. Talk about the. fire cor-ipa^ries and stress how impor- 
tan L it is to call -thnni at once . " ' - 

2. Acquaint the; students with the use of the .fire ex- 

■ ■ . tinouisher and the fire blanket. Stress the impor-. 

* tance of closing all doors* and windows.. Also, point 
. i out., the firo exits. . 

3. Discui^s hov; to extin.auish certain types of fires (i. 
e^. - grease fires, electrical tires*). 

STU-D ENT_ACTIV .ITIES : . ' ■ . 

1.. flake a card-*v7itb your fire coinpahy^s phone nuinber and 
keep it, near your phone, 

2. - -Make f ire .salety poJ^t/^^rs. ,^ • . 

3. - [lave a f itre'^atj co: o ) w and talK about kitchen fires • 

and. dc-;aonL^trate th'o' ua^^;^^' of the f ire extinguisher 
. and tl:e fir^^^ blanke t , ' • 
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Lesson i-iine 



FOOD SERVIC E: F.ire Safety ■ 

? ■ . ■ - 

Answers to Student Activity 9a., Number 2. 

1 . fireman , ^ ' 

2. exit 

3. "bak'ing so^la ar^salt , \ ■ 

4 . extinguish • , . 

5 . sinother o • : , . o 

6. hot ^' ^ ' . ^. 

7 , 'blanket 

8 . electrical 

9 sir.oke^. 
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FOOD SERVICE: Fire Safety 



1; VOCABULARY WORDS: 



Name 



Discuss the fol-lowing vocabulary "words and define each^ 
in your own words . - * . . . 



1* -flame*. 

2. extinguish 

3 . • exit 

4. electrical 

5 . smother ■ 

6 . salt 



7. .fireman 

8. hot 

9 . smoKe 
10 . " grease 
11 , blanket 

12 baking soda 



2. Fill in each .blank wjth the correct vocabulary word. 



1. Ybu call a 



to come put out a f,ire . ^ 



2. A door *-you use to leave a building is. an 



or 



out . a grease, f ire • 



can be used to put 



4\ Another way to say "put out]' a. fire is .to 
/ a fire . • ' 

5. If you put a lid on a flaming pan, it will 
the. flame .*■: ' 



6. When you stand near a fire y<£)u will feel very 



1. ' if ,a person *s clothing -catches on fire, you would wrap 
the..^.person in a ^ _ , ■ ' 



, 8 . . Always check the . wires, on 
.ment . * , \ 



ki'tqhen equip 



9. The gray and^ black clouds you see above 'a fire* are 
. called ' 



1^* 
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Studeht Activity 9a- 



Lesson Ten " . • * . 

FOOD SERVICE UKIT Efficiency 

GENERAL CONCEPT : . " * ' 

1, Efficiency is neces.sary to opercite a kitchen success- 
fully. . ' . ; . . ■ 

BEHAVIORAL OS JECTIVES : ^- ' \ ' ■ 

1. The student* ..will knov/ whore tc place certain equip-- 
ment. 

2. The student will know^ why you place it t^here. 

3. The student will learn the 7aic<kest way to perform 
■ . . specific tasks. . ■■ ^ . : 

READINESS EXPERIENCE S ; ' 

1^. Do you have' a large or small kitchen at home? 

.2., Where is your stove, your refrigerator? - ' 

' . 3." It is a good idea' to put your . ref ri^-erator next-. to.- 
your oven? . ■ ' * 

4. Discuss the word' "ef r j.ciency " . • .- 

LEARNING EXPERIENCES : ./ • , " ■ * . ' 

1. Using. a flannel board, shew student why you place 

■ certain pieces .of ec;n ip'tient next to each other or • 
across* from each L>thor , 

2. Explain how saving s t.eps sayes tim.e and money. * 

• 3.. Having equipment together also helps to prevent ac- 
cidents., (i.e. table near stove. or oven to set hot 
^ pans on.), 

STUDENT ACTIVITIES- : " " • ' . - 

1. Have student draw a -room or use the . accompanying lay 
' ' out plan . . , ' . . . • . 

2. Role playing working in an i.nof f icien't kitchen and 
an efficient kitchen. ' . . * 

3. Refer to worksheet for other actiyities. 
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FOOD SERVICE: Efficiency ■ .^^me . 

1. VOCABULARY W ORDS ; ' ' f ' 

■ Pronounce' each word and write a sentence irj reference, 

efficiency, "in the 'kitchen . _ j ; 



± • 


o ct V ti 


O 

A m 






. LJ J_ W J L L- 


A 


iiiwj. icy 


c. 


steps 


D . 




7- 


next 


8 . 


place 


9 .. 


prevent 


10 . 


labor 


11, 


oven 


12 . 


* range 


13 . 


stove 


14 . 


sink 



student Activity 10a 



r: 291 



Draw lirp^s for the quickest and safest routes from plaqe-* 
to placfe. 'Role play (i.e.-' If you-cooKed spaghetti , ^fter 
taking/the pan from the stove, ^^where would you go with it?) 












MM 


lo 


0 



0. 



Stude/it Activity - 10b 
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FOOD SERVICE UNIT; Efficiency 




UTILITY GARTS 



. Carts play an important part "in the kitchen. They save 
many steps for the cook* or baker/' When the baker is going to 
bake a cake., she takes the ;cart to the storage room and puts 
all the -ingredients on it instead of running back and forth. 
Th'ls is being efficient. The carts also are' used to take hot 
food from the kitchen or ovens to the serving area - this is' 
a. safety-measure. . Do you know why it is s.afer' to use a cart 
instead of carrying hot pans? • ' " 



( 13 ) 
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FOOD SERVICE UNIT ; . Efficiency 




STEAf4ERS 



The s^tearner is like a pressure cooker. It cooks with 
steam. We use this to heat all our meats and' vegetables . 
It's fast, and there isn't any chance of: food burning. A 
timer is set and when the hell rings, v/e let out tlie steam 
and the food is ready for the-'-serving table. 



{ 14 )• 
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FOOD •SERVICE UNIT: Efficiency 




STEAM KETTLES" 



This' kettle holds about ' forty gallons and is heated by 
steara. It is used* to make all our spups , spaghetti sauces, 
stews/ etc . Can you imagine try i ng • to. cook eighty lbs . of 
meat on top of the stove for spaghetti sauce I • Hovr much 
easier it /is • to put it all toyether in one big kettlel -How 
many tv/o 02. servings, can we yet from eighty lbs. of meat? 



FOOD SERVTCE UNIT ; • Efficiency 




.DISHWASHER 



How long dd you think it v;ould-take to wash dishes for 
five .hundred studen-ts by liai^id? A long, long,, tir.-ie . . That's 
why we are happy to have this autoinatic. dishwasher . '.We serve 
three lunches . and wash dishes three tiines a day. How many * 
trays would that*. be? If we u^ed a kjiife, fork and 

spoon, how many pieces of silver would 'that be? .. 
.The board, of health inspects^ this dishwasher when he comes 
in .to make sure the washing temperature . is one hundred forty 
five degrees and the rinsing temperature is one hundred eight 
degrees. The water must be hot enough to destroy bacteria. 

\ • . ■ ^ " • • . . ■ . ■ ' 
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Lesson Eleven 



FOOD SERVICE UNIT : Kitchen Layout 

GENERAL CONCEPT ; " . . ' ■ ' 

There is a difference in the layout of an institu- • 
• tional kitchen- and a home kitchen. 

BEHAVIORAL OBJECTI VES: 

1. The student w'ill be f amiliar\vi th the layout of an 
institutional .kitchen . 

2. Students -will be able to^pick out similarities and 
differences between a home kitchen and institutional 
kitchen . • . * . 

READINESS EXPERIENCE S:. ' * 

1. What is an institution? 

t> ■ 

2. What is an "institutional kitchen"? 
. . 3 . Where do V7e fi.nd them? ^ '"^ 

4. How do they differ from, your kitchen at home? 

LEARNING EXPERIENCES : . 

* ' ' ' • 

1. * Disjplay a diacjram of a typical kitchen in' an insti- 

tution. ' (audio-visual) Discuss the equipment in- 
volved and their functions in use. 

2. Compare'an institutional kitchen and a home kitchen. 

. * . Discuss the differences in terms of quantity of food, 

size, sizes of equi pment / number .of. people working 
. in d,t. • ' ^ • 



STUDENT ACTIVITIES : . • ' • 

1. " ilav^e students cJ ip cut pic Lures^ of kitchen equip- 
ment'.. 

.2. ' Have students visit a- kitchen in an. institution. 
3. Role- playing. . " 



Lesson Eleven . ' . . * p • , 

. • ' ■ ' • ' ,j - .-^ 

FOOD SERVICE : Kitchen Layout • • 

•BIBLIO GRAPHY ; " ' ■ ' / • 

NOTE: . Food Se rvice Magazine. Magazine for prof ess'ional ' 
■;• Vices' is subscribed to by most schools and . instituti i>3 

- ^ Also catalogues" from dcp^alers have photos useabl e for 
this unit, ' . ' < - 
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FOOD SERVICE:- Kitchen .Layout Nam^ / 

■ • . — ~ . , ' ■ \ 

1. VOCABULARY WORDS , ■, ' 
'.Pronounce each word and use in a sentence • 

0. , • , ' ... 

' • 1 . • kitchen " . " ' ' - 

2. table ^ . - 

3. ' steps » ' * ■ ' 

4 . . saves • 

. 5 ■ layout . " * 

6 . size 

' 7 . 'differ - • " 

8 . space • ^ . • 

9 . • ' floor . . • • 

10 . * amount 

11 . number " ■ • 

o 

'12. employees ' • • . 

J. 3 . diagram 

14, institution - 

2. Unscramble the letters to correctly spell the vocabulary 
words . . ^ 

o 

1 . sepst . 8 . balet 

2. vse'^as _ 9.* ctikhne 

3. ' uotyol ■ ^10. zsei 

4. apsce , ;L1. ffierd - - 

5. olfor * 12. margdia 

6'. benmur \ 13\ - 'tutionsniti 

7 . sey^'\i Ipoe ' ■ • " 



Student Activity " 11a. 
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Name - 



FOOD SERVICE: Kitchen Layout 

1. Use rayout..below for the kitchen/ Paste the collection 
of picture.s, of equipment in an efficient arrangement^ 
remembering exits. ' •' . ' 



jfStudent Activity lib 



FOOD SERVICE UHIT ; , Kitchen Layout 




LARGE MIXER • 



' Students ■ sure-ly ■ v;ou Id." miss the -nice hot rdlls iriade evety 
day without the aid of this equipment. This, mixer. holds 30# 
of flour, 3# of dry. milk, 3# sugar, ^Sl- butter, 1 cup of salt, 
l#*dr-ied eggs, 1#- yeast, "ulus .2h gallons, water . Mix altogether 
and you have approximately 600 dinner roils' or 400 hot dog or 
hamburger., rolls . ' ^ ' . 



FOOD SERVICE UNIT; Kitchen Layoul 




• A 



' B- 



'r^r- Usually kitchens have special sinks for special purposes. 

A is* a. large sink we use to wash pots and pans. / . 

B is a siTia 11- utility sink "at the end of the table we use for 
dishing up degserts, pouring juice or cutting butter . . It ' s . 
handy -td rinse yqur hands or to rinse your cloth, after wiping 
up spills.- Can. you think of anythincj else' we could use special 
sinks for? • , . • . • . • 
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Lesson' Two'^Lye / 



FOOD S ERVICE UNIT ; Refrigeration I _ ' . . ' 

GENERAL CONC EPT t ' " . 

• ■ X. It is necessary to. know hbw to re'frigerate difl-erent 
types- of food. ; ' • . ■ • ' • 

■ . . , * ' ■ • 

^ BEHAVIORAL OBJECT IVES^: " ' ' ' ^ * ' \ ' 

.. 1 The. student will be. ataie 'to .identify the :differynt 

■ .kinds ot refrigeration, ; (i .e. reach-m , walk- in.) 

2. The student will knov; t.h;e correct temperatures to ■ 
' ^ ■ - store foods. ' . a ■' , ' 

3. The student will be c4 i 9 to read a thermometer. 

• READINESS EXPERIE NCES _ ' . ' . , • 

,-. 1. What kind o'f ref rigerat'iton do. you have at-home? 

2. Why is- it important to keep the - correct tempgf aturq..? . 

3. ' What kind^ of food wou^d you store in a refrigerator? 

LEARNING -EX PERIENCES : . • . ^^^^ 

•* , ■ *i Brine \n 4' therraorrtetcr,/ explain and check Vil^e^^ tent- 

perature-of the refrigerator -(35 degrees, 45 degrees.) 
in cafeteria kitchen cind hon.e kitqhen, • . ... 

2. Explain thd difrferencG between a"""walk-in'' and a 
'."reach-in." refrigerator. ■ ' ' ' 

• 3- Mave stu^lent .list what types of food they have in 
refrigerator- at hone. Include some produce, me^t, 
nilk and cheese. . " ^ 

4. Describe the diffc-^rence between an institution re- 
. frigerator "and yours at hone. ' \ ^ ^ 

S T U PEN T A C T T V IT Igg. , ! , ' 

■ 1 • Cut out different types of walk-i.n ref ri.gerators.. 
• ■ '". Put pictures of types pf food stored in this type, 
with a .picture of a waik-i'n. ■ 

2. • Do .the same with raach-in ■ reifriyerators . . 



Use photographs of v.'aLk-in and teach-in ref:j^igera- 
tors' for i->ackgrorind . , Uave students ' draw them. 
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FOOD SERVICE: -Refrigeration I 



Name 



1 . VOCABULARY WORDS : 



Pronounce and /define.. Teacher and student review words 
orally and pe^rhaps list on board. Student will distin- 
guish hetwee^n those stored in "walk-in" and' "reach-in" 
refrigeratoi/ by -writing, in. proper place. . 



1 ./ temperature 
2it degre 



3^. ' ^ref ricferator 



I \ 



/i 

4 , 
5, 
6. 
7 
8- 
9 



thermometer; 




wa.lk-in 
. r=each-in 
■produce 
meat 
examine 



2i Te-ll abput' a walk-in refrigerator and a reach-in, then 
\ list, some foods you v/ould find in these refrigerators : 



1. " 

2. ' 
.3. 

. 4. 

5. 

6. 

7. 

8. 

9 . 
10. 



WALK- IN 



REACH -IN 



2 . 
3. 

4 ... 

5 . 

6 . 

7 . 



■9 
10 



Student Activity 12a 
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FOOD SERVIgE; :^ef riger-ation' I 



Suggestions: 

' * ,t ■ . 
1. .^^alk-in.- .usually used for'cases of produce , crates- of 
f%uit , etc . ' . * I • 

2* . Reach-in - us|ually used to store desserts, butter, thing 
prepared aheajd of time. * 



Answers to Student Activity 12b ^ dumber 1» 



.1. 


temperature ' 


2. 


degree 


3. 


thermometer 


4. 


walK-in . 


5. 


. reach-in 


6. 


■ produce 


7. 


. me^t \ 


&. 


refrigerator 


v9V' 


• examine 
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FOOD SERVICE: Refrigeration- 



Name 



1. Read each word from the provious worksheet and review mean 



ing 


• 


Student" will 


!• 


t^ 




P ^" ^ ^ . 


2. 


- d 


— 


g"^ ^- • 


3. 




h 


e r Hi e 


4. 


w 




k . - n 


5/ 




e 


a h - i 


6. 




r 




■7 . 


n\ 




d 


8 . 




e 


f _ ' i ^ e _^ 


9 : 




X 


III 



Student Activity' 1 -^'b 
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FOOD SERVICE UNIT: -Refrigeration I 




REACH IN -REFRIGERATOR 



We use the name •'reach-in, because that's exactly what it 
is; you are able to stand and reach anything that's stored, in 
it. There are doors on both sides, making it convenient to 
use from both. sides of the kitchen* You can put foods- in from 
the preparation side, and take them out on the serving' sic^e . 
The vents .at the' bottom are to let air circulate around the 
motor to help keep it cool. . They are not .just a decoration". 
The .temperature in theVefriger^tor should be thirty-five de- 
grees to forty-five degrees. ^ ^ 
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Lesson . Thirteen 



FOOD SERVICE UNIT : Refrigeration II ' 

GENERAL CONC EP'3?; ' . ] " 

' 1. It is necess-^ry to know, v^hy different types of food 
need refrigeration- . • * 

BEHAVIORAL OBJECTIVES : 

' 1, • The student will appr^^ciate the' need to prevent 
. -spoilage , 

>" . ■ . " . 

2. The student . ' jl learn the principles of. food stor- 
age for appearance^ preservation , and. convenience . 

READINESS EXPERIENCES : ' . 

1. What happens to a grocery order if it is not put 
away soon after purciiase?- , ' 

2.. What happens to milk^ produce , meat cheese and 
butter if it is not refrigerated? 

3. ' What is. the coolest place , in your house? • 
LEARNING EXPERIENCES: , ' • 

■ : : '■ ■ . y . 

1. Take the students into the walk-in refrigerator and 
',1 ' point out' the different type's of food that axe kept 

under refrigeration • ' ' . 

2. Discuss the importance of preventing spoilage, (loss 
of money from^spoiled food, loss of vitamins, food 

. . "poisoning) • ^ . ... 

o ■ 

STUDENT ACTIVI TIES ; ^, ' " ' - 

• •1. Leave ■''a smal] portion pi niik and a piece pf . a vege- 
table (a lettuce, leaf)', out of the refrigerator over 
■ night. The nnxt morning, have the students note the 
changes in the milk and vegetable. 
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Lesson Thirteen 

ft ' . 

FOOD SERVICE: Refrigeration II 



Answers to Student Activity; ISa, 'Number 2. 







F 


R 


1 


G 


E 


R 


A 


T . 


1 


o 




G 


Y 


0 




J 


H 


K 


Q 


T 


D 






A 


J 


H 


0 


M 


E 






E 


N 


K 


p 




C 


i 


F 


D 


E 


T 


W 






V 


R 


T 


1 


E 


K 




P 


O 


1 


I) 








J 


H 


y 


F 


H 


J 


0 


K 


N 


Y 


E 


F 


:^ 




N 




G 


O 


T 


1 


M 




A 


H 


M 


E^ 






V 


H 




N 




"o" 


U 




K 


T 


S 


R> 






1 


T 


P 




w 


S 


z 


N 


|d| 


*u 


P 


> 




K 


S 


D 


N 


p 


J 


H 


F 


A 


Y 


1 


N 


U 


J 1 


G 


T 


1 


s 


O 


N 


T 


1 


X 


ffA 


O 


L 




Y 


W j 


N 


A. 


u 


E 


H 


R 


Z 


1 


,S 


F 




Q 




J 


T 


V 


X 


y w 


L 


R 


H 





FOOD SERVICE: . Refrigeration II 



Name 



1, • VOCABULARY .'W ORDS : 

Learn . the meaning .of each, word, and" be able to tell- what 
it- is in your own words * ^ " ^ X 



1 


spoil ' 


2. 


• wilt 


3'. 


sour 


■4 . 


mold 


5 . 


food poisoning 


6 . 


produce 


7 . 


/ 'ref riigeration 


8 . 


dairy 



Find each o£ the vocabulary words in the ^.puzzle below * 




R 


E 


F 


R 


1 


G 


E 


R 


A 


T 


1 


O 


N 


G 


Id 


C 


A/i 


J 


D 


M 


N 


K 


1 


J 


E 


F 


N 


J 


O 


C 


E 


P 


H 


E 


C 


B 


A 


W 


C 


K 


G 


D 


F 


H 


1 


R 


1 


H 


E 


C 


1 


A 


H 


S 


P 


O 


1 


I 


K 


O 


T 


S 


N 


L 


E 


1 


K 


O 


C 


M 


E 


N 


1 


D 


B 


y 


T 


H 


A 


C 


1 


S 


T 


0 


R 


J 


H 


U 


H 


D 


1 


B 


E 


S 


O 


U 


R 


A 


E 


N 


1 


c 


Q 


J 


C 


A 


O 


F 


1 


N 


J 


D 


S 


A 


T 


E 


K 


E 


Y 


N 


W 


H 


R 


T 


A 


T 




Y 


w 


G 




S 


1 


C 


A 


E 


N 


r 


Y 


M 


O 


I 


D 


G 


:f 


N 


T 


Y 


W 


F 


R 


W 


Y 


T 


s 


E 


E 


N 


G 


V 


E 


T 


ZJ 


Y 


T. 


E 


P 




A 
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Lesson Fourteen'' 
FOOD SERVICE. UNIT ; Freezers ' 

GENERAL CONCEPT ; ■ 

1, Lit \s necessary to know how and why to freeze cer-_ 
?tain foods . 

BEHAVIORAL OBJECTIVES ; 

1. The student will know what^^foods belong in a freezer 

2. The student will, know what temperature to keep foods 
frozen . , 

READINESS EXPERIENCES ; " • . - . ' ' . ' 

1, DO you have a freezer at home?. 
,2. Is a freezer colder, than your refrigerator? . 

3. f Would you be/ able to -keep frozen food in your refri- 
j aerator? >.J'' . - 

LEARNING EXPERIENCES : 

1. Use the thermometer and explain how to read it. 

2. Explain the_. -correct temperature for the. freezer, (i. 
e. - O-IO degrees.) Is this the same as for the re- 
frigerator? ' ' . , \ • . 

3. Put ■ thermometer, in freezer and check. 

STUDENT ACTIVITIES : ^- ' ' ' ' ' ' ' 

" -l, Bri.ng in some pictures of foods that are kept in a 
.a freezer. ^ , • ' 

2w Give students experienc(5s using a thermometer. 

3. Vi^it* a supermarket and list the items kept in a . 
freezer • ... ' • 

4* Familiarize 'Students with procedures to freeze foods 
at home . * , 



FOOD SERVICE: Freezers 



Name 



VOCABULARY WORDS : 

Define the following words and V7rite;a sentence for j^ach. 
one . 1 



1. • 


■freezer 


2 . 


zero 


3 ; 


frozen 


4 ..■ 


. ice 


5 . 


defrost 


6.. 


melt • 


7 . 


freeze * 


8. 


frost 



2. Draw a line between food and the corre^ct type of refri- 
geration . • . ' 



1". eggs - 

2. ice cream 

■3. butter 

4 . tomatoes 

5. milk 

6. frozen spinach 

7 . . oranges 

8 . tuna fish 

9 . ice. cubes 



freezer 



cooler 



refrigerator 



Student Activity 14a 
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FOOD SERVICE: Freezers f Name 



1. Make a- list of your favorite; foods that are kJpt in a 
freezer and .in a.' refrigerator-. 

■ • .. . • ' ' ■ ■ t 

' FRHKZHH ^' ■ ' • ' RE FRIGER ATOR 

4. : ' , ' ■ ' ■. .• ' • • . ■ - . 

5 ' ' ' • . 5 . 

\ . ■ ■ . 

• 7 . .. ■ - ' . 7 . ' V . . •• 

8. " " . . ' ■ , ■ ' 

9. ■ ■ '9- 

10. ■ • • . ■ ■ 10. ■ ■ 

■ . 0 ' • 

IT . ' 

11- . . .^^ • ' 

12. ■ , ■ ■ 1^ • ' . ■ 



13 



13 



14. ■ 

15. ■ . ■ ■ . • ■ ■ ■ -15 
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. ' • ' FREEZER '\ \ 

Haying a Ereezer is both coh\;^enien-tf and economical. - We 
can buy food when it's on sale and that saves money. It also 
.doe.s away with" every day dej.i>veries . Temperature shours be 
ten degrees below zero to ten- degrees above . Can you tl/^irik"' 
of any other reasons why it would be good to have a frej^zer? 




Lesson 



Fifteen 



FOOD SERVICE UNIT: Storage Room 



GENERAL CONCEPT : 

' 1. A well organized stoxage . room is an essential part ' 
• of the -kitchen. 

■ . » ' • - *. ■ ' 

. ■■ " 

■ BEHAVIORAL OBJECTIVES : 

. ^ • . ' "0 

^1. The student will become familiar with, the arrange-r 
• ■ ments in the storage room. 

2. The ^student will be able to .organize food and sup-^ 
plies by category (i.e. vpears w/fruit, peas' w/veg- 
■. etable s) . " . • 



: READINESS EXPERIENCES :- . . , : 

1.^ -At home what kind of food does your mother keep in 
the Qloset? • . * » 

. 2. Why wouldn't she keep ice crea^m in "the closest? '(Only 
things that don't need refrigeration- are kept. in the" 
' ^ ' - . close tl . " • " • ■ 

■ • " ■■ • ■ " ■ ■ ■ j ■ ' :. ■ 

3.* Does, your mother have special closets for 'certain 

things (i.e.- - canned gogds in one clos.et ; ^p^p.exware ^ 
* ' . etc . in anoth(^r.) ? \ , . * 

- 4*. In the kitchejn^we have one big closet thd- storage - 
room. 'What kind of. .things do- you think we keep in 

. it? . * ' • ■ . • . 

• . LEARNING EXPERIENCE S : , ^. ' . ' : ■ 

1. Take the students in to ' the storage room, of a cafe- 
teria kitchen and show them how thinqs, are arranged.. 

2. Explain the way the room is organized, (i.e. ^ all 
vegetables in one area, all .paper goods in another^-, 
^tc . ) ' ' ' . 5 . 



ST UDENT ACTIVITIES : • ' ■ . - 

l.. .Have students cut out plcttires of . different foods 
and obiects 'that aduld be found- in a- storage room. 

' 2 Have the students group these pictur:es into cate- 
gories (i.e. corn, *peas, carrots ' all go together 
under "*^egetablesV" napkins/ paper cyps , "paper-- 
ware", - jello ar^.d pudding, "de ssor t " ' ' 



( ) 



FOOD SERVICE: Storage .Rooms- 



Same 



1. In the storage room, food and supplies are arranged "in 
categories (things that are alike , such as corn and peas 
are" both veg.etables,, so they would be in one category.) 

V 'Below you will see three words in a- grotip ." ' Circle . the 
one' that does not belong with -the others (ex. - corn, 

• ' peas,- oranges.) You circled oranges because it is "a. fruit 
and cor-n and peas are vegetables. ; . 



1. apples, pear3f string beans 

2 . . tomatoes napkins , carrots . . * 

3. 'salt, .knife-, fork • 

4. cake mix, pudding, orange juice 

5. potatoes-, " peas , bananas 
pears, paper cups, napkins - . 
tomato soup , ; cookies ,, chicken noodle soup 

,8.; spinach, peas-,, apples ^. 

9. orangeS/ carrots, peachpr, 
10.. jello, tomato soup, pudding 



6 . 

7 . 
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food; service unit ; . storage Room 





STORAGE ROOMS 



Having a large storage room is like going to the store. 
Here- we have all the supplies we use for- food prnparn tion and 
serving:. 1?he canned vegetables, on certain . shelves and- the 
canned fruit and desserts on .certain shelves* .Spices are to- 
gethe.r and paper goods are all in one area. • All the articles 
are 'dat^d so that- we use the older things first. This room 
must he Uept clean and well ventilated. • All. foods are kept . 
in clean tight containers. [ . ■ . 

■ . ■ , - , 

. \ • .(• 26 T ; . . 



FOOD SERVICE UNIT ; Storage Room 



•1^ 



GINGER 



Here is one spic^ 
found in the storage ^ 
room. It-is used in 
curry and ginger anaps , 
Can^ you think *of any- 
thing else to use gin- 
.ger in? . • 





MOLASSES 



This is also found on 
a shelf in the stor.age ..room, 
It is used in many -things, 
like baked' beans a*nd cakes. 
Can you tell about ajiyLhihg 
else which is made with mo- 
lasses? 
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Lesson 



Sixteen 



FOOD SERVICE UNIT: Inventory 



GENERAL CQHCEPT : 

1. Keeping an inventory is an important fagtor in the 
operation of a cafeteria. ^ ^ 

BEHAVIORAL OBJECTIVE S^: • : 

• ■ > y 

1: The student will be able to define the word "inven- , 
tory". . . , 

J ' 2. The student will realize the necessity of the inven- 
tory^ (i.e. - rotating food - same as money.) . . 

3. The .student -will be able -to take an^ inventory. 



READINESS EXPERIENCES ; 

1. Before your mother does the" grocery shopping, does* 
"she . check the closets to see what she ne-^^^s? 

2» 'Does she ever buy more than one- of the san.e thing? 

t? ' ' . ' 

3» Dbes. she use a can that " has been on the shelf or 

does she use-, the new one? '. 



LEARNING EXPERIENCES : • 

1. Discuss the word *'inventbry" (a list of articles - 
^. - number, quantity, value) . ^ , 

2'. Explain • V7hy the cafeteria must know how much of each 
' product it has on hand. • / • 

3. Discuss what could happen if we didn't take an inven- 
tory (and ran out /of food) . ^ 

* 

STUDENT ACTIV ITIES;- 

1. Have the students: help with an inventory in the school 
kitchen . ' ^ 

2, ' Have the students go h-ome and "take a sample 
/tory in the closets of their ov/n kitchens. 

/. sample inventory form on the- work sheet) . 

.•*" - ■ ^ ■ 




inven- 
(Use the 
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FOOD I SERVIC E : ' Inventory , 

Answers to Student Activity 16a,' Nuinber 2 

» 1 /* inventory . 

2 • . produce ! . • 

3 . rotate . . 

4 . unit ^ ■ ' _ 

5. amount 

6 . ' quantity 

7 . asset 

8 . ■ value • 



r 
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FOOD SERVICE: Inventorj^ ^' Name ^ — ^ : 

■ ■ ' ■ ' 

1, . VOCABULARY WO.RDS_ ;.' . • 

, Pronounce and de'fine. . ■ 

1. inventory / 

/ * ^ - ^ 

2 asset ■ / ■ • 

■ / • . 

3. g'roceries' ' • - - c 

4 . produce , ' ■ ' ^ . * 

5. articles 

6 . value , ^ 

7 . unit . • ■ 

8. amount 

.9 . cash ' ' . 

10\ rotate ' ' ' 

, 11 . • quantity \ 
12 . numbe r 

2/ Fill, in the blanks with the vocabulary words. ' 

. 1. . Once a' month you should take an _ _ v ^ t y. 

2. Lettuce and tomatoes are called _r _ ^ c 

3, We should _ t _ t _ f.ood so we always use the olde 
4^ ^ t is the size or. weight of the • container 

5. An m u _ is the number of articles you have. 

6. Cafeterias buy food in -t.^. 

.7. Groceries on the shelf is an s _ t. ■ • \ 

8. A large inventory is of , great v ^ " 



Student. Act. Vity 16a 



/FOOD- SERVICE : Inventory 

Monthly Inventory 
•Month of 19 



Name 



ITEM 


UNIT 


AMOUNoj 


1 UNIT 1 
I PRICE] 


1 TOTAL IJ 


i?VMOUNT 


UNIT 
PRICE 


TOTAL , 


CANNED FRUIT 




■ 1 
[ 




■ 1 








Apple Sauce 














<^ • . . 




/ 
































■ 




1 1 
























-h-H 


I 1 







CANNED VEGETABLES 





- 


!• i 


i 1 
L -1, 


















































i 1 
















■ 

1 


- 1 


? j 


i 

L. .-,...>, „J4 


~~ — . — .. 




1 



GROCERIES 
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Catsup i 








I 1 

!- i 




























— 4-.-— 1 


f. 




















^ — ^ — H 














't 






1 1 

1 — 
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FOOD SERVICE UNIT;. Inventory 




TOMATO CATSUP 




PAPER GOODS 
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■ Lesson Seventeen 
FOO D SERVICE UNIT ; Weights Arid Measures 

GENERAL CONCEPT: ■ " " ■ . 

— — . , — „ — ^ ■ • ' . . • 

, 1\ Accuracy m weighing and raeasurmg is important, m . 
' food preparation • 

BEHAVIORAL OBJECTIVES ; ' 

.. '1.^ The. student .will be familiar with measuring cups, 
. measuring spoons, kitchen scales and weights and 
measures arid be able to use them accurately in . • 
'kitchen work. 

R EADINESS EXPERIElslCES ; • • ^ 

1. Why are scales and measuring dGvices used? 

» 2. Why is it important to knov;.hov,'. to use scales and 
measures? ' . 

LEARNING EXPERIENCES: 

_ — . ^ ^ 

1. Bring in a kitchen scale ~. discuss measuring device- 
. used. .Give students practice using it. 



2 . ' Review basic f ract ions , whole , , ^: 



^ -4 . 



3. Bring in measuring instruments, (i.e. - cups, 

spoons, quarts and gallons.) Give students practice 
using these . 



STUDENT. ACTIVITIES : 

J — = ^ ^ , 

1 . Have student bring in different s ize containers . 

a. 1 lb. - butter ox, oleo carton 

b. . 1 qt, milk carton 

c. 1 gal. milk conilainer • * , 

2. Have student pour cups of. /water into qt . containers. 
How many? ... 

• " . ' ■ . * 

3. Have student pour quart o.t water -into gallon. How 
many? . . ' ' - 

, -4. Practice .dividing ah apple or orange into different 
sectional measurements. s , -S:'s.) 
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Lesson Seventeon 

FOOD SERVICE ; Weights And Measures ■ • 
Answers to Student ' Activity*- 17a, Number 1 
16 ounces 

4 cups 
32 , ounces , 
4 quarts 

Answers to Student Activity 17a, Number 3 



a@l[3QaQBi:-i:!ili 



1 . pepper 



Answers -to Student Activity 17b, Number' 1. 
ounces pounds quarts 

1 . butter 

2 . coffee 

3 - meat 

4 , ^read 



candy 
bars : 

cinnamon 



1, 
2 



gallops 
mayonaise 1 . milk 



orange 
ju ice 



3 . mustard 



2 - 



ice 
cream 



3 - ' olives 
4 . pickles 
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FOOD SERVICE: ' Weights A nd M easures 




1. Fill in the 'blanks: 

ounces - 1- pound 
cups 1 quar-t- , 
ounces "f- 1 {Hart y 
■ quarts; - 1 'ja-V loA'i 



.2. Learn these abbrevia Lioup..-: 
oz . ounces ■ 
lb * - pounds 
qt. quart 
gal. ' gallon / 

. . . ■ / 

3. . pick. Qih the. woids and c<b}>re--iat i ons iron this word search 



M 


,L 




£. 


,y. 


P 


11 


Y 


71 




D 


N 

O 
G 


Q 

u 

A 


B 
T 


,4 


T 

W 

o 


o 
u 

N 




N 

bJ 

N: 


c 

F 

o 


E 

G 
R 


A 




D 


J 


T 


D 




T 


o 


Z 


Q 


T 


A 


c 


R 


s 


L 




M 


o 


R 


s 


D 


E 


[7 

^^VNA- ...» 








'a' 

1 


II" 
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FOOD SERVICE: Weights And Measures Name 



1. List under its proper column some foods that can be bought 
in these weights .-and measurements: / ' ' 



ounces 



pounds 



quarts 



Student Activity ].7b 



gallons 



FOOD SERVICE UNIT ; . Weights And Meakures 




ME AS (J RE S • * 

■ . * ■ , ^ 

How could we. possib3fy. .ge-t along without measuring?. Years 
ago .people measured with l^'pinches" and "handfuls". Today we 
like to know exactly how".ihuch flour to put in a cake, exactly 
how much milk, etc. : , . . ' ' • • 

1. Do you .know how many ounces in a cup? 
.2. Hpw m^ny cups in a quart? , . 

3. How many ounces are there in a large juice can? 

4. There are 128 ounces of juice in a gallon-. How many 
4 ounce cups would you get from 1 gallon? 
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FOOD SERVICE UNIT;' Weights -And Measures 




SCALES 



v.The scale is used every day. The baker uses it to mea- 
stire flour; the cook uses it to make sure we ^ar.e serving 2 
ounce por;tions of meat. There are .four weights here, (1 lb., 
2 Ib.p 4 lb. and 8 lbs . ) There is a scale pan and a balance 
weight that must be used every time the.pan is used. If you 
look closely at the picture you will notice the scale is not 
balanced - one side is higher than the otherv They must be 
even before you use them* 

r. If -you wanted to weigh 10 lb. of flour, what weights 
. xvould use? 

• . 2. If you wanted 3 lbs . of sugar, what weight would you 
use? . * 
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FOOD SERVICE UNIT ; Weights And Measures 




SCOOPS 



Scoops are a favorite tool^in the kitchen. When you 
look at these scoQpi&,'l'm sure you think of ice cream. There 
are many other thiiigs these scoops are used for - dipping 
cookies, meat balls, mashed potatoes. They also measure the 
right amount of food. 

A. #12 scoop holds 3 oz . used .f.or making Salisbury 
steak or serving mashed potatoes. 



B, 

C, 
D. 



#20 scoop holds 2 oz.. used for serving iello, pud- 
ding. ^ J ' r . 

#40 scoop holds l' oz .■ used for dipping cookies. 
#70 scoop holds h oz.. used for relish, cranberries. 
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POQD^SERVICE UNIT: Utensils 



GENERAL CONCEPT; 



1* There is a specific utensil- 'for specific jobs. 

BEHAVIORAL OBJECTIVES ; 

1,' The student will know the definition of the word 
"utensils" . ' . • ' 

• 2. The student will know there are certain tools .or 
/ utensils for certain jobs . • ; - 

■ ■ ' • ) • * ' . \ 

. . r . . - . ■ . . \ . . 

READINESS EXPERIENCES ; . 

1, What would' you use to stir pudding while it w^s . 
cooking? 

.2. • Why wouldn*t ^ou use a fork? ' • . . 

3. 'If you wanted to dish up soup, what would' you use?.^ 



4.. Do ypu think the utensils would be .larger in a schobl 
cafeteria than at home?. .' 



LEARNING EXPERIENCES : - 

1. Bring in large utensils ; the kind- used in school • 
cafeterias or restaurants and some from home. 

. 2'. Compare sizes and discuss why the large ones would.- 
be impracticablejfor home use and the smaller sizes 
impracticable for larget kitchens.. 



STUDENT ACTIVITIES: ■ ' ' . 

— — — — . — - ~— - o 

■'■ ^ 1. '.Lay out utensils. - Have students'' pick one out -and \ 
tell what they are used" for." 
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FOOD. SERVICE; 



Utensils 



•Name 



You have jus±. .se^n-; a few . utensils that were talked about ^ 
in class. Now circle' any you; recognized in the list be-* 
low and write what th^y are used for: 



\ 



1 . 


knife 


2 • 


ladi.e \ 


^ • 


O M W W X I = * _ 


4. 


ypatula 


5 , 


fork 


6. 


pancake turner 




tongs 


8. 


scoop' , \ ' 


9 . 


butter .cutter 


10.' 


dough cutter 


Use 


the following 



\ 



?^ns.i is ;in the crossword puzzle below: 
knife^ ladle, spoon, spatula, fork, tongs, scoop 



12 



N \ 



5 S 



UA 



t o 
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FOOD. SERVICE UNIT ; Utensils 

■ • . . . G 




(I 



KNIVES AND' FORKS * - 



What would it be like to be in a kitchen without any 
knives or . l§;i?ge' forks? What if the knives were dull and we 
were not able sharpen them?" Here are . some , of the differ 
ent kinds of tools^'we .use every day ir;i- preparing food, 

/ ■ ' 

A. . Large fork used for lifting meats from the'roastin 

pans . . 

B. - Chef's knife, used for cutting and chopping 
... C. Knife used for slxcmg 

D. Large boning knife used for boning turk.eys- ' 

E. gm.all boning knife ' : ' 

F. Paring knife, used. for paring, slicing, etc. 

G. Steel, used to keep our knives very sharp . 
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LARGE SCOOP , used for flour or sugar 
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BUTTER CUTTER , used to cut ^ lb. pieces of butter into pats 
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•Lesson Nineteen- • • " 

• i . . ^ « . - ^ ■»•-,• ■• 

■ FOOD SERVICE UNIT : Kitchen Equipment (can bpenefa) 

GENERAL CONCEPT ; ■ ; ^ . " *■ ' 

1. It is importar/t to correctly . use a can opener. 

beh'avioral qbjectives A 

"•-..■'■'./ . • • 

1. The stud^ny will be able to identify several .kinds 
of' can openers, ■ ' . ■ ' • ' . 

.2. The student, will be able to correctly operate these 
can openers . 

READINESS EXPERIENCES ; 

- 1. Have you ever used, a can opener? , ; 

2. What kind di^d you ule? What did you open? 

/ ■ ' . * * • 

3. Discuss the importance of the top of the can being • 
clean before opening.* 

LEARNING EXPERIENCES :' ' ^ ' . ^* . . 

.1. Show the student the different types of can openers 
used in- the home and the commercial k/itchen. 

... I ' ■ > 

2. Demonstrate the operation of these can openers. 

STUDENT ACTIVITIES ; ^ . ' ' ' ' . * ' 

. 1. Make a list of the different .kinds of can openers. 
2.. Let students practice opening cans. 

3. Make instructional bulletin ^^oarci or posters. 



\ 



•V- 
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FOOD SERVICE ; Kitchen Equipment (can openers) 

- Answers to Student Activity 'I9a, Number 2. 

1 • can opener 

" 2 . puncture lid 

3 •/ tin 

4 . clean top . 

5 . edge 

6 . open ^ ■ , " . ' 'f ' 
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FOOD' SERVICE: . Kitchen Eq n ipment (can openers)- 

Name 

1". VOCABULARY "words : 



the 


kitchen , 


1. 


can 


2. 


opener 




lid 


4. 


puncture 


5 


sharp ' 


6 . 


top 


7 . 


edge • 


8 . 


tin 


9. 


clean 


10 . 


open 



2. Fill in. the. blcink spaces, using the vocabulary words 

• . '^^^ , .. is heavy /- 

. ' 2. You must ^ the ' ■ fir 

3. The • sharp. 

4w -We always .. ." the . . off. ■ 

^ .5. You cut around the ^ of the can, 

6. It is. easy to a can. 
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FOOD SERVICE UNIT ; Kitchen Equipment (can openers) 




CAN OPENER- 



Where would we be without the .good old can* opener. This 
one opens many cans in a day. It is quite simple to operate. 
All you do is lift the handle - straight up, put the can under 
it and push down, puncturing the lid. Then bend . the handle 
down and turn it to. your right. The can oij)ener opens , cans . of 
all sizees, but Mn t:^e. kitchen we use mostly #10 cans. They 
are the. large size, packed for industrial use.-..- 
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Lesson Twenty^y 

FOOD SERVICE UNIT : Kitchen Equipment (slicers choppers 
" . V ' ' graters) . . ' 

GENERAL CONCEPT : ^ 

^I^L. It is Important to know the function of the differ- 
• ent pieces- of kitchen equipment. 



BEHAVIORAL OBJECTIVES ; , • 

• 1. ; The student will be able to identify the .different 
pieces of equipment found in the kitchen; 

2. The student will be able to define the uses of cer' 
• tain pieces of aguipment, {i.e\ - slicer^ chopper, 

grater) ^ ' . ■ 

3. The student will be 'able to correctly operate cer- 
tain pieces of equipment, 



READINESS EXPERIENCES : 

1. What kind of equipment .do yoii have in your home' for 
slicing, chppping or grating? 

2. What kind of foods would you slice? Chop? ' 
'3. What kind of fcqds would you grate?- 

LEARNING EXPERIENCES : 

1. Show students the "different types of equipment used 
. for slicing, chopping and grating. . 

2. Show students thfe types of equipment found in the' 
commercial kitchen versus that found in the home 
kitchen* " - y . 

.3. Talk about safety in* the use of these pieces of 
equipment . " 

STUDENT ACTIVITIES : ' f - ' 

1. 'Have students slice cheese, grate carrots and chop 
tomatoes, using home equipment • 

,2. Demonstrate, using commerafal equipment. ... 

\ ■ ' ^ ' . • ■ • \ u ' 

3. Make safe-ty posters . 
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Lesson Twenty. 



POOD SERVICE: Kitchen Equipment (slicers , choppers, 
^ graters") 



Answers to Student Activity 20a,- lumber 2. 

' . 1 . slice* * • ..... 

• • . 2 • * chop * , ■ •* 

3 . grate 

4 slicer 

5 • chopper . - ' 

• 6 . grater • ' . . 

Answers to Student Activity 20a , Number 3* . 

0. ■ ^ 

f' ■ . 

1 . red or yellow - . 

2 . orange * * . . • . 

3. white or yellow • • ^. 



p. 
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FOOD SERVICE: Kitchen Equipment (slicers> choppers , 
■ ~ \ graters"P 



ERIC 



Name " . . ^ - 

1.. . VOCABULARY WORDS ; J^' 

Pronounce; use in a sentence about its proper us'e in. the 
kitchen . . * 

1 . ' slice 

2 . chop ^ / . ' . • . 

3 • ^ratc . ^ . 

4 • sliccr 

5. chopper- ■ _ . . . 

. 6 . grater , • * . 

2. Fill in the blanks with" the correct word . 

1. You will - the cheese for a sandwich. 

^2 . Please' ^ V _ the toinatoGs for the pi.zz-a. 

'* 3 , • the carrots .:^L*Qr a 53alad, 

4* You will slice the cheese on the . 

5 , We chop the tomatoes wi th the ■ • 



6. Did -YOU yrate. the carrots on the 



3. Fill in theblanks with, the colors of. the food listed 
.below. . . . \ * . 

1. • Tomatoes arc ; or _ . ' 

2 • Carrots arc ' ^. " 



3. Cheese could be' ^ ^ or 



Student Activity 2 0a 




ELE CTRIC SLICER ' . ' ■ . ' • . • 

The slicer is a great help in the kitchen, but also a 
piece of equipment' we .are very careful of. For safety rea- 
sons, we have 'a "no talking" policy, when .using it. Think' 
how long it would take to slice enough lunch meat^ for 300 
hoagies, if. we did not have this slicer. Can you figure out 
hov/ many pounds_ of meat we would :need to " have 2 ounces in. 
each hoagie? , ^ • ' 
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FOOD SERVICE UNIT ; Kitchen Equipment (slicers , choppers , 
^ ' ~ ' ^ graters) 




BUFFALO CHOPPER 



Our kitchen -would be less efficient if we were without 
r*'this piece of equipment , \ Everyday- we need chopped vegetables 
for cole slaw, salads,, soup and sauces'. V7hat would we chop 

for. cole slaw? ; For spaghetti sauce? 

For /.vegetable /soup? ^_ , . 
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FOOD SERVICE UNIT : Kitchen Equipment (slicers , choppers ,^ 

graters ) 




' . GRATER 

s> — — '• — . - ' 

This grater is an accessory that fits on- our large mixer 
and runs from the motor. We use this/to grate cheese for 
pizza. Do you think this is faster than doing it by hand? 
What' else could wfe use this grater for?^" . j 

i; ' 

■ 2. - . • * • 

• 3, • . \^ 

•■. 4.. ■ ■ 

■ 5 . • ■ ' . , . • 



1 
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Lessoti Twenty- One 



■ FOOD sWiCE UNIT ; Kitchen Equipmeiht ■ls1;<fves and ovens) 



GENERAL 



CONCEPT: 



1. It is necessary to undersi:ai|a the functions of the 
stove and ovens. 



BEHAVIORAL OBJECTIVES : 



i 



\ /'/ 

1. The student will be- able |o identify the cooking 
equipment ^ K . • ' • 

If ■■ ■ ■ ■■' 

2. The. student will be able//to define the uses of the" 
stove and ovens / 

3. The student will know \|hat kinds 'of food you would 
cook; bake, roast and Broil. , 



READINESS EXPERIENCES: 



.1 



1. ^What kind of a stove|^does your mother use (i.e./- 
f^aSf electric)? | 

2. What .type of food wobld you cook on top of the stovi*? 
In the oven? i \ 

■ ■ . . !, 

•3. . Di-scuss temperatures|^(i.e. - low heat, medium heat, 
high heat) . Show oven thermostat. • [ 



LEARNING EXPERIENCES 



ii 



it 

. 1. List safety rules, if 
gas stove , 

2.. List safety rsiles for 

.3. Discuss. the importanc 



you use matcl^s to light a 

using, an electric stove, 
of using pot holders. 



STUDENT ACTIVITIES ; 

1. Have_ student bring in i^ictures of a stove. 



2. 



Have students make instructional posters dealing with 
the use of stoves and ovens. . ^ .. 

Make posters dealing with safety in use of stoves 
and ovens . 

Make potholders out of nylon loops and\loomsl\' 
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Lesson Twenty-One. 
FOOD SERVICE : Kitchen . Equipment . (stoves and ovens) 
Answers to Student Activity 21b, Number 1.. 



1\ cakes 

2 . pies 

3 . . rolls 

^ 4 • meat. 

5. 'fish 

6. macaroni & cheese 
^1 baked potatoes 

8 • cookies 

9 . • poultry 

10* pudding 



(front view) 


stove (top 




CD n n 




I I tl M il 































. 4 

5 
6 
7 
8 

■ 9 
10 



1. soup 

2. coffee 

3 . water 
spaghetti 
fried potatoes 
tomato sauce 
eggs 
pudding 
peas 



carrots 
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FOOD SERVICE: • Ki.tchen Equipment (stoves and ovens ) 

Name . 

I,- VOCABULARY WORDS ; . , 

Pronounce each, word and use in a' sentence , 



!• 


pveli 


2. 


stove 


3. 


low 


4. 


gas 


5. 


hot • 


6. 


electric 


7. 


bake 


8. 


cook 


9. 


roast 


10. 


heat 



/ 



student Activity 21a 
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FOOD SERVICE: Kitchen Equipment (stoves and ov ens) 

Name 



!• Label the equipment below and list foods that are cooked 
or baked under the proper picture. 



■'Oven (front view) 



Stove .(top view)- 




lui nil 






V 



1. 




1. 


2. . 


» 


. '■ 2 . 


3. 




3 . 


'•4, . 




4. 


5. 




5 . 


6. • 




6 . 


7. 




• 7. 


8- ' 




8 . 






9; 


10. 




10. 



•Student Activity 21b . ■ _ 
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FOOQ SERVICE UNIT ; Kitchen Equipment (stoves and ovens) 




STOVES 



Institutional kitchens have stoves very much like yours 
at h.ome except for the sizQ»' Do you think there would be 
room in your kitchen, for a stove this size?.' How, many ovens, 
do you'see? H.ow many_ round burne'rs? How many square grills? 
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Beside^ the two ovens in the stove, we also have two 
stacked ovens. These .are used mostly. for baking cookies, 
rolls and cakes. These ovens each hold itwo 18- x 26 trays. 
When we bake rolls we put 70 on a tray. * ' 

• ^1. How many can we bake at " a time?; 

2. How many dozen is that? , 



{ 47 ) • 




FOOD SERVICE UNIT ; Kitchen' Equipment /{stoves and ovens) 




POTS 



How many lunches could we serve if there weren't any pot's 
to cook in? -We have all sizes and shapes, but these are the 
most popular. 

"A" is 'a large stock pot,- that holds 10 gallons^ How many 
. quarts does it hold? ' • 



"B" is a,- medium stock pot, that holds 24 quarts. How many 
gallons does it hold? ' ' 



"C" is a small 'stock pot , which holds 12 qujfirts . How many 
cups would that be? • . 



"D" is a saube pan, which we use to melt butter; make ■ 

small amounts of white ^auce, etc. It holds 5^ quarts 

"E"- is a pot Vh'lch holds 2 3/4 quarts,^ We use it mostly , 
for dipping up soup, spaghetti sauce, etc. into the 
serving pans . 




FOOD SERVICE UNIT ; Kitchen Equipment (stoves and ovens) 




ERIC 



, , PANS ■ ' 

These pans are great for convenience arid efficie.ncy. 
They can go from the oven' or from the refrigerator to the 
serving line. That cuts d^n on labor. 

'•A" is 2" high and- holds 7h quarts. . ^, We use this mostly 
for jelld and puddings. > . 

"B" is 4 " high, and holds^ lAh quarts.. . This is used for 
• • • -. baking meat loaves or macaroni and cheese. It holds 
approximately 200 -servings , using a #20 scoop. ' 

"C'-' is 6** high and holds 22 quarts. This is used for .. . 
, .mashed potatoes, tossed s'a,lads , etc. 

"D" is a hal^ pan. It^s 2" high and holds about 3h ' ' 
quarts. / We use this for irelish, mayonnaise / etc . 

/' • • . -■ • , ■ 

"E" is also /a half pan. It holds 7h quarts and is used • 
for craftberries, etc. 



"F" is a h£|lf pan, which holds li quarts and is used the 
most-. ,/We serve soup, gravy and sauces from it. 

"G:" is a round serving pan' which is also used for soups 
and' sauces . 



( 49 ) 
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Lesson Twenty-Two 



FOOD SERVICE UNI^; Serving Portions 



GENERAL CONCEPT: 



1, To receive the correct' amount of vitamins minerals 
• and proteins to meet the Type .A Lunch/* food m/ist be 
measured exactly, ' . 



BEHAVIORAL OBJECTIVES ; ' \^ 

1, ■ The student will be 'familiar with the nutritional 
, requirements of a school lunch, , • . • 

. . \ • ■ 

2.. The student will be ai>le to measure the correct por- 
tions needed for a school lunch' (i.e* - ^ fruit -and 
^ cup vegetable) . 



READINESS EXPERIENCES ; 

L.'What are vitamins, minerals and proteins? How do 
. . we get these? ^ 

2. Do you think it is important to have a ..certain amopnt 
of each one at every meal? : . - .t 

. 3n Does your mother make sure that you eat good meals? 
Why? ' . 

■ . . ■ ^ ■ ■ ■ , i ^ 

LEARNING EXPERIENCES ; ♦ . 

1. Explain the four basic' food groups and how much of 
each one you must have on a Type A* school lunch. 

2. " Show the students ! the^ cdifferent utensils used to' 

measure the food portions , (i .e . - a two oz*-. scoop .' 
used for vegetables or fruit) . 



STUDENT ACTIVITIES : • . _ 

1. Have students* cut the different school lunch" menus 

out of the newspaper* Stud.ents can check them and 

. see if all the food groups have been includeST--^-^ 



See- reverse- of this„ pi^ge for explanation, 
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Lesson Twenty-Two . 
FOOD SERVICE : Food Portions 

Teacher Suggestions: ■ , ^ * • 

* Type A Lnnch ' ' - ' . . 

2 oz. mea-t 

3/4* cup fruit or vegetable, {i.e. - % cup veg., ^ cup 

fruit) . ' : . 
1 serving enriche^- bread •. . - 
1 teaspoon butter / . 

% pint whole milkj • ' , - 



356 



ERIC 



FOOD SERVICED Serving Portions Name V , ' 

■ • ' ' a- ■' • 

L. VOCABULARY WORDS ; . ' ' - 

Pronounce each word and write a complete se-ntence, 

1 • vitamins . a • 

2 . minerals' * " . 

3 • prote;Lns ' . 

4. diet ' ^ ^ ' ' 

5 . "^portion . " ' •• 

■6. -nutrition . * ' 

7.'' requireirfent^ 

. 8 . type . 

9 ^ balanced • ' * 

, 10 . menu - ^ . 



Mi* 
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Student Activity 22a 



FOOD SERVICE: Scrying Portiorii Name 



1. Make up 3 different lunch menus. Be sure that you include 
a food from each oi the 4 groups (meat, dairy, bread, fruits 
^ and vegetables) . 



#1 



#2 



\ 

#3 



Student Activity 22b 
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FOOD SERVICE UNIT;. Serving Portions 




SERVING SP.QQNS 

. Three different kinds of spoo:*3 are used in serving. , 

"A" is slotted, used forrserving food that' doesn't require 
■ ^ny juice, or gravies . . ' * . * ' 

"B" is solid, used for foods that do require juices or 
. ^sauce . . <r • 

"C" is perforated, used also for food that doesn't re-- 
• quire any liquid. 

Can you name any other fruits, vegetables or meats, that 
we might use the dif ferent-'spoons for? 

SLOTTED SOLID PERFORATED 

1. Potatoes 1. Meat balls .Green Beans 

2. . 2. 2. 

3. " . . 3. ' 3. 

4. 4. ' 4. - •• • 



( 5.1 ) 
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TONGS We use two sizes of tongs to serve, "A" is small ami 

is used for' salads. "BV is larger and used to serve chicken , etc . 





TURNER SPAT ULAS These are very useful 'i,n cooking and serv- 
IEg~^^''7\" a butter spreader . "B" is a large spatula, used 
for icing cakes, "C" is a pie server. .•".KJ' is a cake server." 
"E" is a large, turner, used for turning -hamburgers , etc. 



( 52 ) U 
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• FOOD .SERVICE UNIT ; . Serving Portions 





CONDENSED 

JEGETARIAN, 
VEGETABLE SOUP 

WEIGHT 51 OZ. (3 L8S 3025 





QUIZ 



1. 
2. 



How many; ounces.': are in this, can o£ soupV 



If we add 1 full- can of water to i t , how many ounces 
would we have? . • . 



3 . 



-How many 6 ■ oz servinas could' we qet .from this can in 
cludinq ^-hc 1 can of v/ater? ' . ' 



4. How Jiidny s tii'den Ls wou Ld i t Lned? 
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Lesson Tv/enty-Three 



' FOOD SERVICE UNIT ; A TASK IN BAKING (COOKIES) 
" Dipping .Cookies 

a. Get a cart froin the storage area 

Wheel the cart to the pan rack; get 8 large trays (metal 
trays) and put them on- the cart. 

c. Wheel the cart to the metal table; get a number 40 scoop 
" V from the drawer. . " - . 

V ' . - 

d. j Get paper liners from the lower left hand drawer in the 
. I baking table; place one liner on each tr'ay. 

■ (i ' 

e\ Scbop cookie dough.-from the bowl, £i.lling ^coop full. 

\ Level, off the doucfh, by pressing the scoop against the 
• ^ \ side of the bowl. 

\ • ' . . 

f . opiate the scoop of dough on the cookie tray; 5 scoops 
^^cross and 6 scoops down. 

g. /press' dough down siigntl*^. ' ■ . 

h. When- a tray is full, plabe .it on. the baker's rack until . 
ready to bake. ^ '\ 



'Here are some problems to holp us**know how .many cookies' we 
made and what our profit will be : " \ . 

1. it you put 5 scoops of dough across the tray and 6 
scoops of dough down, how many cookies will be on 
each tray? ' . ; • . . . 

2. If we have 8 trays -of 30 cookies each, how many 
* . cookies will there be altogether? : 

3. We sold 240 cookies „at 5C each. What will bi^.r prof 
it be? 



\/oca bulary Words : Discuss the* meaning of these words and 
write a complete sentence "for each one. 

1 . total V 

2 . profit . . , 
3 . - . level . . 



•J > I 
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Lesson Twenty-Four 

FOOD Service unit: a task in preparation (dishing up dessert) 

• Dishing Up Dessert ' 

a. Get a cart ... 

b. Go to storage room 

c. Select fruit for the day's menu from the shel-f and put 
on the cart'. ' ; , 

d. • Pick up package of dessert . dishes and lids from the shelf 

and put on the cart. 

■e. Wheel cart to can opener (on .wooden table) • 

f. wipe tops of cans with a clean cloth. 

g. ..Lift handle of-^ can opener ; place can under handle; push 

down and turn handle, until the can is ..completely open. 

h. Get pan from under the table (same . table^as the -can opener) 
and put fruit in /pan. , • 

^ . ' ■ V ' " . . ' ■ ' 

i. Put^^hepan on. the cart with, the dessert dishes and wheel 
the cart to the metal table up' front by t^e ref rigerator • 

j. Get #20 scoop from the table "drawer , - Fill the scoop with 
fjpuit and place in. a dessex't dish*' 



. cro'se each dish wi-th a lid and plaqe on tray. 



This task was given to the students to see' how well they 
followed directions, ' . ' ' ' . • • 



■ \ 
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FOOD SERVICE UNIT/; A Task In Preparation- (Dishing Up Dessert) 




The first step''^ before opening a can is to make sure it 
is clean. 'Here the student is cleaning of<- the can. with a. 
clean dish cloth./ Why do you think thir is so important.? 




The second step would be Loopen the can; then remove, 
the lid,- being careful not, to Qut yoursolf . Discard the 
lid and empty the cnn in its . correct container for trial 
removal . . ' . • ■ • 



\ 




FOOD SERVI-CE UNIT: A Task In Preparation (Dishing Up Dessert) 




The can hc^,s been cleaned and opened: • Now the students 
empty the conte|its into a serving pan. It will, be put on a 
cart and taken jto another area to he dished up into serving 
portions. The ^student followed directions as- to v;herG /"t'o ' 
find the canned fruit in the storage roon, what kind o£ 
dishes to use and what -number scoop to use to get" the |ight 
portion; : ' . 



• 
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/ Lesson Twenty-Five "* ■ 

/ - - 0 • , * . 

FOOD SERVICE. UNIT ; A TASK IN PREPARATION (CUTTING BUTTER) 
Cutting Buttor ' • ' , ' . 

a. .Get /cart cind butter: chips from the storage, area , 

Go /to the freezer and get a pan. of ice. P-ut the pan on 
the cart ' . . 

c. Get a knife and the butteV cutter from the right hand- 
dtawer .in the woodcn^top table; put on the cart. 

d'. Get 6 plastic trays from the pan rack. . ^ 

e. Wheel cart to. the front metal table. ■ ' 

f . Put 35 butter 'chips on each of the -6 plastic' trays 

•g'. Go to the refrigerator and Vret 3 pounds of butter. 

'^h. ' Unwrap the butter and cut into quarters- Lay the quartered 
pieces on the , ice (this will keep it hard until you are 
ready to -cut ithe butter inLo' pats) . • 

'■■ ^ ** i ■ ■ 

i.- Take the- butter cutter and- press at through the quartered 

piece of 'butter, making 18 pat's. Put the pats on the , but- . 
ter chips, which are, on the plastic trays. ^ . , 

J. Put the finished trays in the refrigerator until you are 
ready ■ to ,us^G them. ' 

PROBLEM S * •. ■ / o • . • ' 

1. If you make 5 trays of 35 butter chips each, how many : 
•butter chips will you have altogether? 

2. If you cut 3 pounds of butter into quarters,; then cut 
each quarter into 18 pats, 'hov; many quarters v;ili you 
have? . How many pats did you make? " . 

VOCABULARY WORDS Pronounce the words and write a complete 
sentence using each ^ord. ■ • . 



I.. 


pound' 


2. 


quarter 


3 . 


bu t to r 


.4 . 


chips 


5 . 


pat£) 
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Lesson Twenty-Six 
.FOOD .SERVICE UNIT; A TASK IN CLEANING UP 



wiping Table s n - . ■ , 

a. Get a bucket from the hiop room. ^ . 

•b. Fill half'of the bucket with warm waters . " 

c. .- Add h cup of soap, and h cup of ainm.onia to the \^ater (get 

measuiring cup from the baki nn table) . • 

d. (yet'dish towels, from' the dryer.. 

e. After the students have left the lunch tables', rinse your 
towels in the bucket and wipe oft all the tables. ^Make 
sure that you gather the crumbs in your towel. Neve r • 
brush the crumbs onto the floor. " • ' 

f. Wipe otf all tables after oach^ of the three Junch periods. 
(Do a thorough job after the last lunch) . 

PROBLEM: Herd is a problem Lo hoip you measure.- 

It there are 8 ounces in 1 cup and 4 ounces in H cup, how 
many ounces are there in h cup? 



VOCABULARY WORDS: Discuss the meaning of ^^:hese words ' and 
unscF^mble the letters' in the: riaht column to speJ.l t.he words. 



1. 


rinse 


i . 


*\sO|a . 


2. 


soap 


2 • 


'so. nir 


3 . 


crumbs 


j» . 


bscmur 


4. 


ounces 


4 . 


csneuo 


5 . 


w j.pe ■ ^ 




pwel 


6 / 


ammonia 




m<.iajunox 
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